ACADEMIC PERFORMANCE COMPONENT REPORT

Spring 2006

A1a - The district will facilitate collaborative meetings that include special education teachers to address curriculum alignment and transition points among feeder schools in order to insure that there are no curriculum gaps for any subpopulations of students, including those with disabilities.

(NCLB Tier II)
This activity is partially implemented and needs focused attention at all levels.

Elementary level – a strong collaboration exists between Preschool and Kindergarten.  Special education meetings are ongoing throughout the year.  Transition meetings will occur in the Spring.

Middle school level – collaborative and departmental meetings are being conducted with notes/minutes being kept.

High school level – continue to work with staff through department meetings and are focusing on vertical meetings and communication specifically in math.  The Minority Task Force is also focusing on Math Vertical Alignment.  HCEC-TV has featured transition programs through HCS News and Views.  Alternative programs continue to work to ensure timely and consistent work on IEP development.  Special education support teams continue to focus on student transitions across the district.

A1b - Each school will develop a plan to address curriculum alignment and transition points within its building.  The plan will include a minimum of quarterly meetings.
This activity is partially implemented and needs focused attention at all levels.

Elementary schools report varied levels of implementation of this activity.  Mentioned among the activities that are being implemented include monthly curriculum committee meetings (4), grade level or team meetings to discuss curriculum (7), faculty meetings that address curriculum and assessment (1), and specific vertical alignment meetings (2).

Middle schools report varied levels of implementation of this activity.  Mentioned among the activities that are being implemented include using Exit Expectations monitoring forms to align and monitor the curriculum (1), curriculum committee meetings (1), regular team meetings and vertical alignment is addressed by modeling the schedule and school day to mirror the feeder high school (1), and plans for curriculum maps completed by 2006-07 (1).

High schools report varied levels of implementation of this activity.  Mentioned among the activities that are being implemented include preparation for curriculum maps by departments (1), transition meetings with vertical teams and with special education departments (1), monthly departmental meetings to analyze curriculum (2).

Central Office staff report varied levels of implementation of this activity.  Mentioned among the activities that are being implemented include creation or use of curriculum maps and standards-based units of study for preschool and kindergarten (1) and Literacy First grade-level support meetings (1).

A1c - The district will assist schools in developing curriculum maps with emphasis on reading, math and writing and including extensions and modifications to meet all learners’ needs.

(NCLB Tier II)
This activity is partially implemented in the district.

Some type of curriculum mapping is in place at all eleven elementary schools.  At most schools (10), they are revised as needed and a few (3) have revised using Core Content 4.0. Some schools report needing extensions and models of quality maps (2).

Curriculum Maps are in place in 3 of 4 middle schools reporting. Not specifically evident that documentation in lesson plans is occurring in all schools (1-Yes, 2- No, 1- Not stated, 1-Not reporting). One school reported that curriculum mapping will begin in Spring 2006.

Work has begun on high school curriculum maps.  One high school is creating maps through departments with the CIA/GT, one has worked with the Director of Curriculum, Instruction and Assessment to develop maps, and the third has developed maps in Reading for 10th grade and will be completing Math and Writing in Spring 2006.

Central Office departments have provided assistance to schools through providing training to schools in curriculum mapping software (1 MS), training (1 ELE, 1 MS, all ELE Music),  curriculum mapping district-wide (Pre-K and K), recording the efforts of Pre-ALM, ISD meetings for HCEC-TV, and work is beginning on a district-wide project for an elementary curriculum map.
A1d - The Instructional Services Department will facilitate an annual Exit Expectations review process to address needs identified through various curriculum articulation meetings  (NCLB Tier II)
This activity is partially implemented in the district.

Elementary, middle, and high schools are focusing on the transition from Exit Expectations to Core Content 4.0.  In addition to a strong focus at all three levels on vocabulary, an intensive focus is being directed to questioning strategies and depth of knowledge.  Work is in progress for developing Preschool – Grade 2 core content continuum for the district.

A2a - Schools/district will provide opportunities for teachers to meet by teams, grade levels, or content areas to design authentic assessment tasks that are aligned with the Exit Expectations.
This activity is partially implemented in the district.

Twelve of twelve elementary schools report that grade level, team meetings are occurring on a regular basis.  Six of the twelve reported specific focus on assessment issues during the meetings.

Three of five middle schools reporting—Two of the three report progress in this area with meeting occurring for this purpose.  One reported no common planning for depts. or grade levels.  No teams in the school.

Three of three high schools report regular dept. meetings occurring.  There were no references to assessments being a focus.

