ACADEMIC PERFORMANCE COMPONENT REPORT

Spring 2005

A1a - The district will facilitate collaborative meetings that include special education teachers to address curriculum alignment and transition points among feeder schools in order to insure that there are no curriculum gaps for any subpopulations of students, including those with disabilities.

(NCLB Tier I)
Eight elementary schools reported that this activity is partially or fully implemented through internal vertical meetings, Pre/K transition meetings, 5th grade to middle school transition activities, and special education transitions.   Three elementaries have completed SBDM policies and are initiating the process.  None reported assistance from Central Office staff.

Three middle schools report transition activities including meetings between schools for special education students, and yearly activities to transition elementary students to middle school.

A feeder cluster of one elementary, middle, and high school have met with their SBDM councils on collaboration among the three schools.  One middle school holds a curriculum alignment professional development annually.  

One high school utilizes the results of the GRADE test to transition and place freshmen.  Another school conducts vertical articulation meetings throughout the school year.

Four Central Office administrators reported transition activities including vertical discussions among CIA/GT teachers and C.O. personnel; ESL staffs share records for 5th, 6th, 8th & 9th students, and work with regular teachers; consultation with school administrators.  One noted that the district has reduced achievement gaps.
A1b - Each school will develop a plan to address curriculum alignment and transition points within its building.  The plan will include a minimum of quarterly meetings.
Eight elementary schools reported that this activity is partially or fully implemented through internal vertical meetings, Pre/K transition meetings,  and special education transitions.   

One middle school holds team meetings weekly and departmental meetings monthly to address curriculum alignment and transition points within the school.  Two middle schools hold department meetings to address these issues.

The three high schools reported activities including vertical alignment meetings within and among departments, monthly faculty meetings focused on curriculum, and special education transition meetings.

A1c - The district will assist schools in developing curriculum maps with emphasis on reading, math and writing and including extensions and modifications to meet all learners’ needs.

(NCLB Tier I)
Six elementary schools have developed curriculum maps, revise them regular and monitor their implementation. Two stated that maps have been completed but are not regularly monitored.  Three schools are in the process of developing maps.  One reported that the district office has offered services, but time for follow up has not been scheduled.

Two middle schools stated that maps are in place with ongoing training each year and monitored via regular meetings.  One is developing a new template to include essential questions and curriculum mapping training is planned at the fifth middle school.

Two high schools have completed curriculum maps, with content areas being added each year at one school.  The third high school is creating curriculum maps for the English department this summer and all departments will participate in curriculum refinement (from previous alignment meetings) during the summer of ’05.

Central Office administrators indicated that maps are complete for preschool, that units and curriculum maps are being developed at the KG level, that direct assistance has been provided to two schools and that there have been requests for district wide maps.  
A1d - The Instructional Services Department will facilitate an annual Exit Expectations review process to address needs identified through various curriculum articulation meetings  (NCLB Tier I)
Three elementaries complete Exit Expectation checks via curriculum maps.  Six reported no or little awareness of this activity, with two stating that a new version of the core content is being issued.

Two middle schools reported that they had completed reflections for 04-05 exit expectations and one stated that revisions are communicated to their schools via the CIA/GT teacher and C.O. director.

One high school says the CIA/GT teacher communications EE updates.

C.O. personnel stated that ISD reviews the EE’s annually, but that the department is on hold for core content changes.   Additionally, work and discussions at ISD monthly meetings address curriculum issues.  ESL professional development has included EE connections to the ESL standards.  Implementation of the Exit Expectations is emphasized at the Alternative Programs.

A2a - Schools/district will provide opportunities for teachers to meet by teams, grade levels, or content areas to design authentic assessment tasks that are aligned with the Exit Expectations.
20 elementary level responses were completed:  10 indicated full implementation and that meetings were being conducted though there was no specific reference to an assessment focus.

10 middle level responses were completed.  6 indicated full implementation.  4 of the 10 responses indicated that meetings were being conducted but there was no specific reference to an assessment focus.

