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2019-20 Phase One: Continuous Improvement Diagnostic for Schools

20019.20 Phase One: Continuous Improvement Diagnostic for Schools
The Comprehensive School Improvement Plan or CSIP is defined as a plan developed by the school council,
or successor, and charter schools with the input of parents, faculfy, and staff, based on a review of relevant data
that includes targets, strategies, activities, and a fime schedule to suppori student achievement and siudent
growth, and to efiminale gaps among groups of studenis.

The comprehensive school and district improvement plan process is outlined in 703 KAR 5:225. The
requiraments included in the administrative regulation are key compenents of the continuous improvement
process in Kentucky and ultimately fulfillment of school, district, and state goals under the Kentucky State Plan
as required by the Every Student Succeeds Act (ESSA).

While the regulation outlines a timeline for compliance purposes, the plan itself is a strategic and proven -
approach o improve processes and to ensure students achieve. The timeline for the school's 2019-20
diagnostics is as follows:

Phase One: August 1 - Gctober 1
« Cantinuous Improvement Diagnostic for Schools

Phase Two: Octobher 1 - November 1
« The Needs Assessment for Schools
+ Schoaol Assurances

» School Safety Report

Phase Three: November 1 - January 1

« Comprehensive School Improvement Plan

» Executive Summary for Schools

« Closing the Achievement Gap Diagnostic for Schools
» Title | Annual Review” Diagnostic

Phase Four: January 1 - December 31
» Progress Monitoring

As principal of the school, | hereby commit to implementing continuous improvement processes with
fidelity to support student achievement and student growth and o eliminate achievement gaps among
groups of students.

Please enter your name and date below to certify.

Michelle Cobb 9/23/2019
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2018-20 Phase Two: The Needs Assessment for Schools Report - Generated an 12/17/2018

Rytand Heights Elementary School

Understanding Continucus Improvement: The Needs Assessmeant

in its most basic form, continuous improvement is about understanding the current state and formulating a pian to move 1o the desired
state. The comprehensive neads assessment is a culmination of an extensive review of multipte sources of data coliected over a period of
time {e.g. 2-3 years). Itis to be conducied annuaily as an essential part of the continuous improvement process and precedes the
development of strategic goals (i.e. desired state).

The needs assessment requires synthesis and analysis of muitiple sources of data and should reach conclusions about the enrrent state
of the school/district, as well as the processes, practices and conditions that contributed to that state.

The needs assessment provides the framework for all scheals to clearly and honestly identify their most criical areas for improverment that
will be addressed later in the planning process through the development of goals, objectives, strategies and activities. 703 KAR 2:225 -
requires, as part of continuous improvement planning for schools, each schoal complete the needs assessment between October 1 and

November 1 of each year and include: {1) a description of the data reviewed and the process used to develop the needs assessment; (2) a.

review of the previous plan and its implementation to inform development of the new plan; and, {3) perception data gathered from the
adr'ninistra_tion of a valid and reliable measure of teaching and learning conditions. Further, as required by Section 1114 of the Every
Student Succeads Act (ESSA), Title | schoals implementing a schoolwide program must base their Title | pregram on a comprehensive
needs assessment.
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201€-20 Phase Two: The Needs Assessment for Schaols Report - Ganeraled on 12/17/2018
Ryland Meights Elementary School

Frotoool

Clsarly detail the process used for reviewing, analyzing and applying data results. Include names of school/
district councils, leadership teams and stakehoider groups involved. How frequently does this planning team
meet and how are these meetings documented?

KPREP, MAP, Brigance, RTi & RTA Data, and Common Assessment data results are reviewed on
a consistent basis. Data review takes place with the Admin Team during weekly admin meetings

~as well as during District Curriculum, Instruction and Assessment Meetings. The datz is also
shared with the entire faculty, grade specific teachers through PLC's, and with the SBDM council
on a regular basis. In addition, specific student data is analyzed during weekly PLC grade level
meetings and Special Education PLC's as well as MTSS meetings which occur every 4-6 weeks
and include school admin team, primary and intermediate interventionists, school counselor,
school psychologist and lead special education teacher.

Powered by AdvancED eProve

Page & of 11

eiProve diagnostics



2019-20 Phase Two: The Needs Assessment for Schools Report - Generatad on 12/47/2019
Tyland Heighls Elementary Schoal

Current Btate

Plainty state the current condition using precise numbers and percentages as revaaied by past, current and
muitiple sources of data. These should be based solely on daia outcomes. Cite the source of data used.

Example of Current Academic State:

-Thirty-four (34%:) of siudents in the achievement gap scored proficient on KPRER Reading.

-From 2017 to 2019, we saw an 11% increase in novice scores in reading among siudents in the achievement
gap.

~Fifty-four (54%) of our students scored proficient iIn math compared fo the state average of 57%.

Example of Non-Academic Current State:

-Teacher Attendance: Teacher altendance rate was 84% for the 2018-19 schoo! year - a decrease from 92% in
2017-18. -

-The number of behavior referrals increased from 204 in 2017-18 to 288 in 2018-19.

-Kentucky TELL Survey results indicated 62% of the school's teachers received adequate professional
development.

-~ 87.6% of all students reached proficiency on the 2018-2019 Reading KPREP Assessment which
was an increase from 61.5% in 2017-2018. This was above the district average of 63.2% and state
average of 54.6%.-- 68.09% of 3rd Grade students fell in the proficient or distinguished range on
the 2018-2019 Reading KPREP Assessment which was an increase of 10% from the 2017-2018
Reading KPREP Assessment. -- 58.9% of all students reached proficiency on the 2018-2319 Math

" KPREP Assessment which was below the district average of 680.2% but above the state average of
48.6%.--83.2% of all students reached proficiency in on the On Demand KPREPF Assessment. This
was above the district average of 59.8% and significantly above the state average of
46.6%.--64.2% of students met proficiency in Social Studies on the 2018-2019 KFREP
Assessment which was below our district average of 67.8%, but above the state average of 53%.--
37.5% of all students scored proficient or distinguished on the 2018-2019 Science KPREP which
was below the district average of 40.2%, but above the state average of 31.7%-- 44.7% of the
students at Ryland Heights Elementary are economically disadvantaged. -- Ryland Heights
Elementary had an attendance rate of 95.8% for the 2018-2019 school year.
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2019-20 Phase Twa! The Needs Assessment for Schools Report - Generated an 12/17/2019

Ryland Heights Elemantary School

Eriorities/Concerns

Clearly and concisely identify areas of weakness using precise numbers and percentages.
NOTE: These priorities will be thoroughly addressed in the Continuous Improverment Planning Diagnostic for
Schools.

Example: Sixty-eight (88%) of students in the achievement gap scored beiow proficiency on the KPREP test in
reading as opposed to just 12% of non-gap learners. '

-Only 31.7% of students reached proficiency on the 2018-2019 Science KPREP Assessment--
While 81.2% of non-economically disadvantaged students met proficiency in reading on the
2018-2019 KPREF Assessment, only 51.3% of economically disadvantaged students achieved
proficiency on that assessment. --Similarly, while 71% of non-economically disadvantaged
students met proficiency in math on the 2018-2019 KPREP Assessment, only 44.3% of
economically disadvantaged students achieved proficiency on that assessment-- While 3rd grade
math proficiency increased from 40% in 2016-2017, to 59.4% in 2017-2018, there was a decline to
54.25% math proficiency in 2018-2019 with regards to the 3rd Grade KPREF math assessment
data. This continues to be an area of concern with 14.89% of 3rd grade students falling in the
Novice range and 30.85% of 3rd Grade students falling in the apprentice range on the most recent,
2018-2019, Math KPREP Assessment.-- Students with disabilities continues to be an area of
concern with only 23.1% of 3rd grade students reaching proficiency on the 2018-2019 KPREP
Math Assessment, in conirast to 54.25% of ali 3rd grade students. 5th Grade students with
disabilities had 29.2% reach proficiency on the 2018-2019 KPREP Reading assessment which
was 30.8% lower than the average proficiency of all 5th grade students which fell at 60%.
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2019-20 Phase Two: The Needs Assessment for Schoals Repert - Generated on 12/17/2018
Ryland Heights Elementary School

Trends

Anaiyzing data trends from the previous two academic years, which academic, cultural and behavioral measures
remain significant areas for improvement?

--While Science was not assessed in the 2016-2017 school year, Science remains an area of
concern. While we increased science proficiency by 9.9% in the 2018-2012 KPREP Assessment,
our score continued to fall at only 37.5% proficient which was an increase from the 2017-2018 -
proficiency score of 27.6%.- There continues to be an upward trend in Reading proficiency on the
KPREP Reading assessment. Overall reading proficiency fell at 60% in 2016-2017, increased 1o
61.51% in 2017-2018, and continued to increase with an overall reading proficiency of 67.6% in
2018-2019. However, there continues 1o be a gap with regards to non-economically disadvantaged
students in comparison with economically disadvantaged students in this area. 81.2% of non-
economically disadvantaged students met proficiency in reading while only 51.3% of economically
disadvantaged students met proficiency in reading on the 2018-2018 KPREP Assessment. Data
indicates that the percentage of non-economically disadvaniaged students meeting proficiency in
reading increased by 9.5% between 2017-2018 and 2018-2019, while reading proficiency of
economically disadvantaged students stayed relatively stagnant with a increase of only 0.2%. -
Similarly, there has been an upward trend with overall proficiency in mathematics with 50.5% of all
students reaching math proficiency in 2016-2017, increasing to 55.3% in 2017-2018 and
increasing yet again in 2018-2019 with 58.9% proficiency. While math proficiency for non-
economically disadvantaged students was at 71% on the 2018-2019 KPREP Assessment, which
was an increase of 6.5% from 2017-2018, only 44.3% of economically disadvantaged students
achieved proficiency on that assessment which was a decrease in proficiency of 1.7% for that
population of students.
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2119-20 Phase Two: The Needs Assessment for Schools Report - Generated on 12/17/2010
Ryland Heights Elementary Schoot

Fotential Source of Problem

Which processes, practices or conditions will the school focus ifs resources and efforis upon in order to produce
the desirad changes? Note that all processes, practices and conditions can be linked to the six Key Core Work
Processes outlined below:

KCWP 1. Desian and Deploy Standards

KCWP 2:- Dasign and Deliver Instruction

KCWP 3: Design and Deliver Assessmeni Literacy
KCWP 4: Review, Analyze and Apply Data

KCWP 5 Design, Align and Deliver Support
KCWP 8: Establishing Learming Culiure and Environment

KCWP 2: Design and Deliver Instruction -- We will continue to work to refine instructional
strategies including student engagement, formative assessment, and requiring a product from all
students to strengthen the Tier 1 instruction. KCWP 4: Review, Analyze and Apply Data -- We will
continue io review and revise our strategies to utilize data to determine areas of student strengths
and growth areas as well as areas of instructional focus within content areas. KCWP 5: Design,
Align and Deliver Support — In addition, we will continue to focus on ensuring that all student
needs are met through the utilization of our Multi Tiered Sysiem of Support which focuses on
student needs. This is a systematic way to focus on student needs, determine supports needed
and monitor student progress to determine needs.
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2019-20 Phase Two! The Meeds Assessment for Schools Report - Generated an 12/7/2019
Ryland Heights Elementary Schaol

Strengthe/leverages

Plainly state, using precise numbers and percentages revealed by current data, the strengths and leverages of
the schoal.

Example: Graduation rate has increased from 87% the last five years fo its current rate of 98%.

- The percentage of fourth grade students who reached proficiency on the 2019 Reading KFREP
Assessment was 78.12% which was an increase of 20.02% from the 3rd grade proficiency on the
2018 Reading KPREF Assessment for this same group of students. 80.65% of the 2018-2019, 4th
grade students achieved growth in Reading on the KPREF Assessment. In addition, the
percentage of 3rd grade students who scored novice on the 2017-2018 KPREP Reading
Assessment decreased from 18.9% to 4.69% for this same group of students as fourth grade
students participating in the 2018-2019 KPREP Reading Assessment. -- 60% of the 5th grade
students assessed on the 2018-2019 KPREP Reading Assessment achieved proficiency which
was an increase from 52% with regards to this same group of students as 4th grade students on
the 2017-2018 KPREP Assessment.-- The percentage of students performing in the novice range
for-this group of students decreased from 22.4% as fourth grade students on the 2017-2018
Reading KPREP Assessment to 14.74% as fifth grade students on the 2018-2019 KPREP
Reading Assessment. In addition, 83.7 percent of fifth grade students made growth in reading
based upon KPREP Assessment scores. -- The percentage of students in 4th grade who reached
proficiency on the 2018-2019 KPREP Math Assessment fell at 75% which was a 15.6% increase
for this same group of students who had 59.4% proiiciency as 3rd grade students on the
2017-2018 KPREP Assessment.-- Novice performance decreased from the 3rd grade percentage
of 12.2% on the 2017-2018 KPREP Math assessment to 4.69% with this same group of students
as fourth grade students participating in the 2018-2019 Math KPREP Assessment. in addition,
88.71% of fourth grade students made growth on the 2018-2019 KPREP Math Assessment.--
52.63% of 5th Grade students reached proficiency on the 2018-2019 KPREP Math Assessment .
which was an increase from 43.8% for this same group of students as 4th grade students
assessed on the 2017-2018 KPREP Assessment.--The percentage of 5th grade students
performing in the novice range was 4.21% which was a decrease of 23.39% from the previous
year where 27.6% of this same group of students performed at the novice level on the 4th grade
KPREP Math Assessment.-- While there are some areas of concern with regards to the
achievement of students with disabilities, one area of strength was that 69.2% of 3rd Grade
students with disabilities achieved proficiency on the 2018-2019 KPREP Reading Assessment
which exceeded the percentage of all 3rd grade students achieving proficiency which fell at 58.1%.
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2018-20 Phase Twao: The Needs Assessiment for Schools Report - Generatad on 12/17/2019

Ryland Heights Elementary School

Attachment Summary

Attachment Name

Description

Assoclated lem(s)
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2019-20 Phase Two: Schoot Assurances

Ryland Heights Elementary School
Sara Callahan
3845 Stewart Rd
Ryland Heights, Keniucky, 41015

United States of America

Last Modified: 10/10/2019
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2018-20 Phase Two: School Assurances Reparl - Generated on 10/22/2019
Ryland Hefghts Elemantary Sehool

Introduction

Assurances are a requirad component of the CSIP process (703 KAR 5:225). Please read each assurance and indicate whether your
school is in compliance by selecting the appropriate response (Yes, No or N/A). If you wish to provide further infoermation or clarify your
response, space for comments is provided. Commenis are optional. You may upload any supporting docurmentation as needed.
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2018-20 Phase Two: School Assurances Report - Generated on 10/22/2018

Ryland Heights Elemsntary Schaal

Teacher Performance

1. The Every Study Succeeds Act (ESSA) requires each schoot to report data regarding ineffective teachers. An
ineffective teacher receives a summative effectiveness rate of "Ineffective” as determined through the local
performance evaluation system that meets the requirements established by KRS 157.557. An ineffective teacher
consistently fails to meet expectations as determined by a trained evaluator, in competencies identified as the
performance criteria in the Kentucky Framework for Teaching.