Four of six district level members report some work done in this area.

A2b - District staff will assist school staff in the review of disaggregated data to identify curriculum sub-group achievement gaps and will participate in the Minority Student Achievement Gap Task Force.  The Minority Student Achievenment Gap Task Force will assist in developing appropriate strategies to address identified needs for all populations, including students with disabilities.

(NCLB Tier II)
This activity is partially implemented in the district.

Elementary:  Nine schools indicated that the district facilitated a working session on data analysis which included the sub populations and students with disabilities.  Three schools mentioned that the data was reviewed with their principal and then distributed in a faculty meeting.  One school is using the MAP reports to determine strategies for their sub populations and students with disabilities.  One school stated that the MSAGTF (Minority Student Achievement Gap Task Force) was put in place to identify next steps for strategies to improve student achievement.  Two schools indicated that data disaggregation had occurred with the help of the district Director of Assessment.

Middle:  Three schools indicated that the district facilitated a working session on data analysis which included the sub populations and students with disabilities.  Two schools reported that data disaggregation occurred in department meetings or team meetings, along with two schools data disaggregation occurring in faculty meetings.

High:  Two schools indicated that the district facilitated a working session on data analysis which included the sub populations and students with disabilities. One school stated that the MSAGTF (Minority Student Achievement Gap Task Force) was put in place to identify next steps for strategies to improve student achievement.  One school indicated that the MAP scores were used to disaggregate data among students with disabilities and the sub populations.  One school formed committees to analyze data and identify curriculum gaps.

District:

· Took place in ISD meetings and principal meeting

· The MSAGTF (Minority Student Achievement Gap Task Force) was formed 

· FRYSC Staff facilitated programs and activities which address needs of sub populations including students with disabilities

· Special Education support staff received training and will assist with disaggregation as needed. 

· ISD staff provides support and assistance in disaggregation and developing strategies

· MAP reports are disaggregated by sub populations including minorities and students with disabilities.

A2c - When appropriate, teachers will administer pre-assessments with emphasis on reading and math prior to teaching content skills, for the purpose of modifying and/or differentiating instruction.
This activity is partially implemented in the district.

ELEMENTARY:  Literacy First elementary schools reported that pre-assessments are continuously being used for pre-assessment in reading; all other elementary schools reported using MAP as a pre-assessment; two schools indicate they also use the PAS test, two schools indicate use of SRA, three schools use Compass Learning, five schools indicate Star for pre-assessments, and one school indicated use of Learning Styles Inventory.  Three schools reported that pre-assessments are being done in reading, but did not indicate what type.  Three schools indicate that differentiation/modifying instruction based on pre-assessments is being  monitored by principal walk-throughs.  One school reported that differentiation using pre-assessments was being monitored through lesson plan checks. Two schools indicated that plans are being made to check utilization of pre-assessments with a new walk-through tool.

MIDDLE:  Four of five middle schools reported utilization of MAP assessment as a pre-assessment tool for differentiating groups ----one middle school reported that differentiation is not happening in the majority of the classes; however, MAP was being used to create groups for math.  At one middle school, SRA placement tests for 6th grade special education were being used.

HIGH:  All three high schools reported that some pre-assessments are being done; all are implementing MAP testing to use in differentiation, but more time is needed for differentiation to determine if this has had an impact.  One high school began Literacy First Assessments. 

DISTRICT:  ESL teachers use pre-assessments to develop service plans for ESL students.

A2d - Teachers will design and administer multiple forms of assessments with emphasis on effective open response questions and rubrics.  Student performances will be analyzed to determine the need for instructional modifications that ensure student learning.
This activity is partially implemented in the district.

Elementary:  Five schools reported continuing to do job-embedded professional development concerning open-response and rubric design.  Sylvia Abell provided training for one school.  Seven schools indicated that teachers are involved with developing, analyzing, and making instructional modifications during team and/or grade level meetings.  Open-response items are monitored by the CIA/GT Resource Teacher and/or principal.  Teachers continue to embed various forms of assessment into their daily instruction, but also provide opportunities for scrimmage testing.  Rubrics, Performance Standards, and Scoring Guides are posted throughout classrooms.  Student work is often displayed.

Middle:  Two schools indicated that Open-Response questions are turned in and reviewed.   One school reported that tests are developed to model KCCT format in addition to having the teachers involved in training with On-Demand and Open-Response.  One school utilizes the SIP Model and received training from Sylvia Abell.  One school reported that scores of four are recognized.