5 high school responses were completed.  All five indicated that meetings take place and with an assessment focus.

8 central office responses were completed.  3 of them indicated some involvement in this activity.

A2b - District staff will assist school staff in the review of disaggregated data to identify curriculum sub-group achievement gaps and assist in developing appropriate strategies to address identified needs for all populations, including students with disabilities.

(NCLB Tier I)
High Schools

Data has been disaggregated at all schools.   JHHS has made adjustments to CSIP.  CHHS uses data to plan PD and instructional strategies.  NHHS has reported next steps to SBDM Council.

Middle Schools

All middle schools report that data has been disaggregated.  RMS reports that they are focusing on improving math open response scores for African American males by using individual instruction.  EHMS is using the inclusion model and instructional strategies that target students with disabilities.  BGMS is using instructional strategies to improve the scores of students with special needs and male students.
Elementary Schools

All elementary schools have disaggregated data.  Many schools reported that they had assistance from Mary Kaye Sanders or Jimmie Dee Kelley.  Some schools mentioned help being provided by CIA/GT teacher.  The following schools mentioned making amendments to their CSIP:  Rineyville, Parkway, Meadow View, Howevalley, and Lakewood.  GC Burkhead noted that they need more information on strategies for students with disabilities.  Several schools also mentioned holding team meetings to review the data and develop next steps.  

Central Office Staff

Alternative programs have used information to identify achievement gaps.  Central Office personnel have provided direct assistance to schools and provided training to counselors and CIA/GT teachers on how to disaggregate data.  ESL staff members assess all ESL students with language proficiency assessments and share data with regular classroom teachers.  
A2c - When appropriate, teachers will administer pre-assessments with emphasis on reading and math prior to teaching content skills, for the purpose of modifying and/or differentiating instruction.
High schools report that a variety of pre-assessments were being utilized in some, but not all classrooms.  Preliminary training for MAP with principals and key people in the high school has been completed and several principals indicate that they are looking forward to MAP to help with this area.

In middle schools most report utilization of SRA placement in the main content areas. One school reported that pre-assessments were taking place by all teachers every grading period while another reported pre-assessments were not implemented at all.

Elementary schools reported a multitude of pre-assessment strategies taking place, especially in the areas of reading at the Literacy First schools.  Pre-assessments are administered routinely as part of the Literacy First process.  Other schools reported using the Think PASS data, Star reading, and Star math as pre-assessments. Other elementary schools noted that pre-assessments were being used throughout the school year as appropriate in both reading and math, while others reported that pre-assessments were not occurring in math, yet.

One school is in the process of developing math profiles and assessments school-wide. The pilot school for Compass learning is using math pre-assessments and now reading pre-assessments in all grades on a regular basis.

District office support staff included sharing of multiple pre-assessment strategies, documentation, training, etc.  
A2d - Teachers will design and administer multiple forms of assessments with emphasis on effective open response questions and rubrics.  Student performances will be analyzed to determine the need for instructional modifications that ensure student learning.
School-Level

Elementary:  Several schools continue to do job-embedded professional development concerning open-response and rubric design.  Many schools utilize open-response at the K-5 level on a weekly or monthly basis.  Two schools documented that they analyze student work and make necessary instructional modifications.    Responses are often collected by the principal and/or CIA/GT Resource Teacher.  Questions are often developed during team meetings.  There seems to be limited usage of multiple forms of assessment.

Middle:  CIA/GT Resource Teachers provide support with ORQ and rubric design.  Limited analysis of student work is being done.  One school documented that two questions are collected each quarter while another school indicated that although this was not a focus this year, teachers will be required to use one open-response per month during the 05-06 year.  There seems to be limited usage of multiple forms of assessment.

High:  Open-response questions are often developed by departments or teams.  Some questions are collected/monitored by the principal.  CIA/GT Resource Teachers often provide support with designing and modifying rubrics and questions.  There was no mention of other types of assessment.  