Responses to this assurance will be collected in the Kentucky Teacher Performance survey, Responses to each
survey question should be based on data from the 2018-19 school year. Once you have completed the survey,
return to the 2019-20 Phase Two; School Assurances diagnostic to certify that your school has completed the
survey and to complete the remaining assurances on the diagnostic.

| certify this school has completed the Kentucky Teacher Performance survey.

2 Yes
No
O N/A
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2019-20 Phase Two: Schoo! Assurances Report - Generated on 104222019

Rytand Heights Elementary Scheol

Titlz | Schoolwide Programs

2. 1f the school is implementing a schoclwide program, the schoal developed a comprehensive pian during a 1-
year period or qualifies for an exception under Section 1114{b)(1) of the Every Student Succeeds Act (ESSA).

e Yes
No
O N/A

3. If the school is implementing a schoolwide program, the school developed a comprehensive plan with the
involvement of parents and other members of the community to be served as well as individuals who will carry
out such plan {(e.g. teachers, administrators, classified staff, eic.) as required by Secticn 1114{b)(2) of ESSA.

® Yes
No
o N/A

4. If the school ts impiementing a schoolwide program, the school developed a comprehensive plan that will
remain in effect for the duration of the school's participation under Title [, Part A of ESSA as required by Section
1114(b)(3) of ESSA.

@ Yes
No
T 0 N/A

5. If the school is implementing a schoolwide program, the school developed a comprehensive plan that is
available to district leadership, parents, and the public and in an understandable and uniform format as required
by Section 1114(b}¥4) of ESSA.

® Yes
NO
o N/A

&. If the school is implementing a schoolwide program, the schocl developed a comprehensive plan that, to the
extent appropriate and applicable, coordinates with other federal, state, and local programs, inciuding but not
limited tc the implementation of improvement activities in schools identified for comprehensive or fargeted
suppart and improvement, as required by Section 1114(b){(5) of ESSA.

® Yes
- No
O N/A

7. If the schoal is implementing a schoolwide program, the school develaoped a comprehensive plan that is based
on a comprehensive needs assessment, which included a review of academic achievement data, and includes,
among other items, a description of the siraiegies the school will implement to address school heeds as required
by Section 1114(b)(8) of ESSA.
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2019-20' Phase Two: Schoal Assurances Repori - Generaled an 10/22{2019
Ryland Heights Elementary School

&  Yes
No
O N/A

8. If the school is implementing a schoclwide program, the school developed, pursuant to Section 1114(b)7), a
comprehensive plan that includes a description of the strategies to be implemented {o address school needs,
including how such sirategiaes: (1) provide opporiunities for all children; (2) use methods and instructional
strategies that strengthen the academic program in the school, increase Iearning time, and provide an enriched
and accelerated curricutum; and, {3) address the needs of all chiidren through, for example, the following
activilies: school-based mental health programs; a tiered modet to prevent and address behavioral problems;
professional development ic improve instruction and use of data from academic assessments, and to recruit and
retain effective teachers; and/or, strategies for assisting preschool children transition to local elementary school

programs.

& Yes
No

O N/A
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2019-20 Phase Twa: School Assurances Report - Generated on 10/22/2019

Ryiand Heights Elementary School

Title | Targeted Assisiance School Programs

9, If the school is implementing a targeted assistance school program, participating students are identified in
accordance with Section 1115(c) and on the basis of mulliple, educationally retated, objedlive criteria.

G Yes
No

& NA

10. if the school is implementing a targeted assistance school program, the schocl serves participating students
using resources under Title |, Part of ESSA to meet challenging state academic standards as required by Section
1115(b){2)(A) of ESSA.

C  Yes
Mo
@ N/A

11. If the school is implementing a targeted assistance school program, the school serves, pursuant to Section
1115(b)}2}B) of ESSA, participating students using methods and instructional strategies to strengthen the .
academic program of the schaool, which may inciude, for example, expanded learning time, summer programs,
and/or a tiered model to prevent and address behavioral problems.

C  Yes
O  No
& NIA

12. If the school is implementing a targeted assistance school program, the school serves participating students
by coordinating with and supporting the regular educational program as required by Section 1115(5)(2)(C) of
ESSA.

O Yes
o  No
@ N/A

13. If the school is implementing a targeted assistance school program, the school serves participating students
by providing professional development o, for example, teachers, administrators, classified staff, and/or other
schoal personnel who work with participating students as required by Section 1115(b)(2)(D) of ESSA.

G Yes
O No
@ N/A

14. If the school is implementing a targeted assistance school program, the school serves, pursuant to Section
1115(b)(2)(E) of ESSA, participating students by implementing strategies to increase the involvement of parents
of participating students in accordance with Section 1116 of ESSA.
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2018-2(1 Phase Two: Schaol Assurances Report - Generated on 1(/22/2019

Rylznd Helghts Elemaentary School

O Yes
O No
& pN/A

15, If the school is implementing a targeted assistance school program, the school serves participating students,
to the exient appropriate and apolicable, by coordinating with cther federal, state, and local programs, including
but not limited to the implementation of improvement aclivities in schools identified for comprehensive or targeted
support and improvement, as required by Section 1115(b)(2)(F) of ESSA.

O Yes
No
@ N/A

16. If the school is implementing a targeted assistance school program, the school serves parficipating students
by reviewing the progress of participating students on an ongoing basis and revising the fargeied assistance
program, if necessary, 1o provide additional assistance to meet challenging siate academic standards as required
by Section 1115(b)(2}(G) of ESSA.

O Yes
No
@ N/A
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2019-20 Phase Twa: School Assurances Repori - Generated on 10/22/2019
Ryland Heights Elementary School

Schools ldentified for Targeted Support and Improvement

17. If identified for targeted support and improvement pursuant to Section 1111(d)2) of ESSA, the school
developed and implemented a plan to improve student outcomes that, among other items, was informed by all
indicators, including student performance against long-term goais; included evidence-based interventions; and,
approved by local leadership. For reference, “évidence-based” is defined in ESSA Section 8101(21%.

® Yes
No
O N/A
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2019-20 Phase Two: School Assurances Report - Generated on 10/22/2019
Rytand Heights Elementary School

All School Programs

18. The schoot provides professional development for staff that is in accordance with the purpose of Title |l of
ESSA; addresses the needs of all students; and, strives 1o ensure all students are college, carser and transition
ready as intended hy Seciion 2103 of ESSA, which governs the local use of Title Il funding.

® Yes
No
C N/A

18. The school collects and publicly disseminates, in compliance with Kentucky's Consolidated State Pian and in™
alignment with Saction 1111(g)1)(B), data through the School Repori Card that addresses studenis’ accass io
effective/experienced teachers. ' '

& Yes
No
0 N/A

20. The school ensures that, if the Title | application includes funding for certified or classified positions (e.g.

counselors, nurses, media specialists, etc.), there is documentation indicating such is needed to improve student

achievement. This ensures the use is reasonable and necéssary in compliance with the Code of Federal
“Regulatiohs (CFRY}, including 2 CFR 200.403 and 200.405.

@ Yes
No
G N/A

21. The school ensures that all teachers and paraprofessionals warking in a program supporied with Title |, Part
A funding meet applicable state certification and licensure requirements as required by Section 1111{g)(2){J) of

ESSA,
® Yes
No
C N/A

22. The school distributes fo parents and family members of participating children a written parent and family
angagement policy, agreed on by such parents, that complies with Section 1118(c)-(f) of ESSA and is in an
understandabie and uniform format as required by Section 1116(b) of ESSA. For reference, Section 1116(b) of
ESSA allows existing parent .and family engagement policies the school may have in place to be amended to
meet the requirements under Title |, Part A. ‘

@& Yes
No
O N/A
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Ryland Heights Elementary School

Attachment Summary

Attachment Mame Description Associated lterm(s)
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2019-20 Phase Two: School Safety Report

Ryland Heights Elementary School
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Ryland Heights Elementary School
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2019-20 Phase Two: School Safety Report Reporl - Generated on 10/22/2019
Ryland Helghts Elementary School

2019.-20 Phase Two: School Safety Report
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L1

Powered by AdvancED eProve
Page 3of 7

eiProve diagnostics




2019-20 Phase Two: School Safety Report Report - Generated on 10/22/2019
Ryland Heights Elementary School

Schoot Safsty Diagnostic for Schaools

Pursuant to KRS 158,162, the local board of educatien shall require the school coundil or, if none exists, the principal in each schoo! to
adopt an emergency plan that must be utlized in case of fire, severe weather, earthquake, or a building lockdown and that: establishes
evacuation routes; identifies the best available severe weather zones; develops earthquake protocols for students; and, develops and
adheres to practices controiling access to the schoo! building. The emergency plan shall be annually reviewed by the council, principal, and
first responders and revised as needed.

in addition to the emergency plan requirements in KRS 158.162, KRS 158.164 requires the local board of education to direct the school
councii of, if hohe exists, the principal in each school to establish procedures to perform a building iockdown and to invite local law
enforcement o assist in establishing lockdewn procedures.

KRS 158,162 also requires the emergency plan be discussed with all sshool staff prior to the first instructional day of the school year and
provided, along with a diagram of the facility, to appropriate first responders. Further, the principal in each school shall conduct, at a
minimum, the following emergency response drills within the first 30 instructional days of the school year and again during the month of
January: one severe weather drill, one earthquake drill, and one lockdown driil. In addition, required fire drills shall be conducied according
to administrative regulations promulgated by the Department of Housing, Buildings and Censtruciion. '
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Ryland Heighis Elementary Schood

&

Giuestions Related fo the Adeption and Implementation of the Emergency Flan

1. Has the school council or, where applicable, principal adopted an emergency plan in accordance with local
board policy and in compliance with the specifications in KRS 158.162(3)?

If the answer is “no”, please explain in the comment box. Please note thal Senate Bill 1 (2019) amended KRS
188.162(3}{d) to require, for example, classroom doors remain closed and locked during instructional time as well
as classroom doors with windows be equipped with material to guickly cover the window during a building
lockdown. Schools are encouraged to comply with these changes as soon as practicable hut, if needed, have
until Judy 1, 2022 to fully implement. Accordingly, failure fo comply with KRS 158.162(3)(d), as amended, should
not be reported herein uniil the 2022-2023 school year and beyond.

Yes,

2. Has the school provided local first responders with a copy of the school's emergency plan along with a
diagram of the school as required by KRS 158.162{2)(b)?

If the answer is “no”, please explain in the comment box.

Yes.

3. Has the school posted primary and secondary evacuation rouies in each rcom by any doorway used far
evacuation as required by KRS 158.162{3)(z)?

If the answer is "no’, please explain in the comment box.

Yes,

4. Has the school posted the location of severe weather safe zones in each room as required by KRS 158.162(3}
(b)?

If the answer is "no”, please explain in the comment box.

Yes.

5. Was the school's emetgency plan reviewed following the end of the prior schoal year by the school co(mcil,
principal, and first responders and revised as needed as required by KRS 158.162(2)(c)?

Please provide the most recent dale of review/revisioh of the school’s emergency plan in the district in the
comment box. If the answer is “no”, please explain in the comment box.

While it was not reviewed following the end of the prior school year and before the beginning of the
current year, it was reviewed in closed session with council on October 24, 2019.

6. Did the principal discuss the emergency plan with ali school staif prior to the first instructional day of the
current school year and appropriatety document the time and date of such discussion as required by KRS
158.162(2)(d)?

Please provide the date the school completed this discussiorn in the comment box. If the answer is “no”, please
explain in the comment box,
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Yes, It was reviewed on August 19, 2019 with all staff during opening day.

7. During the first 30 instructional days of the gurrent school year, did the principal conduct ai least one severe
weather drill, one earthquake drill, and one lockdown drill as required by KRS 158.162(5)?

If the answer is “no”, please explain in the comment box.

Yeas.

8. During the month of January during the prior school year, did the principal conduct at least one severe weather
drill, one earthquake drill, and one lockdown drill as required by KRS 158.162(5)7-

If the answer is "no”, please explain in the comment box.