High:  Two schools reported that Open Response questions are collected, monitored, and/or analyzed.  The CIA and principal are involved at one school.  One school reported using the SIP Model.  In addition, one school reported that meetings were held with new teachers to review Open-Response.

District Level:  

· PD offered in working with multiple forms of assessment

· ESS teachers modify activities based on multiple forms of assessments

· Assistance provided in ISD meetings from HCEC-TV

· MAP Testing in all schools-scores were analyzed for use in instructional planning and modifications

· Alternative Programs-Emphasis on Open-Response; Monitor from DJJ/KECSAC; Copies of Released Items are at sites; A plan will be made to monitor, use, and evaluate.
A2e - The district will facilitate expanding the Open Response Bank.
This activity is fully implemented in the district.

The Open Response Bank was placed on CIA/GT server so that all schools could have access to it. One elementary school reported having a hard copy of the HCS Open Response Bank at the school. The Open Response Bank was expanded to include grades 3 & 6. All CIA/GT teachers participated in an extended day focused on writing effective open response questions for the third and sixth grades. The questions created on this day were added to the Open Response Bank. Seven of the CIA/GT teachers reported submitting questions to the HSC Open Response Bank. Six CIA/GT teachers reported providing awareness, guidance, and examples to staff regarding the Open Response Bank. Two Central Office staff members are evaluating and revising existing items in the Open Response Bank as an ongoing project.

Early Childhood reported that staff and teachers created a separate Open Response Bank for preschool and kindergarten available on a network server.
A2f - The district will facilitate the identification of all CTE high school students via Individual Graduation Plans on student booklets for the spring assessment.
At one high school, TAP period is utilized to consult and counsel with students;  the coordinator works with the counselors to enter information on student booklets for assessment.  The district office is currently in the process of collecting data from the high schools via data bases for the spring 2006 assessment.

A3a - The district will provide instructional/technology resources (expansion of Compass Learning Labs, strategies from the Marilyn Burns math institute and the high school Silver/Strong math institute) to enhance instruction in all content areas with specific emphasis on math, reading, and writing.  Specific diagnostic assessment and instruction in reading and math via technology will be implemented.  (NCLB Tier II)
High Schools

SRA, Accelerated Math, the GRADE test, and KCCT scrimmage were cited as examples of assessments that are being used to place students in appropriate classes and enhance their instruction.  All respondents cited Measures of Academic Progress (MAP) as the district-wide diagnostic assessment tool to be used in Reading and Math beginning with the 2005-06 school year.

Middle Schools

Among the assessments being used in middle school are: Star Math and Reading, Accelerated Reading and Math, San Diego Quick reading assessment, SRI reading assessment, PLATO, and SRA placement tests.  Additionally, one middle school cited ActivBoards as a technology tool being used to enhance instruction.  All respondents cited Measures of Academic Progress (MAP) as the district-wide diagnostic assessment tool to be used in Reading and Math beginning with the 2005-06 school year.

Elementary Schools

Assessments cited among the elementary schools include:  ThinkLink PAS tests, STAR Math and Reading, Accelerated Reader and Math, Literacy First profiles, PLATO, San Diego Quick reading assessment, CORE reading assessment, and SRI reading assessment.  Technology that is being used to enhance instruction are:  CCC Success Maker labs, Compass Learning labs, PLATO, and ActivBoards.  All respondents cited Measures of Academic Progress (MAP) as the district-wide diagnostic assessment tool to be used in Reading and Math beginning with the 2005-06 school year.

Central Office

HCEC-TV has showcased teachers using technology to enhance learning.  The ESL staff uses laptops to enhance instruction with students who have English as a second language.  Other technologies used in the district and cited by central office staff include:  PLATO, Compass Learning, Read and Write Gold, and funding via KETS and Title IID grant to support MAP implementation.  All respondents cited Measures of Academic Progress (MAP) as the district-wide diagnostic assessment tool to be used in Reading and Math beginning with the 2005-06 school year. 

A3b - Teachers will implement varied instructional practices in the classroom with specific emphasis on Marzano (building background knowledge via vocabulary development), Silver & Strong, and Differentiated Instruction strategies.  (NCLB Tier II)
This activity is partially implemented in the district.

ELEMENTARY:  Teachers are varying instruction by using Marzano’s (MV and LWE) and Silver & Strong’s strategies (MV, LTE, GCB, LWE, CWE, PWE, and CES) and other instructional methods such as vocabulary strategies (NHE, CES, and RVE), graphic organizers (WDL), differentiated instruction (HES), and active questioning (MV and LTE); strategies are being modeled in faculty meetings by CIA (RVE, HVE, CES, and RVE) or in team meetings (WDLE); documentation of strategies being collected through classroom visits (MVES, CWE, and RVE), in lesson plans (CES, LWE, CWE, and HVE) and through other tools created specifically by a school (HES); mentors are being utilized as well (RVE). 