District Level

Open-response bank was developed by ISD.  New questions were submitted Spring 2005.  In addition, a Kindergarten Open-Response Bank was developed during the 2003-2004 school year.  Teachers continue to submit questions.  Debbie Wyatt and Shelee Clark modify the questions and rubrics to keep them consistent with the recommended HCS format.  Special Education provides support with modifications and adaptations for students through the IEP and IAT process.  In addition, school psychologists have assisted with development of assessment.  Some CIA/GT Resource Teachers have provided support with alternative sites with open-response and/or on-demand.
A2e - The district will facilitate expanding the Open Response Bank.
Six elementary schools reported having submitted questions in the spring of ’05 for the Open Response Bank.  Two are developing “in-house” binders and one stated the school had not yet received any additional questions.

One middle school collected two open response questions with rubrics and student work samples per quarter per teacher.  Three reported having submitted questions this spring for the bank.  One school’s CIA submitted on-demand writing prompts.

One high school’s staff is aware of the bank and uses the questions regularly; two have had or plan an open response question training, and one school has begun its own OR bank.

Four C.O personnel reported the following:  a KG OR bank has been developed, with a shortcut on all those teachers’ computers;  additional OR questions were submitted by CIA/GT teachers; and they have either generated questions or worked with ISD to provide additional questions.
A2f - The district will facilitate the identification of all CTE high school students via Individual Graduation Plans on student booklets for the spring assessment.
One high school reported that IGP’s are completed during TAP activity time.  Alternative programs emphasized IGP plans and career plans and mandatory training was provided to all special education middle/high school teachers for the use of IGP’s.  District Assessment Coordinators provided IGP data to school assessment coordinators and emphasized the importance of accurate data entry on student test booklets.
A3a - The district will provide instructional/technology resources to enhance instruction in all content areas with specific emphasis on math, reading, and writing.  Specific diagnostic assessment in reading and math via technology will be implemented.  (NCLB Tier I)
High Schools

SRA, Accelerated Math, the GRADE test, and KCCT scrimmage were cited as examples of assessments that are being used to place students in appropriate classes and enhance their instruction.  All respondents cited Measures of Academic Progress (MAP) as the district-wide diagnostic assessment tool to be used in Reading and Math beginning with the 2005-06 school year.

Middle Schools

Among the assessments being used in middle school are: Star Math and Reading, Accelerated Reading and Math, San Diego Quick reading assessment, SRI reading assessment, PLATO, and SRA placement tests.  Additionally, one middle school cited ActivBoards as a technology tool being used to enhance instruction.  All respondents cited Measures of Academic Progress (MAP) as the district-wide diagnostic assessment tool to be used in Reading and Math beginning with the 2005-06 school year.

Elementary Schools

Assessments cited among the elementary schools include:  ThinkLink PAS tests, STAR Math and Reading, Accelerated Reader and Math, Literacy First profiles, PLATO, San Diego Quick reading assessment, CORE reading assessment, and SRI reading assessment.  Technology that is being used to enhance instruction are:  CCC Success Maker labs, Compass Learning labs, PLATO, and ActivBoards.  All respondents cited Measures of Academic Progress (MAP) as the district-wide diagnostic assessment tool to be used in Reading and Math beginning with the 2005-06 school year.

Central Office

HCEC-TV has showcased teachers using technology to enhance learning.  The ESL staff uses laptops to enhance instruction with students who have English as a second language.  Other technologies used in the district and cited by central office staff include:  PLATO, Compass Learning, Read and Write Gold, and funding via KETS and Title IID grant to support MAP implementation.  All respondents cited Measures of Academic Progress (MAP) as the district-wide diagnostic assessment tool to be used in Reading and Math beginning with the 2005-06 school year. 