Yes.
9. Qver the immediaiely preceding twelve months, did each school within the district conduct fire drills in

accordance with administrative regulations promulgated by the Department of Housing, Buildings and
Construction as required by KRS 158.162(5)?

If all schools in the district did NOT meet the requirement, respond "no” and please explain further in the
comment box.

Yes, at Ryland Heights Elementary we conducted fire drills in accordance with regulations.
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Aftachiment Summary

Attachment Name

Description

Associated liem(s}
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2019-20 Phase Three: Executive Sumimary for Schools

Ryland Heights Elernentary School
Sara Callahan
3845 Stewart Rd
Ryiand Heights, Kentucky, 41015

United States of America

Last Modified: 11/13/2019
Status: Open

Powered by AdvancED eProve

3 © Prove diagnostics




2015-20-Phase Three: Executive Summary for Schaols Report - Generated on 12/11/2019
Ryland Heights Elementary School

TABLE OF CONTENTS

12019-20 Phase Three: Executive Summary for SChOOIS ... 3
Attachment SUIMMANY ... e e 5

Powerad by AdvancED aProve
Page 2af 5

= eiProve diagnostics




2018-20 Phase Three: Execufive Summary for Schools Repart - Generated on 12/11/2018

Ryfand Heighls Elementary School

201

2019-20 Phase Three: Executive Summary for Schools

9-20 Phase Thresa: Exgcutive Summary jor Schosls

Description of the Schaol
Describe the school's size, community/communities, locaticn, and changes it has experienced in the last
three vears. Include demographic information about the students, staff, and community at large. What unigue
features and challenges are associated with the community/communities the school serves?

The Kenton County Schoot District includes eleven elementary schools and has a population of
over 14,500 siudents. Ryland Heights Elementary is one of the southermmost elementary schools
in the disirict. Ryland Heights Elementary serves a diverse population of students from
uninceorporated areas of a rural community and extends to the cities of Covington, Taylor Mill,
Fairview, independence, Visalia and Morning View. With students from several different
communities, we have a variety of barriers that our students and families face. Our building was
built in 1960 and was renovated in 1994 to add a gym and a media center. it was again renovated
in 2005 to add four technology smart classrooms.

School's Purpose
Frovide the school's purpose statement and ancillary content such as mission, vision, values, and/or beliefs.
Describe how the school embodies its purpose through its program offerings and expectations for students.

The mission of Ryland Heights Elementary School is to provide a strong foundation of
academic,behavioral and social skills that will ensure students are prepared for a successful
transition to middle school. We believe that all students can learn and grow daily, and we strive to
have high expectations and provide rigorous learning opportunities for all students. We also
believe that all students are unigue and learn differently; therefore, we provide a variety of
opportunities for needs hased instruction and interventions to meet students where they are and
help them learn and grow. In order to help students achieve their fullest potential, we believe that a
partnership among parents & guardians, educators, students,and the community is key.

Notable Achievements and Areas of Improvement
Describe the school's notable achievements and areas of improvement in the last three years. Additionaily,
describe areas for improvement that the school is striving to achieve in the next three vears.

Ryland's students showed significant growth on the 2018-2019 KPREP Reading and Math
assessments. Ryland's Growth Scores ranked eighth in the state which was in the top 1%. While
there is still room for growth to reach proficiency, 80.65% of 4th Grade students and 83.7% of 5th
Grade students made growth on the 2078-2019 KPREP Reading Assessment. Similarly, 88.71%
of 4th Grade students and 91.3% of 5th Grade studenis made growth on the 2018-2019 KPREP
Math Assessment. On the 2018-2019 KPREP assessments, Rytand Heights Elementary scored
above the state average in all areas. In addition, our 4th grade reading and math scores ranked in -
the top 5% of the state, Ryland's overall proficiency ranked in the top 20% of the state, and we . .
achieved in the top 25% of the state for Separate Academic Indicator. While the combined reading’
and math KPREP proficiency for siudents with disabilities increased 14.4% from 23.1% in 2018 to
37.5% in 2019, there is still much room for improvement with regards to our students with
disabilities. We will continue to focus on meeting the needs of our students with disabilities as well
as our economically disadvantaged students.

Additional Informaticn ‘
CSUTSI Schoois Only: Describe the procedures used {o create the school's improvement plan and briefty
state the specific efforts io address the causes of low student perfarmance and resource inequities.
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N/A

Additional Information
Provide any additicnal information you wouid fike to share with the public and community that were not
prompied in the previous sactions.

At Ryland Heights Elementary School, we know that the key to student success is holding high
expectations for all students and providing them with a rigorous and engaging learning opportunity.
each and every day. Creating a love for learning within students and pushing them to reach their
fullest potential will enabie us to prepare students for the transition to middle school and all
opportunities that come their way throughout their educational career and beyond.
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2019-20 Phase Three: Comprehensive Improvement Plan for Schools

2019-20 Phase Thrae: Comprahensive improvement Plan for Schoois

Rationale -

School improvement efforts are a collaborative process involving multipie stakeholders. Through the improvemant planning process,
leaders focus on priority needs, funding, and closing achievement gaps between identified subgroups of students. When implemented
with fidelity, the Comprehensive School Improvement Plan {CSIP) cultivates an environment that promotes student growth and
achievement.

Operational Definitions
Goal: Long-term three to five year fargets based on the five {5} requirad school evel goals. Elemantary/middle schoals must have goals

for proficiency, separate academic indicator, gap, growth, and transition readiness. High schaols must have goals for proficiency,
separate academic indicator, gap, graduation rate, and transition readiness. Long-term targets should be informed by The Needs
Assessment for Schools,

Ohjective: Short-term target to be attained by the end of the current academic year. There can be multiple abjectives for each goai.

Strategy: An approach to systematically address the process, practice, or condition that the school will focus its afforts upon in order o
reach its goats or objectives. There can be multipie strategies for each objective. The strategy can be based upon Kentucky's six (8)
Key Gore Work Processes listed below or another established improvement approach (i.e. Six Sigma, Shipley, Baldridge, stc.).

Activity: Actionable steps used to deploy the chosen strategy. There can be multiple activities for each strategy.

| .
Key Core Work Processes: A series of processes identified by the Kentucky Department of Education that involve the majority of an
organization's workfarce and relate to its core competencies. These are the factors that determine an organization'’s success and help it
prioritize areas for growth.

KCWP 1. Design and Deploy Standards

KCWP 2: Design and Deliver instruction

KCWP 3: Design and Deliver Assessment Literacy
KCWP 4: Review, Analyze and Apply Data

KCWP 5: Design, Align and Deliver Support

KCWP 6: Establishing Learning Culture and Environment

Measure of Success: Criteria that shows the impact of ihe work. The measures may be quantitative or qualitative, but are observable
in some way.

Progress Monitoring: Process used teo assess the impiementation of the plan, the rate of improvement, and the effectiveness of the
plan. Shouid include timelines and responsibie individuals,

Funding: Locali, state, or federal funds/grants used {0 support (or needed to support) the improvement initiative.

Requirements for Building an Improvement Plan
There are six (8) required district goals:

« Proficiency, separate academic indicator, achievement gap closure, graduation rate, growth, and transition readiness.
The required school goals include the following:
» For elementary/middie school, these include: proficiency, separate academic indicator, achievement gap, and, growth,

« Far high school, these include: proficiency, separate academic indicator, achievemant gap, graduation rate, and transition readiness.

Using the Comprehensive School Improvement Plan Template
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Ryland Heights Elementary School

a. Develop your Strategic Goals using the Comprehensive School improvement Plan Tempiate.
b. Upload vour completed Comprehensive School Improvement Plan in the attachment arsa below.

You may enter an opticnal narrative about vour Comprehensive School Improvement Plan below, If
you do not have an optional narrative, enter N/A.

N/A
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Aitachiment Name

Description

Associated ltem(s)

E% Goal Duilder

Goal Buiider
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Comprehensive School Improvement Plan (CSIP)

Rationale

School improvement efforts are a collaborative process involving multiple stakeholders. Through the improvement planning process, leaders focus
on pricrity needs, funding, and closing achievement gaps among identified subgroups of students. When implemented with fidelity, the
Comprehensive School Improvement Plan (CSIP) cuitivates an environment that promotes student growth and achievement.

Operational Definitions _

Goal: Long-term three to five year targets based on the reguired school level goals. £lemeantary/middle schools must have goals for proficiency, separate academic
indicator, achievement gap, and growth. High schools must have goals for proficiency, separate academic indicator, achievement gap, graduation rate, and
transition readiness. Long-term targats should be informed by The Needs Assessment for Schools.

Objective: Short-term target Lo be attained by the end of the current academic year. There can be multiple objectives for each goal.

Strategy: An approach to systematically address the process, practice, or condition that the school will focus its efforts upon in erder to reach its goals or
cbjectives. There can be multiple strategies for each objective. The strategy canbe based upon Kentucky's six (6} Key Core Work Processes listed below or another
established improvement approach (i.e. Six Sigma, Shipley, Baldridge, etc.).

Activity: Actionable steps used to deploy the chosen strategy. There can be multiple activities for each strategy.

Key Core Work Processes: A series of processes identified by the Kentucky Department of Education that involve the majority of an organization’s workforce and
relate to its core competencies. These are the factors that determine an organization’s success and heip it prioritize areas for growth.

e KCWP 1. Design and Deploy Standards s KCWP 4. Review, Analyze and Apply Data

o KCWP 2: Design and Deliver Instruction s KCWP 5: Design, Align and Deliver Support

e KCWP 3: Design and Deliver Assessment e KCWP 6: Establishing Learning Culture and Environmeant
Literacy '

Measure of Success: Criteria that shows the impact of the work. The measures may be guantitative or qualitative, but are observable In some way.

Progress Monitoring: Process used to assess the implementation of the plan, the rate of improvement, and the effectivenass of the plan. Should include timelines
and responsible individuals.

Funding: Local, state, or federal funds/grants used to support (or needed to support) the improvement initiative.

Requirements for Building an Improvement Plan
® There are six (6) required district goals: proficiency, separate academic indicator, achievement gap, graduation rate, growth, and transition

readiness.
o The required school goals include the following:




o For elementary/middle school, these include: proficiency, separate academic indicator, achievement gap, and, growth.
o For high schocl, these include: proficiency, separate academic indicator, achievement gap, graduation rate, and transition readiness.




Comprehensive School Improvement Plan (CSIP)

Rationale

School improvement efforts are a collaborative process involving multiple stakeholders. Through the improvement planning process, leaders focus on
pricrity needs, funding, and closing achievement gaps among identified subgroups of students. When implemented with fidelity, the Comprehensive
School improvement Plan (CSIP) cultivates an environment that promotes student growth and achievement.

Operational Definitions

Goal: Long-term three to five year targets based on the required school level goals. Elementary/middle schools must have goals for proficiency, separate academic
indicator, achievement gap, and growth. High schools must have goals for proficiency, separate academic indicator, achievement gap, graduation rate, and transition
readiness. Long-term targets should be informed by The Needs Assessment for Schoaols.

Objective: Short-term target Lo be attained by the end of the current academic year. There can be multiple objectives for each goal.

Strategy: An approach to systematically address the process, practice, or condition that the school will focus its efforts upon in order to reach its goals or objectives.
There can be multiple strategies for each objective. The strategy can be based upon Kentucky's six (6) Key Core Work Processes listed below or ancther established
improvemeant approach (i.e. Six Sigma, Shipley, Baldridge, etc.).

Activity: Actionable steps used to deploy the chosen strategy. There can be multiple activities for each strategy.

Key Core Work Processes: A series of processes identified by the Kentucky Department of Education that involve the majority of an organization’s workforce and
relate to its core competencies. These are the factors that determine an organization’s success and help it pricritize areas for growth.

e KCWP 1: Design and Deploy Standards o  KCWP 4: Review, Analyze and Apply Data

o KCWP 2. Design and Deliver Instructicn « KCWP 5: Design, Align and Deliver Support

e  KCWP 3: Design and Deliver Assessment e KOWP 6; Establishing Learning Culture and Environment
Literacy

Measure of Success: Criteria that shows the impact of the work. The measures may be quantitative or qualitative, but are observable in some way.

Progress Monitoring: Process used to assess the implementation of the plan, the rate of improvement, and the effectiveness of the plan. Should include timelines
and responsible individuals.

Funding: Local, state, or federal funds/grants used to support (or needed to support) the improvament initiative.

Requirements for Building an Improvement Plan
e There are six (6) required district goals: proficiency, separate academic indicator, achievement gap, graduation rate, growth, and transition
readiness.
e The required school goals include the following:
o Forelementary/middle school, these include: proficiency, separate academic indicator, achievement gap, and, growth.
o - For high school, these include: proficiency, separate academic indicator, achievgment gap, graduation rate, and transition readiness.




Explanations/Directions

Goal: Include long-term three to five year targets based on the required school level goals. Elementary/middle
schools must have goals for proficiency, separate academic indicator, achievement: gap, and growth. High schools
must have goals for proficiency, separate academic indicator, achievement gap, graduation rate, and transition
d by The Needs Assessment for Schools

readiness. Long-term target

hould be inf

it

Include short-
term targets to
be attained by
the end of the
current
academic year.
There can be
multiple
objectivés for
each goal.

An approachté
systematically
address the

process, practice,
or condition that

the school will
focus its efforts

upon in order to
reach its goals or
objectives. There

can be multiple
strategies for
each objective.

The strategy can

be based upon

Kentucky’s six (6)

Key Core Work
Processes listed

above or another

established
improvement

Include actionable
steps used to
deploy the chosen
strategy. There can
be multiple
activities for each
strategy.

List the criteria
that shows the
impact of the
work.

The measures may
be quantitative or
qualitative, but
are observable in
some way.

Discuss the
process used to
assess the
implementation
of the plan, the
rate of
improvement, and
the effectiveness
of the plan.
Should include
timelines and
responsible
individuals.
Progress
monitoring
ensures that plans

| are being revisited

and an
ocpportunity to
determine
whether the plan
is working.

| support) the

List the
funding
source(s)
used to
support {or
needed to

improvement
initiative.

approach (i.e. Six



Goal: Include long-term three to five year targets based on the required school level goals. Elementary/middle
schools must have goals for proficiency, separate academic indicator, achievement gap, and growth. High schools
must have goals for proficiency, separate academic indicator, achievement gap, graduation rate, and transition
readiness. Long-term targets should be informed by The Needs Assessment for Schools.

Sigma, Shipley,
Baldridge, etc.).

1: Proficiency Goal

Goal 1 (State your proficiency goal.): Increase the combined reading and math KPREP proficiency scores from 63.25% in
2018 to 77.7% in 2023 as measured by school report card proficiency data.

55

N/A

Objective 1

Increase the combined
reading and math
proficiency scores
from 63.25% in 2019
t0 66.86% in 2020 as
measured by KPREP

KCWP 2: Design and
Deliver Instruction

Utilize knowledge of best
practice/high yield
instructional strategies to
aid in curricular adjustments
when students fail to meet
mastery.

Weekly Students
Assessment Data,
Utilization of MAP
data as well as
RI/Pi data to
determine
student growth
and achievemeant,
iRead data to

Weekly PLC's to review
student achievement data,
Multi Tiered System of
Support meetings that focus
on students which need
additional supports, Monthly
classroom walks to determine
instructional needs.

|




Goal 1 {State your proficiency goal.): Increase the combined reading and math KPREP proficiency scores from 63.25% in
2019 to 77.7% in 2023 as measured by scheol report card proficiency data.

determing

student progress

as universal screener data,
are used appropriately to
determine tiered
intervention needs.

Data, Common
Assessment and
Friday
Assessment Data,
Rl assessment
results, iRead in
grades K-2 to
determine
student growth

Support meetings that focus
on student progress and
ongoing areas of concern

Pian for and implement PLC's Student Meonthly classroom learning N/A
active student engagement | Achievement walks and scheduled formal
strategies Data, Teacher observations
Lesson Plan
KCWP 4: Review Ensure that formative, Utilization of Weekly PLC's to review N/A
Analyze and Deliver interim, summative District Data student achievement data,
Support assessment results, as well | Dashboard, MAP | Muti Tiered System of




Goal'l (State your proficiency goal:): Increase the combined reading and math KPREP proficiency scores from 63.25% in

2019 to 77.7% in 2023 as measured by school report card proficiency data.

Ob

S

Monitor and evaluate the Lesson plans and | Review of weekly lesson N/A
validity of assessments, observed lessons | plans, informal classroom
standards, and learning show congruency | walks, formal chservations,
of standards weekly review of teacher
throughout created assessments and
learning targets, student assessment data
instruction,
formative
assessments and
weekly
assessments
KCWP 6: Establishing Ensure that all Increase in Monitoring of student N/A
Learning Culture and available resources are | students attendance, Monitoring of
attendance,

Environment

deployed to assist
students in need, i.e.
FRYSC, DPP, Cabinet
for Family and
Children, ete.

student academic
performance and
increase in student
participation in
extracurricular
activities

percentage of students
participating in at least on
meaningful activity outside of
the regular classroom




2: Separate Academic Indicator

(Goal 2 (State your separate academic indicator goal.): Increase proficiency for separate academic indicator from 55% in 2019 to 77.5% in 2023 as

measured by school report card proficiency data.
Objective 1 KCWP 1: Design and s Ensure that vertical Implementation of the | Classroom walks, Student N/A
To increase the Deploy Standards curriculum mapping | LAUNCH program, “progress on teacher created
science KPREP ' is occurring to © | ongoing discussion assessments
proficiency from identify instructional | 3nd refinement of
37 5% in 2019 to gaps, including science alignment
47 6% in 2020 planning for the with collaboration
introduction of the between grade level
teachers and LAUNCH
standard, teacher to ensure
development and coverage and
gradual release reinforcement of
phases, and arrival at | science standards
KCWP 6: Estabiishing standards mastery.
Learning Culture and
Environment e Enable faculty to e Participation Professional Development N/A
develop teacher in District Offerings, Review of student
leadership capacities Science progress using science data
and/or serve in Cohort to during PLC's
leadership roles strengthen
within the understanding ':
district/school of science
standards and
best practices
for
instruction.




Goal 2 {State your separate academic indicator goal.): Increase proficiency for separate academic indicator from 55% in 2019 to 77.5% in 2023 as
measured by school report card proficiency data.

gress Mol ng

KCWP 2: Design and Ensure that Increase in effective | Monthly classrocom walks,
Celiver Instruction instructional use of formative formal observations and
modifications are assessments in the weekly review of teacher
made based upon the | classroom and lesson plans
immediate feedback | utilization of
gained from appropriate
formative strategies to meet
assessments instructionzal needs
e Utilize knowledge of Increase in effective | Monthly classroom walks, N/A
best practice/high utilization of formal cbservations, teacher
yield instructional flashbacks, re- lessons and review of data
strategies to aid in teaching and wrong | following reteach, etc.
curricular answer analysis to
adjustments when increase student

students fail to meet | understanding
mastary.




Goal 2 (State your separate academic indicator goal.): Increase proficiency for separate academic indicater from 55% in 2018 to 77.5% in 2023 as
measured by school report card proficiency data. :

Objective 2 KCWP 1: Design and e Ensure ongoing Increase in effective | Weekly PLC discussions N/A
To increase the social | Deploy Standards professional utilization of regarding student progress
studies KPREP ' development in the flashbacks, re- on science assessments.
proficiency from area of best teaching and wrong | Discussion regarding next
64.2% in 2019 to practice/high yield answer analysis to steps and plan for
67.7% in 2020. instructional increase student intentionally addressing

- strategies to aid in understanding students’ areals) of

curricular weakness

adjustments when
students fail to meet
mastery.

¢ Ensurethataliusers | Discussion of plan to | PLC's following social studies | N/A

of assessment data address areas of assessments
use information to weakness as seen
benefit student an weekly

learning. assessments.




Goal 2 (State your separate academic indicator goal.): Increase proficiency for separate academic indicator from 55% in 2019 to 77.5% in 2023 as
measured by school report card proficiency data.

Monitoring:

KCWP 2: Design and_

Deliver Instruction

Ensure that
instructional
maodifications are
made based upon the
immediate feedback
gained from
formative
assessments

use of farmative
assessments in the
classroom and
utilization of
appropriate
strategies to meet
instructional needs

Increase in effective

Monthly classroom walks,
formal observations and
teacher lesson plans

Utilize knowledge of
best practice/high
vield instructional
strategies to aid in
curricular
adjustments when
students fail to meet
mastery.

Increase in effective
utilization of
flashbacks, re-
teaching and wrong
answer analysis to
increase student
understanding

Manthly classroom walks,
formal observations, teacher
lessons and review of data
following reteach, etc.

N/A




Goal 2 {State your separate academic indicator goal.): Increase proficiency for separate academic indicator from 55% in 2019 to 77.5% in 2023 as

| measured by school report card proficiency data.

. Objecth egy . M e ogress Monitoring
Objective 2 Ensure that vertical Vertical alignment Manthly Writing Committee | N/A
To increase the On KCWP 1: Design and curriculum mapping | of the writing plan discussion, evidence in
Demand Writing Deploy Standards is occurring to across all grade teacher lesson plans
KPREP proficiency identify instructional | levels with
from 63.2% in 2019 to gaps, including consistent
66.7% in 2020, nlanning for the implementation
introduction of the
standard,
development and
gradual release
phases, and arrival at
standards rnastery
KCWP 2: Design and Ensure that increase in effective | Monthly classroom waiks, N/A
Deliver Instruction instructional use of formative formal observations and
maedifications are assessments in the teacher lesson plans
made based upon the | classroom and
immediate feedback | utilization of
gained from appropriate
formative strategies to meeat
assessments instructional needs
Utilize knowledge of Monthly classroom walks, N/A

best practice/high
yield instructional
strategies to aid in
curricular
adjustments when
students fail to meet
masteary.

ncrease in effective

utilization of
flashbacks, re-
teaching and wrong
answer analysis to
increase student
understanding

formal observations, teacher
lessons and review of data

following reteach, etc.




3. Achievement Gap

Goal 3 (State your achievement gap goal.): Increase the combined reading and math KPREP proficiency scores for students with disabilities from 43% in
2015 to.61.55% in 2023 as measured by school report card proficiency data.

Objective 1

To increase the
combined reading and
math KPREP
proficiency for
students with
disabilities from 43% in
2019 to 47.7% in 2020

KCWP 2: Design and
Deliver instruction

Ensure ongoing
professional
development in the
area of best
practice/high vield
instructional strategies
to aid in curricular
adjustments when
students fail to meet
mastery.

Plan for and
implement active
student engagement
strategies.

Weekly Student
Assessment Data,
Utilization of MAP
data as weli as RI/PI
data to determine
student growth and
achievement, iRead
data to determine
student progress

Regular Education
and Special
Education PLC's,
Students
Achieverment Data,
Teacher Lesson
Plans

Ongoing PD regarding co-
teaching strategies, reguiar
assessment of instructional
strategies implemented In the
classroom through monthly
walks and formal evaluations,
determine success of classroom
instruction and adjustment of
strategies through student
achievement of weekly
assessments, MAP Assessment,
RI/PI data, and utilization of
Muiti-Tiered System of Support
Data Meetings that focus on
students needing additional
supports

Monthly classroom learning
walks and scheduled formal
observation focusing on high
cognitive engagement and
products from all students

N/A

N/A

KCWP 3: Design and
Deliver Assessment
Literacy

Develop a tracking
system for maenitoring
of student
achievement progress
by learning target and
by standard '

Assessment data
indicating
standards mastery
for grades 3-5,
MAP Data, IEP
Progress
Monitoring Data,
Data analysis tools
in grades K-2

Weekly PLC's to review data and
discussion of next steps to
address areas of concern.
Review of MAP data following
each assessment to determine
student progress. Review of
intentional student tracking
spreadsheet with focus on
students with disabilities and
weekly review of [EP progress

N/A




monitoring data during weekly
special education PLC's

Use classroom
assessments to inform
teacher’s instructional
decisions.

Assessment data
indicating
standards mastery
for grades 3-5,
MAP Data

Data analysis tosls
in grades K-2, Rl
assessment results,
iRead in grades K-2
and MAP data

Weekly PLC's to review data and
discussion of next steps to
address areas of concern.
Review of MAP data and Rl data
Tollowing assessment windows
to determine student growth.
Review of intentional student
tracking spreadsheet with focus
on students with disabilities and
weekly review of [EP progress
maonitoring data

N/A

KCWP 4: Review,
Analyze and Apply Data

Assure that
attendance issues are
rectified as to not
pose an interference
with the educational
process of students

Increase in
student
attendance rate

| and decrease in

percentage of
students
identified as
chronically absent

Weekly meetings with district
ABTL coordinator, FRC
Coordinator, and admin team
to discuss student attendance
concerns and students
identified as chronically
ahsent

N/A




Assure consideration
and addressment of
non-academic barriers
to learning.

Increase in
student
achievermnent
through
effectively
identifying and
addressing
individual needs
and barriers.

Continued implementation
and refinement of Social
Emotional Learning
Curriculum for all students,
participation of students in
school based therapy to
address non-academic
barriers, Tier 2 and Tier 3
interventions through small
group and individual
counseling sessions with the
school counselor to address
non-academic barriers that
inhibit learning

N/A

KCWP &: Establishing
Learning Culture and
Environment

Encourage student
opporiunity in self-
maonitoring behavior,
including progress
manitering of goals.

Decrease in
student
misbehavior,
increase in
student academic
performance

Clear expectaticns for
students based on school
wide PBIS expectations and
monthly review of office
referrals, individualized
behavior plans for students
with Tier 2 and Tier 3
behavior needs and regular
review ¢f data to determine
student progress through
MTSS meetings.




4: Growth

Gozl 4 {State your growth goal.): By 2022, Ryland Heighis Elementary will increase the percentage of all students showing growth in MAP for reading

from 62.54% in spring of 2019 to 72.9%;

and for math from 66.53% in Spring 2019 to 68.3%.

e

Obiective 1

Increase the
percentage of all
students showing
growth in MAP for
reading from 69.54%
inspring 2019 to
70.74% in spring 2020,
and growth in MAP for
math from 66.53% in
spring 2019 t0 69.3%

| in spring 2020.

KCWP 1: Design and

Deploy Standards

Ensure monitoring
measures are in place to
support high fidelity in
teaching to the standards,
by way of peer
observations, formal and
informal observations,
classroom data/running
records, and standards
mastery checks

Formal
Observations,
Learning Walks,
Review of Regular
Classroom
Assessment Data,
Progress
Monitoring Data
for Students in
Tier 2 and Tier 3
interventions

Weekly PLC's, MTSS
Committee Meetings,
Conferencing and Discussion
following Observations and
Learning Walks

N/A

KCWP 2; Design and
Deliver Instruction

Develop a protocol and
maonitoring/documentation
tool for tiered intervention
movement considerations

Progress
monitoring,
Classroom
Assessment Data

MTSS Committee Meetings to

review progress and
adjustments neaded for
students with regards to
interventions.

Ensure ongoing professional
development in the area’of
best practice/high vield
instructional strategies to
aid in curricular
adjustments when students
fail to meet mastery.

Weekly Student
Assessment Data,
Utilization of MAP
data as well as
RI/Pi data to
determine
student growth
and achievement,
iRead data to
determine
student progress

Weekly PLC's to review
student achievement data,
Multi Tiered System of
Suppoert data meetings that
focus on students needing
additional supports, In-depth
RTI meetings to determine
student needs foliowing
winter MAP, Ri/P!
assessments




Goal 4 {State your growth goal.): By 2022, Ryland Heights Elementary will increase the percentage of all students showing growth in MAP for reading
from 69.54% in spring of 2019 to 72.9%; and for math from 66.53% in Spring 2019 t0 68.3%. '

KCWP4: Review,
Analyze and Apply
Data

Fnsure that formative,
interim, summative
assessment results, as well
as universal screener data,
are used appropriately to
determine tiered
intervention needs.

MAP Data,
Creation and
Monitoring of
Teacher Created
Classroom
Assessments
regarding
Standards,
District Commaon
Assessments

Weekly PLC's and MTSS
Committee Meetings
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2019-20 Phase Three: Closing the Achievernent Gap Diagnaslic Repart - Generated on 12/11/2019
Ryland Heighls Elementary Schaool

2019-20 Phase Three: Closing the Achievement Gap Diagnostic

2095-20 Phase Three: Closing the Achlevement Gap Diagnostic
Rationale

The Closing the Achievement Gap Report is reguired by KRS 158.648, which requires the school-based decision making council, or
the principal it no council exists 1o set the school's targets for eliminating any achievement gap. The targets shouid be established with
input from-parents, faculty, and staff and submitted to the superintendent for consideration and the iocal board of education for
adoption. '

in addition to being a legal mandate, the Closing the Achievement Gap Report is also a vital companent of the cantinuous improvement
process. The report is designed fo underscore a school's trend data (i.e. two-year window) relating te its individual gap groups. Upon
completion of the Closing the Achievement Gap Report, schoois will have already engaged in a significant piece of schoal
improvement work by intentionally focusing on the gaps that exist among its underserved student populations.
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2018-20 Phase Three: Closing the Achievement Gap Diagnaostie Report - Generated on 12/11/2018
Ryland Heights Elermentary Schaof

L Achievemeant Gap Group dentification
Schools shouid use a variely of measures and analysis to canduct its annual Closing the Achievement Gap Report pursuant to KRS

158.649,
Complete the Achievement Gap Group spreadsheet and aitach i,

See attachment.
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2019-20 Phase Three: Closing the Achievement Gap Diagneslic Report - Generated on 12/1172018
fyland Heights Elementary School '

I Achievement Gap Analysis

A. Describe the school's climate and culture as they relate to its achieverment gap population.

Ryland Elementary staff work to ensure that all students are learmning and growing at their highest
potential regardless of race, ethnicity, disability and SES.

B. Which achievement gaps has the school successfully closed? Use specific data from the pravious two
academic years when analyzing trends.

The main gap student groups for Ryland Heights Elementary are Economically Disadvantaged as
well as Students with Disabilities. OQur Economically Disadvantaged students had 51.1% reach
reading proficiency on the 2018 KPREP Reading Assessment. That percentage stayed relatively
consistent with 51.3% of Economically Disadvaniaged students reaching reading proficiency on
the 2019 KPREP Reading Assessment. 46% of Economically Disadvantaged students reached
math proficiency on the 2018 KPREP Math Assessment and that number showed a slight decline
with only 44.3% of Economically Disadvantaged students reaching math proficiency on the 2019
KPREP Math Assessment. Qur Students with Disabilities continues to be a significant area of
concern. The combined reading and math KPREP proficiency for students with disabilities
increased 14.4%, from 23.1% in 2018 to 37.5% in 2019, but there is still much room for -
improvement with regards to our students with disabtlities We will continue to focus on meeting
the needs of our students with disabilities.

C. Based upon the analysis of the school's achievement gap data, identify the gap groups and content areas
where the school has shown improvement. Use specific data from the previous two academic years when
analyzing trends.

Studenis with Disabilities is one of the main student gap groups at Ryland Heights Elementary.
While the combined reading and math KPREP proficiency for students with disabilities increased
14.4% from 23.1% in 2018 to 37.5% in 2019, there is still much room for improvement with regards
to our students with disabilities. Only 23.1% of 3rd Grade students with disabilities scored
proficient or distinguished on the 2019 KPREP Math Assessment in contrast to 54.25% of all 3rd
grade students. Similarly, on 20.8% of 5th grade students with disabilities scored-proficient or
distinguished on the 2019 KPREP Social Studies assessment while 64.2% of all 5th grade
students scored proficient or distinguished. We will coniinue to focus on meeting the needs of our
students with disabilities.

D. Based upon ihe analysis of the gap datz, identify the gap groups and conient areas where the schoal has
lacked progression or regressed. Use specific data from the previous twc academic years when analyzing
trends.

Our Economically Disadvantaged students had 51.1% reach reading proficiency on the 2018
KPREP Reading Assessment. That percentage stayed relatively consistent with 51.3% of
Economically Disadvantaged students reaching reading proficiency on the 2019 KPREP Reading
Assessment. 46% of Economically Disadvantaged students reached math proficiency on the 2018
KPREP Math Assessment and that number showed a slight decline with only 44.3% of
Economically Disadvantaged students reaching math proficiency on the 2019 KPREP Math
Assessment.
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2019-20 Phase Three: Closing ihe Achievement Gap Diagnostlc Repart - Generated on 12/11/2019
Ryland Heights Elementary Schoal

E. Describe the processes, practices and/or conditions that have prevented the school from closing existing and
persistent achievemant gaps,

We continue to implement professional development opportunities to increase teachers utilization
of effective instructional strategies and strengthen Tier 1 instruction. In addition, we are refining the
process to recognize individual student needs, determine student progress on interventions and
define next steps through our Mulii Tiered Sysiem of Support.

F. Describe the process used to involve teachers, leaders, and other stakeholders in the continuous
improvernent and planning process as it relates to closing the achievement gap. L.ist the names and roles of
strategic partners involved,

Assessment data is reviewed with teachers regularly by school administration during weekly
PLC's. There is an intentional process for weekly review of student progress on achieving IEP
goals and objectives as well as mastering grade level standards for all students with disabilities
during weekly grade level and special education PLC's. School achievement data regarding all
students in comparison to gap group performance is shared regularly with the SBDM Council.

G. Describe in detail the school's professional deveiopment plan related to its achievement gaps:

(Note: School-based decision making councils, or principals in schools where no council exists, are required by
KRS 158.649(8) io submit revisions to the school improvement plan describing the use of professional
development funds to reduce achievement gaps for review and approval by the superintendent. Superintendents
shall report, pursuant to KRS_158.649(9), o the iocal school board and Commissioner of Education schools
failing to meet fargets fo reduce the gap in student achisvement for any student group two years in a row, and
improvement plans for those schools will be subject to review and approval by KDE.)

Professional development will include ongoing training on the Cycle of Quality Instruction and
scaffolding instruction to ensure that all students are mastering the standards. Teachers will
‘continue to receive training on effective engagement strategies and how to create and implement
tasks that have a high cognitive demand and require ali students to produce a product. Training

~-revolving around effective co-teaching will continue throughout the year, with selected teachers
participating in the District Co-teaching Cohort. These teachers will return to the building as
teacher leaders in this area and share out with teachers and school staff on the most effective co-
teaching strategies.
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2018-20 P

hase Three: Closing the Achievement Gap Diagnostic Report - Generated on 12/41/2019

Ryland Heights Elementary Schoot

It Planning the Work

Closing the Achievement Gap Goals
List all measurable goals for each identified gap population and content area for the current school year. This
percantage should be based on trend data identified in Section Il and based on data such as universal
screeners, classroom data, ACT, and Response {0 Intervention (RT1. Content areas should never be
combined into a single goal {i.e., Combined reading and math should always be separated into two goals —
ore for reading and one for math - in order to explicitly focus on strategies and aciivities tailored o the goal).

The closing the achievement gap goal is to increase the combined reading and math KPREP
proficiency scores for students with disabilities from 43% in 2019 to 61.55% in 2023 as measured
by school report card proficiency data. Objective 1 for this goal is fo increase the combined reading
and math KPREP proficiency for students with disabilities from 43% in 2019 to 47.7% in 2020.

Closing the Achievement Gap

Step 1: Download the Closing the Achievement Gap Summary spreadsheet.
Step 2: Complete your findings and answers.
Step 3: Upload the Completed Closing the Achievement Gap Plan Summary spreadsheet,

See attached.
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2019-20 Phase Threa: Closing the Achievement Gap Diagnostic Report - Generaied on 12/11/2019

Rytand Heights Elementary School

Attachment Summary

Attachment Mame

Description

Associated ltem(s}

% Achievement Gap Group Identification

Achievermnent Gap Group Identification

Clesing the Achieverment Gap
Summary

Closing the Achievement Gap Summary
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Gap Group/Total number of students

Percentage of Total School Population

African American 5 1.01%
Asian/4 0.41%
Hispanic/17 3.45%
Native Hawaiian Pacific Islander/2 0.41%
Two or More Races/20 4.06%
English Learners/7 1.38%
Free or Reduced Price Meals/215 42.65%
Students with Disabilities/86 17.06%




Measurable Gap Goal

Strategy Chosen to
address goal

Activities chosen to
implement strategy

Person Accountable

Method of Progress
Monitoring

Funding Mechanism and

JAmount

Increase the combined
treading and math KPREP
proficiency scores for
students with disabiliites
from 43% In 2019 to
61.55% In 2023 as
measured by school
report card proficiency
data

KCWP 2: Design and
Deliver Instruction

Ensure ongoing
professional development
in the area of best
practice/high yield
instructional strategies to
aid in curricular’
adjustments when
students fail to meet
mastery.

School Level
Administration, Teacher
Leaders

Ongecing PD regarding co-
teaching strategies, regular
assessment of instructional
strategies implemented in the
classroom through monthly
walks and formal evaluations,
determine success of
classroom instruction and’.
adjustment of strategies
through student achievement
of weekly assessment, MAP
assessments, Ri/Pt assessment
data, and utilization of Multi
Tiered System of Support Data
Meetings that focus on
studants needing addition
supports

N/A

KCWP 2: Design and
Deliver instruction

Plan for an implement
active student
engagement strategies

School Level
Administration

Monthly classroom learning
walks and scheduled formal
observations focusing on high
cognitive engagement and
products from ail students

N/A

KCWP 3. Design and
Deliver Assessment
lLiteracy

Develop a tracking system
for monitoring of student
achievement progress by
learning target and by
standard

School Leve!
Administration, Lead
Special Edcuation
Teacher, Classroom
Teachers and
Interventionists

Weekly PLC's to review data
and discussion of next steps
to address areas of
concern. Review of MAP
data following each
assessment to determine
student progress. Review
of intentional student
tracking spreadsheet with
focus on students with
disabiliites and weekly
review of IEP progress

monitoring data.

N/A




KCWP 4: Review, Analyze
and Apply Data

Assure that attendance

issues are rectified as to

not pose an interference
with the educational
process of students

Assistant Principal and
FRC Coordinator

Waeaekly meeting with
district RBTL Coordinator,
FRC Coordinator, and
admin team to discuss
student attendance
concerns and students
identified as chronically
absent

N/A

KCWP 4: Review, Analyze
and Apply Data

Assure consideration and
addressment of
non-academic barriers to
learning

School Admin Team

Continued impiementation
and refinement of Social
Emotionat Learning
Curriculum for all students,
participation of students in
schoot hased therapy to
address non-academic
barriers, Tier 2 and Tier 3
interventions through smafi
group and individual
counseling sessions with
the school counselor to
address non-academic
barriers that inhibit learning

N/A

KCWP 6: Establishing
Learning Culture and
Environment

Encourage Student
opporiunity in self-
monitoring hehavior,
including progress

monitoring of goals

School Admin Team &
PBIS Commitiee

Clear expectations for
students based upon
school wide PBIS
expections and monthly
review of office referrals,
individualized behavior
plans for students with
Tier 2 and Tier 3 behavior
needs and regular review
of data to determine

N/A
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2019-20 Phase One: Continuous Improvement Diagnostic for Schools

Taylor Mill Elementary School
Melody Stacy
5907 Taylor Mill Rd
Covington, Kentucky, 41015
United States of America

Last Modified: 10/01/2019
Status: Open
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2019-20 Phase One: Continuous Improvement Diagnostic for Schools Report - Generated on 12/17/2019
Taylor Mill Elementary Schoal

2019-20 Phase One: Continuous Improvement Diagnostic for Schools

M Fhas € L ONMUINUOLIE nprovemel i C TO0
The Comprehensive School Improvement Plan or CSIP is defined as a plan developed by the school council,
or successor, and charter schools with the input of parents, facully, and staff, based on a review of relevant data
that includes targets, strategies, activities, and a time schedule to support student achievement and student
growth, and to eliminate gaps among groups of students.

The comprehensive school and district improvement plan process is outlined in 703 KAR 5:225. The
requirements included in the administrative regulation are key components of the continuous improvement
process in Kentucky and ultimately fulfillment of school, district, and state goals under the Kentucky State Plan
as required by the Every Student Succeeds Act (ESSA).

While the regulation outlines a timeline for compliance purposes, the plan itself is a strategic and proven
approach to improve processes and to ensure students achieve. The timeline for the school's 2019-20
diagnostics is as follows:

Phase One: August 1 - October 1
= Continuous Improvement Diagnostic for Schools

Phase Two: October 1 - November 1
= The Needs Assessment for Schools
= School Assurances

= School Safety Report

Phase Three: November 1 - January 1

= Comprehensive School Improvement Plan

« Executive Summary for Schools

» Closing the Achievement Gap Diagnostic for Schools
» Title | Annual Review" Diagnostic

Phase Four: January 1 - December 31
* Progress Monitoring

As principal of the school, | hereby commit to implementing continuous improvement processes with
fidelity to support student achievement and student growth and to eliminate achievement gaps among
groups of students.

Please enter your name and date below to certify.
Melody Stacy 9.10.19
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2019-20 Phase Two: The Needs Assessment for Schools Reporl - Generaled on 10/24/2019
Taylor Mill Elementary School
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2019-20 Phase Two: The Needs Assessment for Schools Report - Generated on 10/24/2019
Taylor Mill Elementary School

In its most basic form, continuous improvement is about understanding the current state and formulating a plan to move to the desired
state. The comprehensive needs assessment is a culmination of an extensive review of multiple sources of data collected over a period of
time (e.g. 2-3 years). It is to be conducted annually as an essential part of the continuous improvement process and precedes the
development of strategic goals (i.e. desired state).

The needs assessment requires synthesis and analysis of multiple sources of data and should reach conclusions about the current state
of the school/district, as well as the processes, practices and conditions that contributed to that state.

The needs assessment provides the framework for all schools to clearly and honestly identify their most critical areas for improvement that
will be addressed later in the planning process through the development of goals, objectives, strategies and activities. 703 KAR 2:225
requires, as part of continuous improvement planning for schools, each school complete the needs assessment between October 1 and
November 1 of each year and include: (1) a description of the data reviewed and the process used to develop the needs assessment; (2) a
review of the previous plan and its implementation to inform development of the new plan; and, (3) perception data gathered from the
administration of a valid and reliable measure of teaching and learning conditions. Further, as required by Section 1114 of the Every
Student Succeeds Act (ESSA), Title | schools implementing a schoolwide program must base their Title | program on a comprehensive
needs assessment.
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2019-20 Phase Two. The Nesds Assessmant for Schools Repart - Generated on 10/24/2019

Taylor Mill Elemenlary School

Clearly detail the process used for reviewing, analyzing and applying data results. Include names of school/
district councils, leadership teams and stakeholder groups involved. How frequently does this planning team
meet and how are these meetings documented?

At Taylor Mill Elementary, our SBDM Council, Teacher Leader team, and entire staff is involved in
reviewing, analyzing and applying data results. We analyze initial resuits, then dig deeper with
disaggregated data and decide on strategies and next steps depending on the data.
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2019-20 Phase Two: The Needs Assessment for Schools Report - Generaled on 10/24/2019
Taylor Mill Elementary School

Plainly state the current condition using precise numbers and percentages as revealed by past, current and
multiple sources of data. These should be based solely on data outcomes. Cite the source of data used.

Example of Current Academic State:

~Thirty-four (34%) of students in the achievement gap scored proficient on KPREP Reading.

-From 2017 to 2019, we saw an 11% increase in novice scores in reading among students in the achievement
gap.

-Fifty-four (54%]) of our students scored proficient in math compared to the state average of 57%.

Example of Non-Academic Current Siate:

-Teacher Attendance: Teacher attendance rate was 84% for the 2018-18 school year — a decrease from 82% in
20147-18.

-The number of behavior referrals increased from 204 in 2017-18 to 288 in 2018-19.

-Kentucky TELL Survey results indicated 62% of the school's teachers received adequate professional
development.

-78.0 Proficiency Indicator on 2018-19 KPREP-56.7% of all students P/D on 18-19 Reading
KPREP-30.5% of students with disabilities P/D on 18-19 Reading KPREP-61.5% of all students P/
D on 18-19 Math KPREP-26.1% of students with disabilities P/D on 18-19 Math KPREP
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2019-20 Phase Two: The Needs Assessment for Schools Reporl - Generated an 10/24/2019
Taylor Mill Elementary School

'riorities/Concerns

Clearly and concisely identify areas of weakness using precise numbers and percentages.
NOTE: These priorities will be thoroughly addressed in the Continuous Improvement Planning Diagnostic for
Schools.

Example: Sixty-eight (68%) of students in the achievement gap scored below proficiency on the KPREP test in
reading as opposed to just 12% of non-gap learners.

According to 2018-19 KPREP, while we are above the state average (70.4) for Proficiency
Indicator, at 78, we are still below the district average of 80.5. While we did not have a GAP
reduction in star scores, the overall Non-Duplicated Gap Group continues to be a focus for us with
priority areas in F/R Lunch and Disability.
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2019-20 Phase Two: Tha Needs Assessman! for Schools Report - Generaled on 10/24/2019
Taylor Mill Elementary School

Analyzing data trends from the previous two academic years, which academic, cultural and behavioral measures
remain significant areas for improvement?

We continue to focus on overall achievernent while our Gap scores (both novice reduction and

non-duplicated gap) remain a focus. Our highest populations and highest priorities still tend to be
our F/R and disability groups.
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2019-20 Phase Two: The Needs Assessment for Schools Reporl - Generated on 10/24/2019
Taylor Mill Elementary School

Which processes, practices or conditions will the school focus its resources and efforts upon in order to produce
the desired changes? Note that all processes, practices and conditions can be linked to the six Key Core Work
Processes outlined below:

KCWP 1: Design and Deploy Standards
KCWP 2: Design and Deliver Instruction
KCWP 3: De _ Al

sment Literacy

ata

sign, Align and Deliver Support

-

KCWHP 6: Establishing Learning Culture and Environment

We continue work we began over the last three years, including work in our PLCs, faculty
meetings, team planning days, and work with the our curriculum consultant team to review, refine,
and provide necessary supports. The areas we will focus on include core instruction - ensuring
effective use of learning targets, student engagement, formative assessment, and quality, rigorous
student product. Last year, we will also implemented a school-wide common formative assessment
system to include processes that use evidence-based teacher reflections and individual student
follow-up on grade-level content. This work includes refinement this year to ensure high quality
assessments and identification of student needs. We continue our work on our school-wide RTI
system to systematically analyze data to inform research-based interventions are in place for every
single student who is below grade level in reading or math. We will also continue our focus on our
culture which includes high expectations where positive relationships are valued.
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2019-20 Phase Two: The Neads Assessment for Schools Reporl - Generated on 10/24/2019
Taylor Mill Elementary School

Plainly state, using precise numbers and percentages revealed by current data, the strengths and leverages of
the school.

Example: Graduation rate has increased from 67% the last five years to its current rate of 98%.

In KPREP Achievement, we had overall increases in almost every area and grade level.5th grade
math P/D% increased from 2018 (66.0) to 2019 (78.8)3rd grade math P/D% increased from 2018
(45.9) to 2019 (49.5)5th grade reading P/D% increased from 2018 (60.6) to 2019 (65.5)4th grade
reading P/D% increased from 2018 (52.7) to 2019 (53.8)3rd grade reading P/D% increased from
2018 (46) to 2019 (49.5)Overall GAP scoresMath: Students w Disabilities 2018 (25) to 2019
(26.1)Math: Students Economically Disadvantages 2018 (44.1) to 2019 (50.3)Reading: Students w
Disabilities 2018 (25) to 2019 (30.5)Reading: Students Economically Disadvantages 2018 (42.7) to
2019 (48.9)
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Assurances are a required compoenent of the CSIP process (703 KAR 5:225). Please read sach assurance and indicate whethar your
schoot i in compliance by selecting the appropriate response (Yes, No or N/A). If you wish to provide further information or clarify your
response, space for comments is provided. Comments are optional. You may upload any supporting documentation as needed.
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2019-20 Phase Two: School Assurances Reporl - Generaled on 10/23/2019
Taylor Mill Elementary School

1. The Every Study Succeeds Act (ESSA) requires each school to report data regarding ineffective teachers. An
ineffective teacher receives a summative effectiveness rate of “Ineffective” as determined through the local
performance evaluation system that meets the requirements established by KRS 157.557. An ineffective teacher
consistently fails to meet expectations as determined by a trained evaluator, in competencies identified as the
performance criteria in the Kentucky Framework for Teaching.

Responses to this assurance will be collected in the Kentucky Teacher Performance survey. Responses to each
survey question should be based on data from the 2018-19 school year. Once you have completed the survey,
return to the 2019-20 Phase Two: School Assurances diagnostic to certify that your school has completed the
survey and to complete the remaining assurances on the diagnostic.

| certify this school has completed the Kentucky Teacher Performance survey.

® Yes
©  No
O N/A
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2019-20 Phase Two: School Assurances Reporl - Generated on 10/23/2019
Taylor Mill Elementary School

2. If the school is implementing a schoolwide program, the school developed a comprehensive plan during a 1-
year period or qualifies for an exception under Section 1114(b)(1) of the Every Student Succeeds Act (ESSA).

® Yes
O No
O N/A

3. If the school is implementing a schoolwide program, the school developed a comprehensive plan with the
involvement of parents and other members of the community to be served as well as individuals who will carry
out such plan (e.g. teachers, administrators, classified staff, eic.) as required by Section 1114(b)(2) of ESSA.

® Yes
O No
O N/A

4. If the school is implementing a schoolwide program, the school developed a comprehensive plan that will
remain in effect for the duration of the school's participation under Title |, Part A of ESSA as required by Section
1114(b)(3) of ESSA.

® Yes
©  No
O NA

5. If the school is implementing a schoolwide program, the school developed a comprehensive plan that is
available to district leadership, parents, and the public and in an understandable and uniform format as required
by Section 1114(b)(4) of ESSA.

® Yes
O No
O  N/A

6. If the school is implementing a schoolwide program, the school developed a comprehensive plan that, to the
extent appropriate and applicable, coordinates with other federal, state, and local programs, including but not
limited to the implementation of improvement activities in schools identified for comprehensive or targeted
support and improvement, as required by Section 1114(b)(5) of ESSA.

® Yes
O No
O N/A

7. If the school is implementing a schoolwide program, the school developed a comprehensive plan that is based
on a comprehensive needs assessment, which included a review of academic achievement data, and includes,
among other items, a description of the strategies the school will implement to address school needs as required
by Section 1114(b)(6) of ESSA.

Powered by AdvancED eProve

e Prove diagnostics
Page 6 of 12 )



2018-20 Phase Two: School Assurances Repont - Generated on 10/23/2018
Tayfor Mill Elementary School

& Yes
O  No
O N/A

8. If the school is implementing a schoolwide program, the school deveioped, pursuant to Section 1114(b){7), a
comprehensive plan that includes a description of the strategies to be implemented to address school needs,
including how such strategies: (1) provide opportunities for all chiidren; (2) use methods and instructional
strategies that strengthen the academic program in the school, increase learning time, and provide an enriched
and accelerated curricuium; and, (3) address the needs of all children through, for example, the foilowing
activities: school-based mental health programs; a tiered model to prevent and address behavioral problems;
professional development to improve instruction and use of data from academic assessments, and to recruit and
retain effective feachers; and/or, strategies for assisting preschool children transiticn {o local elementary school

programs.
@ Yes
O  No
O N/A
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9. If the school is implementing a targeted assistance school program, participating students are identified in
accordance with Section 1115(c) and on the basis of multiple, educationally related, objective criteria.

O Yes
O  No
® N/A

10. If the school is implementing a targeted assistance school program, the school serves participating students
using resources under Title |, Part of ESSA to meet challenging state academic standards as required by Section

1115(b)(2)(A) of ESSA.
O  Yes
O  No
@ N/A

11. If the school is implementing a targeted assistance school program, the school serves, pursuant to Section
1115(b)(2)(B) of ESSA, participating students using methods and instructional strategies to strengthen the
academic program of the school, which may include, for example, expanded learning time, summer programs,
and/or a tiered model to prevent and address behavioral problems.

C  Yes
O  No
® N/A

12. If the school is implementing a targeted assistance school program, the school serves participating students
by coordinating with and supporting the regular educational program as required by Section 1115(b)(2)(C) of

ESSA.
O  Yes
O  No
@ N/A

13. If the school is implementing a targeted assistance school program, the school serves participating students
by providing professional development to, for example, teachers, administrators, classified staff, and/or other
school personnel who work with participating students as required by Section 1115(b)(2)(D) of ESSA.

O Yes
O No
® N/A

14. If the school is implementing a targeted assistance school program, the school serves, pursuant to Section
1115(b)(2)(E) of ESSA, participating students by implementing strategies to increase the involvement of parents
of participating students in accordance with Section 1116 of ESSA.
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O Yes
O No
& NIA

15. If the school is impiementing a targeted assistance school program, the school serves participating students,
to the extent appropriate and applicable, by coordinating with other federal, state, and local programs, including
but not limited to the implementation of improvement activities in schools identified for comprehensive or targeted
support and improvement, as required by Section 1115(b)(2)(F) of ESSA.

O Yes
O No
@ N/A

18. If the school is implementing a targeted assistance school program, the school serves participating students
by reviewing the progress of participating students on an ongoing basis and revising the targeted assistance
program, if necessary, to provide additional assistance to meet challenging state academic standards as required
by Section 1115{b)(2)(G) of ESSA.

C Yes
O No
@ N/A
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Taylor Mill Elementary School

for Targeted Support and Improvement

17. If identified for targeted support and improvement pursuant to Section 1111(d)(2) of ESSA, the school
developed and implemented a plan to improve student outcomes that, among other items, was informed by all
indicators, including student performance against long-term goals; included evidence-based interventions; and,
approved by local leadership. For reference, "evidence-based” is defined in ESSA Section 8101(21).

® Yes
O  No
O N/A
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Taylor Mill Elementary School

18. The school provides professional deveiopment for staff that is in accordance with the purpose of Title H of
ESSA; addresses the needs of all students; and, strives to ensure all students are college, career and transition
ready as intended by Section 2103 of ESSA, which governs the local use of Title it funding.

& Yes
O  No
N/A

19. The school collects and publicly disseminaies, in compliance with Kentucky's Consolidated State Plan and in
alignment with Section 1111(g)(1}{B), data through the School Report Card that addresses students’ access o
affective/experienced teachers,

® Yes
©  No
O N/A

20. The school ensures that, if the Title | application includes funding for cettified cor classified positions (e.q.
counselors, nurses, media specialists, eic.), there is documentation indicating such is needed to improve student
achievement. This ensures the use is reasonable and necessary in compliance with the Code of Federal
Regulations (CFR), including 2 CFR 200.403 and 200.405,

@ Yes
C  No
O N/A

21. The school ensures that all teachers and paraprofessicnals working in a pregram supported with Title |, Part
A funding meet applicable state certification and licensure requirements as required by Section 1111(g}{2}J) of

ESSA.
@ Yes
C  No
O N/A

22. The schooi distributes to parents and family members of participating children a written parent and family
engagement policy, agreed on by such parents, that complies with Section 1116(c)-(f) of ESSA and is in an
understandable and uniform format as required by Section 1116(b} of ESSA. For reference, Section 1116(b) of
ESSA allows existing parent and family engagement policies the school may have in place to be amended to
meet the requirements under Title |, Part A.

@ Yes
O No
C  N/A
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2019-20 Phase Two: School Safety Report
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2019-20 Phase Two: School Safely Reporl Reporl - Generaled on 10/24/2019
Taylor Mill Elementary School

Pursuant to KRS 158.162, the local board of education shall require the school council or, if none exists, the principal in each school to

adopt an emergency plan that must be utilized in case of fire, severe weather, earthquake, or a building lockdown and that: establishes

evacuation routes; identifies the best available severe weather zones; develops earthquake protocols for students; and, develops and |
adheres to practices controlling access to the school building. The emergency plan shall be annually reviewed by the council, principal, and

first responders and revised as needed.

In addition to the emergency plan requirements in KRS 158.162, KRS 158.164 requires the local board of education to direct the school
council or, if none exists, the principal in each school to establish procedures to perform a building lockdown and to invite local law
enforcement to assist in establishing lockdown procedures.

KRS 158.162 also requires the emergency plan be discussed with all school staff prior to the first instructional day of the school year and

provided, along with a diagram of the facility, to appropriate first responders. Further, the principal in each school shall conduct, at a

minimum, the following emergency response drills within the first 30 instructional days of the school year and again during the month of |
January: one severe weather drill, one earthquake drill, and one lockdown drill. In addition, required fire drills shall be conducted according

to administrative regulations promulgated by the Department of Housing, Buildings and Construction.
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2019-20 Phase Two: School Safety Reporl Reporl - Generaled on 10/24/2019
Taylor Mill Elementary School

1. Has the school council or, where applicable, principal adopted an emergency plan in accordance with local
board policy and in compliance with the specifications in KRS 158.162(3)?

If the answer is “no”, please explain in the comment box. Please note that Senate Bill 1 (2019) amended KRS
158.162(3)(d) to require, for example, classroom doors remain closed and locked during instructional time as well
as classroom doors with windows be equipped with material to quickly cover the window during a building
lockdown. Schools are encouraged to comply with these changes as soon as practicable but, if needed, have
until July 1, 2022 to fully implement. Accordingly, failure to comply with KRS 158.162(3)(d), as amended, should
not be reported herein until the 2022-2023 school year and beyond.

Yes

2. Has the school provided local first responders with a copy of the school's emergency plan along with a
diagram of the school as required by KRS 158.162(2)(b)?

If the answer is “no”, please explain in the comment box.

Yes

3. Has the school posted primary and secondary evacuation routes in each room by any doorway used for
evacuation as required by KRS 158.162(3)(a)?

If the answer is “no”, please explain in the comment box.

Yes

4. Has the school posted the location of severe weather safe zones in each room as required by KRS 158.162(3)
(b)?

If the answer is “no”, please explain in the comment box.

Yes

5. Was the school's emergency plan reviewed following the end of the prior school year by the school council,
principal, and first responders and revised as needed as required by KRS 1568.162(2)(c)?

Please provide the most recent date of review/revision of the school’s emergency plan in the district in the
comment box. If the answer is "no”, please explain in the comment box.

Yes - 8.29.19

6. Did the principal discuss the emergency plan with all school staff prior to the first instructional day of the
current school year and appropriately document the time and date of such discussion as required by KRS
158.162(2)(d)?

Please provide the date the school completed this discussion in the comment box. If the answer is “no”, please
explain in the comment box.
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Taylor Mill Elementary School

Yes - 81919

7. During the first 30 instructional days of the current school year, did the principal conduct at least one severe
weather drill, one earthquake drill, and one lockdown drill as reguired by KRS 158.162(5)?

if the answer is "no”, please explain in the cormment box,

Yes

8. During the month of January during the prior school year, did the principal conduct at least one severe weather
drill, one earthquake drill, and one lockdown drill as required by KRS 158.182(5)?

If the answer is 'no”, please explain in the comment bax.

Yes

9. Over the immediately preceding twelve months, did each school within the district conduct fire drills in
accordance with administrative regulations promulgated by the Department of Housing, Buildings and
Construction as required by KRS 158.162(5)7

If all schools in the district did NOT meet the requirernent, respond "no” and please explain further in the
comment box.

Yes
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2019-20 Phase Three: Executive Summary for Schools

Description of the School
Describe the school's size, community/communities, location, and changes it has experienced in the last
three years. Include demographic information about the students, staff, and community at large. What unique
features and challenges are associated with the community/communities the school serves?

Taylor Mill Elementary, a Title 1 school, is home to 620 students in the heart of Northern Kentucky.
We provide instruction to preschool through fifth grade. Our school vision statement is "At Taylor
Mill Elementary School, we inspire passionate learners, create a community of leaders, and
challenge ourselves to exceed expectations." Our staff is excited to recognize one Nationally
Board Certified Teacher, and 100% of our teaching staff qualifies as "Highly Qualified."
Additionally, we have fifteen Google certified teachers. Students receive a rigorous core curriculum
throughout the day that is tied to the Kentucky Core Academic Standards. This rigorous core
instruction is supported by research-based interventions including Read 180, System 44, iRead,
Read to Achieve, enVision Math, ST Math and Compass Learning. Core math, ELA, science, and
social studies is combined with art, music/drama, library, innovations, and PE to make up our daily
schedule. All students in grade K-5 are assessed using Measures of Academic Progress (MAP.)
Positive behavior programs and PBIS procedures encourage our students to be safe, be
responsible, and be respectful. As an Energy Bus School, our students focus on seven principles
that focus on character education and build positive leadership skills.

School's Purpose
Provide the school's purpose statement and ancillary content such as mission, vision, values, and/or beliefs.
Describe how the school embodies its purpose through its program offerings and expectations for students.

Our vision statement is "At Taylor Mill Elementary School, we inspire passionate learners, create a
community of leaders, and challenge ourselves to exceed expectations." The faculty and staff at
Taylor Mill are focused on living out our shared vision along with our school wide instructional
priorities. There is a focus on developing teachers as leaders both within Taylor Mill, in our
community and among the educational community abroad. Our commitment to meeting our
learners' academic, social, and emotional needs and ensuring that all of our students succeed is at
our core.

Notable Achievements and Areas of Improvement
Describe the school's notable achievements and areas of improvement in the last three years. Additionally,
describe areas for improvement that the school is striving to achieve in the next three years.

At Taylor Mill, we are celebrating our successes while looking to the future with a goal of being a
five-star school. Over the past three years, Taylor Mill has had a plethora of experiences offered to
our students. Our Academic Team is competitive in the District Governor's Cup and Quick Recall.
We also have had a number of individual winners at the local and state levels of the Kenton
County Spelling Bee, National Geographic Bee, PTA Reflections Contest, Governors Cup, and
Presidential Awards for Academic Excellence. At Taylor Mill, students have the opportunity to
participate in the following programs: Governor's Cup/Academic Team competitions, Literacy
Night, Student Council, Intramural Sports, Boy/Girl Scouts, Fourth and Fifth Grade Chorus,
Elementary Basketball League, Bowling, Volleyball, Energy-Wise Team, After-School Art, Honor
Choir, Girls on the Run, and Student Technology Leadership Program. Student recognition
includes Tiger of the Week, Reading Counts, School Wide Spelling Bee, Fifth Grade Recognition,
Birthday Recognition, Perfect Attendance, and KPREP Testing Recognition. One day each month
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our students participate in club day. Each teacher coordinates a club around one of their interests
such as yoga, BreakOut.Edu, #TMRocks, guitar and many more. Staff share their passions
through the clubs they lead and students choose their club via a Google form. QOur students have
shown in incredible amount of growth both on KPREP and on the MAP assessments. As a school,
we were ranked in the top 2% of schools statewide for KPREP growth, ranking 15th among 724
schools. We continue to grow in achievement in every academic area. Areas we want to continue
improvement include: reading, writing, social studies, novice reduction in reading, proficiency for
students with disabilities as well as continued work on rigorous tier | instruction to all students. Our
daily schedule includes core instructional time along with WIN, What | Need, fime where students
receive remedial or accelerated insiruction in math and reading depending on what each student
needs. Cur instructional focuses this vear include student product analysis with a continued
increase in the rigor of meaningful tasks and the refinement of a common formative assessment
system.

Additional Information
L8178l Schools Onty: Describe the procedures used to create the school's improvement plan and briefly
state the specific efforts to address the causes of low student performance and resource inequities,

MN/A
Additional Information

Provide any additional information you would like {o share with the public and community that were not
prompted in the previous sections.

N/A
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2019-20 Phase Three: Comprehensive Improvement Plan for Schools

Rationale
School improvement efforts are a collaborative process involving multiple stakeholders. Through the improvement planning process,

leaders focus on priority needs, funding, and closing achievement gaps between identified subgroups of students. When implemented
with fidelity, the Comprehensive School Improvement Plan (CSIP) cultivates an environment that promotes student growth and
achievement.

Operational Definitions
Goal: Long-term three to five year targets based on the five (5) required school level goals. Elementary/middle schools must have goals

for proficiency, separate academic indicator, gap, growth, and transition readiness. High schools must have goals for proficiency,
separate academic indicator, gap, graduation rate, and transition readiness. Long-term targets should be informed by The Needs
Assessment for Schools.

Objective: Short-term target to be attained by the end of the current academic year. There can be multiple objectives for each goal.
Strategy: An approach to systematically address the process, practice, or condition that the school will focus its efforts upon in order to
reach its goals or objectives. There can be multiple strategies for each objective. The strategy can be based upon Kentucky's six (6)
Key Core Work Processes listed below or another established improvement approach (i.e. Six Sigma, Shipley, Baldridge, efc.).
Activity: Actionable steps used to deploy the chosen strategy. There can be multiple activities for each strategy.

Key Core Work Processes: A series of processes identified by the Kentucky Department of Education that involve the majority of an
organization's workforce and relate to its core competencies. These are the factors that determine an organization's success and help it

prioritize areas for growth.

KCWP 1: Desian and Deploy Standards

tion

ssment Literacy

K\

(CWP 4: Review, Analyze and Apply Data
KCWP 5: Design, Align and Deliver

KCWP 6: Estab

Support

lishing Learnina Culture and Environment

Measure of Success: Criteria that shows the impact of the work. The measures may be quantitative or qualitative, but are observable
in some way.

Progress Monitoring: Process used to assess the implementation of the plan, the rate of improvement, and the effectiveness of the
plan. Should include timelines and responsible individuals.

Funding: Local, state, or federal funds/grants used to support (or needed to support) the improvement initiative,

Requirements for Building an Improvement Plan
There are six (6) required district goals:

= Proficiency, separate academic indicator, achievement gap closure, graduation rate, growth, and transition readiness.
The required school goals include the following:
» For elementary/middle school, these include: proficiency, separate academic indicator, achievement gap, and, growth.

« For high school, these include: proficiency, separate academic indicator, achievement gap, graduation rate, and transition readiness.

Using the Comprehensive School Improvement Plan Template
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a. Develop your Strategic Goals using the Comprehensive School Improvement Plan Template.

b. Upload your completed Comprehensive School Improvement Plan in the attachment area below.

You may enter an optional narrative about your Comprehensive School Improvement Plan below. If

you do not have an optional narrative, enter N/A.

N/A
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Comprehensive School Improvement Plan (CSIP)

School improvement efforts are a collaborative process involving multiple stakeholders. Through the improvement planning process, leaders focus on priority needs, funding,
and closing achievement gaps among identified subgroups of students. When implemented with fidelity, the Comprehensive School Improvement Plan (CSIP) cultivates an

environment that promotes student growth and achievement.

Op onal D tions

Goal: Long-term three to five year targets based on the required school level goals. Elementary/middle schools must have goals for proficiency, separate academic indicator, achievement gap,
and growth. High schocls must have goals for proficiency, separate academic indicator, achievement gap, graduation rate, and transition readiness. Long-term targets should be informed by
The Needs Assessment for Schools.

Objective: Short-term target to be attained by the end of the current academic year. There can be multiple objectives for each goal.

Strategy: An approach to systematically address the process, practice, or condition that the school will focus its efforts upon in order to reach its goals or objectives. There can be multiple
sirategies for each objective. The strategy can be based upon Kentucky's six (8) Key Core Work Processes listed below or another established improvement approach (i.e. Six Sigma, Shipley,
Baldridge, efc.).

Activity: Actionable steps used to deploy the chosen strategy. There can be multiple activities for each strategy.

Key Core Work Processes: A series of processes identified by the Kentucky Department of Education that involve the majority of an organization’s workforce and relate to its core
competencies. These are the factors that determine an organization’s success and help it prioritize areas for growth.

o nd Deplo ds « KCWP 4. Review, Analyze and Apply Data
. nd Deliv ) « KCWP 5: Design, Align and Deliver Support
° nd Deliv 1ent Literacy KCWP 8: Establishing Learning Culture and Environment

Measure of Success: Criteria that shows the impact of the work. The measures may be quantitative or qualitative, but are observable in some way.
Progress Monitoring: Process used to assess the implementation of the plan, the rate of improvement, and the effectiveness of the plan. Should include timelines and responsible individuals.

Funding: Local, state, or federal funds/grants used to support (or needed to support) the improvement initiative.

e There are six (6) required district goals: proficiency, separate academic indicator, achievement gap, graduation rate, growth, and transition readiness.
e The required school goals include the following:

¢ For elementary/middle school, these include: proficiency, separate academic indicator, achievement gap, and, growth.

o For high school, these include: proficiency, separate academic indicator, achievement gap, graduation rate, and transition readiness.



Explanations/Directions

Goal: Include long-term three to five year targets based on the required school level goals. Elementary/middle schools must have
goals for proficiency, separate academic indicator, achievement gap, and growth. High schools must have goals for proficiency,
separate academic indicator, achievement gap, graduation rate, and transition readiness. Long-term targets should be informed by

.

The Needs Assessment for Schools.

Include short-term

An approach to

| Include actionable steps

List the criteria

Discuss the pces used

targets to be systematically used to deploy the that shows the |to assess the funding
attained by the end | address the chosen strategy. There | impact of the implementation of the source(s)
of the current process, practice, | can be multiple activities | work. plan, the rate of used to
academic year. or condition that the | for each strategy. The measures | improvement, and the support (or
There can be school will focus its may be effectiveness of the plan. | needed to
multiple objectives | efforts upon in order quantitative or Should include timelines | support) the
for each goal. to reach its goals or qualitative, but | and responsible improvement
objectives. There are observable |individuals. Progress initiative.

can be multiple
strategies for each
objective. The
strategy can be
based upon
Kentucky's six (6)
Key Core Work
Processes listed
above or another
established
improvement
approach (i.e. Six

in some way.

monitoring ensures that
plans are being revisited
and an opportunity to
determine whether the
plan is working.




Sigma, Shipley,
Baldridge, efc.).

| Goal 1 (State your proficiency goal.): We will collaborate to increase the average combined reading and math KPREP Proficiency scores from 59.1% in 2019 to 77.2% in

2023 as measured by KPREP scores.

\ctivities

Objective 1: We will
collaborate to increase the
average combined reading
and math KPREP
Proficiency scores from
59.1% in 2019 t0 63.5% in
2020 as measured by
KPREP scores.

T Weekly, ongoing, job-embedded P.D

& Ensure ongoing professional Professional $0
development in the area of best development based on
practice/high yield instructional researched best Admin, Teachers
strategies to aid in curricular practices, weekly staff
adjustments when students fail to mmc}er, welkthroughs
meet mastery. w aligned feedback
Ensure curricular alignment Focus on PLC structure | Weekly PLCs - Ongoing, job-embedded | $0
reviews are an ongoing action of | w reflection PD
the PLC’s planning process.
Admin, Curriculum Consultant,
Teachers
Ensure that vertical curriculum Analysis of student Weekly PLCs - Ongoing, job-embedded | $0
mapping is occurring to identify work during PLCs along | PD
instructional gaps, including with development and
planning for the introduction of revi§ion of school-wide | Admin, Curriculum Consultant,
the standard, development and vertical alignment. Teachers
gradual release phases, and
arrival at standards mastery.
. Develop a clearly defined Rtl Schoolwide data Weekly progress monitoring for Tier2 | $0
Ee]e] school/district-wide process with | dashboard, Schoolwide | & 3, monthly RTI meetings
applicable checklist(s) and RTI process _ ‘
documentation tools, including Admin, Curriculum Consultant,
such information as service Teachers
frequency, intervention
programs/strategies, SMART goal
measurement, and progress
monitoring checks.
Incorporate professional Professional Weekly, ongoing, job-embedded PD $0

knowledge of best practice and

development based on
researched best




high yield strategies with
knowledge of personalized

practices, weekly staff
insider, walkthroughs

Admin, Curriculum Consultant,
Teachers

student needs to procure a unique | W aligned feedback
match that will propel student
achievement.
Refine a PLC protocol with an Standard alignment, Weekly PLCs - Ongoing, job-embedded | $6500
effective cyclical process for Analysis of student PD
standards deconstruction, work, and data analysis SBDM
designing of assessment process ) ) Professional Development for PLC
measures, resource sharing and implementation during | process
3 5 PLCs.
collaborative lesson creation, and
analysis of data. Admin, Curriculum Consultant,
Teachers
KCWP3: Design and Refine formative and summative | Schoolwide data Job-embedded professional $0

Deliver Assessment

A0

assessments that are aligned to
the standards. Refine a progress
monitoring system to monitor
standards mastery for each
student.

dashboard, Schoolwide
RTI process, School-
wide Common
Formative Assessment
reflection process

development for PLCs and vertical
teams for assessment development and
student tasks, revision and
implementation planning




. Objective 1. We wi
collaborate to increase the
average combined
science, social studies,
and writing KPREP
Proficiency scores from
47 1% in 2018 10 52.4% in
2020 as measured by
KPREP Assessment Data.

nsure ongoing professional
development in the area of best
practice/high yield instructional
strategies to aid in curricular
adjustiments when students fail to

1
development based on
researched best
practices, weekly staff
insider, walkthroughs

g iﬁg,}o em éd

Admin, Teachers

Goal 2 (State your separate academic indicator goal.); We wili collaborate fo increase the average combined science, social studies, and writing KPREP Proficiency scores
from 47.1% in 2019 10 70.2% in 2023 as measured by KPREP Assessmeni Data.

protocel with an effective cyclical
process for standards
deconstruction, designing of
assessment measures, resource
sharing and collaborative lesson
creation, and analysis of data.

Analysis of student
work, and data analysis
process
implementation during
PLCs.

PD

Admin, Curriculum Consultant,
Teachers

meet mastery. w atigned feedback
Ensure curricular alignment Focus on PLC structure | Weekly PLCs - Ongoing, job-embedded | $0
reviews are an ongoing action of | wreflection | PD
the PLC’s planning process.

Admin, Curriculum Censultant,

Teachers
Ensure that vertical curriculum Analysis of student Weekly PLCs - Ongoing, job-embedded | $0

| mapping is occurring to identify | work during weekly PD j
instructicnal gaps, including PLCs along with ]
planning for the introduction of dev_el_opment and . Admin, Curriculum Consultant,
the standard, development and revision of school-wide | Teachers
vertical alignment

gradual release phases, and (writing program.)
arrival at standards mastery.
Incorporate professional Professional Weekly, ongeing, job-embedded PD $0
knowledge of best practice and development based on
high yield strategies with researched best )
knowledge of personalized _pra_ctices, weekly staff Admin, Curriculum Consultant,
student needs to procure a unique 1nsl(.ier, walkthroughs Teachers
match that will propel student w aligned feedback
achievement.
Develop and deploy a PLC Standard alignment, Weekiy PLCs - Ongoing, job-embedded | $0







Goal 3 (State your achievement gap goal.): We will collaborate to increase the average combined reading and math KPREP Proficiency scores for students with disabilities
from 28.3% in 2019 to 62.5% in 2024 as measured by KPREP scores.

“Objective 1 We will

collaborate to increase the
average combined reading
and math KPREFP
Proficiency scores for
students with disabilities
from 28.3% in 2019 10
35.5% in 2020 as
measured by KPREP
SCOres.

Ensure ongoing professional
development in the area of best
practice/high yield instructional
strategies to aid in curricular
adjustments when students fail to
meet mastery.

Professional
development based on
researched best
practdces, weekly staff
insider, walkthroughs
w aligned feedback
focused on special
education instruction in
the resource and
collaborative settings.

Weekly, ongoing, job-embedded PD

Admin, Teachers

Ensure curricular alignment Focus on PLC structure | Weekly PLCs - Ongoing, job-embedded | $0
| reviews are an ongoing action of | w reflection with PD
the PLC’s planning process. collaboration between
general education and Admin, Curriculum Consultant,
special education Teachers
teachers.
Ensure that vertical curriculum Analysis of student Weekly PLCs - Ongoing, job-embedded | $0
mapping is occurring to identify | work during PLCs along | PD
instructionat gaps, including with development and
planning for the introduction of revi:.;ion Ofschool-wide Admin, Curriculum Consultant,
the standard, developmentand vertical alignment. Teachers
" gradual release phases, and
arrival at standards mastery. ]
Develop a clearly defined Rtl Scheolwide data Weekly progress monitoring for Tier 2 | $0
school/district-wide process with | dashboard, Schoolwide | & 3, monthly RTI meetings
! applicable checkiist(s) and RTI process ) _
documentation tools, including Admin, Curricutum Consultant,
such information as service Teachers
frequency, intervention
programs/strategies, SMART goal
measurement, and progress
monitoring checks.
Standard alignment, Weekly PLCs - Ongoing, job-embedded | $0




Refine a PLC protocol with an
effective cyclical process for
standards deconstruction,
designing of assessment
measures, resource sharing and
collaborative lesson creation, and
analysis of data.

Analysis of student
work, and data analysis
process
implementation during
PLCs.

PD

Admin, Curriculum Consultant,
Teachers

Incorporate professional Professional Weekly, ongoing, job-embedded PD $0
knowledge of best practice and development based on
high yield strategies with researched best
knowledge of personalized practices, weekly staff | Admin, Curriculum Consultant,
student needs to procure a unique msu%er, walkthroughs Teachers
Activities ; w aligned feedback
match that will propel student .
hi focused on special
AEHETRENG education instruction in
the resource and
collaborative settings.
Refine formative and summative Schoolwide data Release days for vertical teams for $0
assessments that are aligned to dashboard, Schoolwide | assessment development, revision and
the standards. Monitor a progress | RTI process, School- implementation planning SBDM
monitoring system to monitor wide Common
standards mastery for each Formapve AsSessmEnt
seudetit reflection process.
Specific reflection
focused on needs of
students with
disabilities.
Objective 2 E ling Encourage student opportunity in | Energy Bus School Daily, ongoing SEL instruction that $500
self-monitoring behavior, Student Support Team | reduces physical and mental health
including progress monitoring of SEL Curriculum & barriers to learning and leadership SBDM
goals. Instruction development
Enantestudents i devslop Professional Biweekly SST meetings

leadership roles within the
classroom and school.

Ensure that all available resources
are deployed to assist students in
need, i.e. FRYSC, DPP, Cabinet for
Family and Children, etc

Ensure school and student safety

development in
trauma-informed care

Behavior/SEL data

Student participation &
survey - club days

Admin, FRYSC, District Support Staff,
Curriculum Consultant, Teachers

School Counselor, Social Worker




[ncorporate monthly club days
along with additienal
extracurricular activiies




OWII

Goal 4 (State your growth goal.): We will collaborate to increase the average combined reading and math % of students showing typical Growth Fall-Spring on MAP from

77.7% in 2019 to 85% in 2024 as measured by school MAP assessment data.

Progress Monitoring

Funding

Objective 1 We will
collaborate to increase the
average combined reading
and math % of students
showing typical Growth
Fall-Spring on MAP from
77.7% in 2019 to 79.2% in
2020 as measured by
school MAP assessment
data.

Ensure ongoing professional Professional Ongoing, job-embedded PD $0
development in the area of best development based on
practice/high yield instructional researched best Admin, Teachers
strategies to aid in curricular practices, weekly staff
adjustments when students fail to insider, walkthroughs
meet mastery. w aligned feedback
Ensure curricular alignment Focus on PLC structure | Ongoing, job-embedded PD $0
reviews are an ongoing action of | wreflection
the PLC’s planning process. Admin, Curriculum Consultant,
Teachers
Ensure item analysis methods are | Student work analysis Ongoing, job-embedded PD $0
occurring within PLCs to evaluate | process through PLCs
instructional effectiveness and with emphasis on Admin, Curriculum Consultant,
determine if instructional increasing rigor. Teachers
adjustments are needed, and if so,
what those adjustments.
Ensure that vertical curriculum Analysis of student Ongoing, job-embedded PD $0
mapping is occurring to idenﬁfy work during PLCs along
instructional gaps, including with developmentand | Admin, Curriculum Consultant,
planning for the introduction of revi..‘;ion of school-wide | Teachers
the standard, development and vertical alignment.
gradual release phases, and
arrival at standards mastery.
Incorporate professional Professional Ongoing, job-embedded PD $0
knowledge of best practice and develepment based on
high yield strategies with researched best
knowledge of personalized pra_ctices, weekly staff | Admin, Curriculum Consultant,
student needs to procure a unique | sider, walkthroughs | Teachers
match that will propel student waligaed Sedbark
achievement.
Develop and deploy a PLC Standard alignment, Ongoing, job-embedded PD $0
protocol with an effective cyclical | Analysis of student




process for standards
deconstruction, designing of
assessmient measures, resource
sharing and collaborative lesson
creation, and analysis of data.

5

H

work, and data analysis
process
implementation during
PLCs.

Admin, Curricuzlum Consultant,
Teachers
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2019-20 Phase Three: Closing the Achievement Gap