MIDDLE:  Varied instructional strategies are being used in the classrooms, and this is evidenced in lesson plans (WHMS) and with principal walk-throughs (RMS); the Literacy First program (RMS)and Silver & Strong trainings (WHMS & EHMS)have equipped the teachers with their instructional toolboxes.

HIGH:  Varied strategies are being utilized through the Literacy First program (JHHS & CHHS) and through the training of Silver & Strong, particularly through the math department and the Literacy Team (NHHS); Active Questioning used as an instructional resource (NHHS); use of strategies documented in walk-through instruments and the data will be analyzed (NHHS), and teachers receive a documented progress report each semester, illustrating the strategies practiced during instruction (CHHS). 

DISTRICT:  Videos are capturing numerous examples of teachers using varied strategies (HCECTV); funding was provided for Silver & Strong Institute (Title I);  vocabulary development emphasis a part of unit design in Pre-K units (EC); teachers being provided instructional training to make accommodations (ESL);  walk-throughs documenting use of Marzano’s strategies or differentiated instruction (ALT Pro) and GCB involved in Thoughtful Ed with additional interest being shown by elementary principals (ISD).                            
A3c - CIA/GT teachers will provide instructional leadership support and GT-specific assistance to schools to ensure effective and varied instructional practices in classrooms.

(NCLB Tier II)
Eleven elementary schools reported successful implementation of the G/T program, adding comments and lists of activities, including the following:  continued support daily for classroom teachers; effective G/T collaboration with teachers;  seminars conducted by CIA/GT teachers;  small group lessons;  CIA/GT’s are valuable assets to classroom teachers; and professional development training offered by CIA/GT teachers.  One school noted that there was an excellent support system for the CIA/GT’s in this area.

The five middle schools also reported that this activity had been accomplished, mentioning team meetings conducted by CIA/GT teachers, GT seminars and collaboration and training provided by the CIA/GT’s.

All three high schools have implemented GT programs and services, stating that the CIA/GT teachers have done excellent work.

Three C.O. personnel reported as follows:  CIA/GT teachers have implemented GT plans and services at all schools and the CIA/GT teachers provided assistance in serving GT students at the alternative programs.

CIA/GT Resource Teachers provide service options to Gifted and Talented students in our district in a variety of ways”  seminars, collaboration, pullout sessions, plus others as identified in the Gifted Student Service Plan.  Grade level team meetings, professional development for the staff, faculty meetings, modeling, and providing resources are additional ways CIA/GT teachers assist their staff in better meeting the diverse needs of the gifted and talented students within the regular classroom.
A3d - District-wide emphasis will be placed on effective practices in math, reading (to include SRA instruction in reading and math for students with disabilities in targeted schools and expansion of the Literacy First process into selected middle and high schools) and writing across the curriculum.

(NCLB Tier II) 

Ten elementary schools reported that effective instructional practices are implemented via the following types of strategies:  Literacy First, school-wide writing policies, increased uses of writing across the classroom and writing programs, and regular meetings to analyze instruction utilizing Marzano’s strategies.

Three middle schools have emphasized effective instructional practices through SRA diagnostic testing and instruction, the development of a school-wide reading program and an emphasis on writing across content areas.  One middle school reported a plan is in place to implement this activity for the 2005-06 school year.

Two high schools have addressed this activity with school-wide emphasis on writing to learn and SRA reading and math for special education students.  The third reports that the MAP assessments in 05-06 will provide the impetus for implementing more effective instructional practices.

The following types of activities were reported by Central Office personnel:  writing across the curriculum in some alternative programs, training and resources provided by special education department,  ESS and ELT funds utilized to emphasize math and reading instruction, Literacy First (expanded to two high schools and one middle) and the future use of the MAP assessments to inform instruction.  

A3e - The district will continue to expand the inclusion model school concept and will provide training and support in inclusion and collaboration via the inclusion specialist.  (NCLB Tier II)

Additional schools (Parkway and Lincoln Trail) have been identified to be inclusion model schools for the 06-07 school year.  All three high schools have collaboration and/or inclusion classrooms.  Two middle schools reported that the inclusion model design had assisted in closing the achievement gap.  Five elementary schools who utilize the inclusion model report that the design is working well, and three elementary schools requested information regarding entering the inclusion model.