A3b - Teachers will implement varied instructional practices in the classroom with specific emphasis on Marzano, Silver & Strong, and Differentiated Instruction strategies.  (NCLB Tier I)
HIGH - Staff members have been provided copies of Marzano’s (NHHS), and Silver and Strong strategies are shared with staff members regularly (CHHS and NHHS); training on Differentiated Instruction was provided in January (NHHS).  PD on Marzano’s was provided for staff members before the beginning of the school year (JHHS and CHHS).  Walk-throughs indicate progress in these instructional areas. Literacy First will be an emphasis next year.

MIDDLE - Team meetings are being held to discuss Marzano’s (RMS, JTA and BGMS) as well as other instructional strategies such as DI and Silver and Strong (WHMS); walk-throughs provide evidence that strategies are being practiced in the classrooms (JTA).  Differentiated Instruction is being evaluated as it is being used (EHMS), and the Gates walk-through instrument is assisting in documentation.  CIAs are sharing information and instructional strategies consistently.

ELEM - Teachers have received training on Silver and Strong and Marzano’s, and additional training continues (LES, HV, LWE, GCB & VGE).  Strategies are documented in lesson plans (PES & LES) as well as with the walk-through instruments, Gates tool and Best Practices form.  CIAs continue to share ideas as well as sample lessons to assist teachers (HV).  Differentiated Instructional strategies are shared with the faculty (HV), and some are modeled, even at every faculty meeting (LWE, GCB, & LTE).  Teams meet regularly to collaborate and discuss strategies (GCB).  Curriculum mapping has occurred (RES & CES). 

CO - Training in Marzano, Silver and Strong, and DI has been provided.   Consequently, Differentiated Instruction is evident in alternative programs, and it is also being practiced by ESL teachers.  Some of this has been documented on “Inside the Classroom.”  Additionally, DI strategies have been introduced in Spec. Ed Department meetings.   Some classrooms have posters illustrating Marzano strategies, and lesson plans are evidence of Marzano strategies occurring on a regular basis.
A3c - CIA/GT teachers will provide instructional leadership support and GT-specific assistance to schools to ensure effective and varied instructional practices in classrooms.

(NCLB Tier I)
Eleven elementary schools reported successful implementation of the G/T program, adding comments and lists of activities, including the following:  continued support daily for classroom teachers; effective G/T collaboration with teachers;  seminars conducted by CIA/GT teachers;  small group lessons;  CIA/GT’s are valuable assets to classroom teachers; and professional development training offered by CIA/GT teachers.  One school noted that there was an excellent support system for the CIA/GT’s in this area.

The five middle schools also reported that this activity had been accomplished, mentioning team meetings conducted by CIA/GT teachers, GT seminars and collaboration and training provided by the CIA/GT’s.

All three high schools have implemented GT programs and services, stating that the CIA/GT teachers have done excellent work.

Three C.O. personnel reported as follows:  CIA/GT teachers have implemented GT plans and services at all schools and the CIA/GT teachers provided assistance in serving GT students at the alternative programs.
A3d - District-wide emphasis will be placed on effective practices in math, reading (to include SRA instruction for students with disabilities in targeted schools) and writing across the curriculum.

(NCLB Tier I) 

Ten elementary schools reported that effective instructional practices are implemented via the following types of strategies:  Literacy First, school-wide writing policies, increased uses of writing across the classroom and writing programs, and regular meetings to analyze instruction utilizing Marzano’s strategies.

Three middle schools have emphasized effective instructional practices through SRA diagnostic testing and instruction, the development of a school-wide reading program and an emphasis on writing across content areas.  One middle school reported a plan is in place to implement this activity for the 2005-06 school year.

Two high schools have addressed this activity with school-wide emphasis on writing to learn and SRA reading and math for special education students.  The third reports that the MAP assessments in 05-06 will provide the impetus for implementing more effective instructional practices.

The following types of activities were reported by Central Office personnel:  writing across the curriculum in some alternative programs, training and resources provided by special education department,  ESS and ELT funds utilized to emphasize math and reading instruction, Literacy First (expanded to two high schools and one middle) and the future use of the MAP assessments to inform instruction.
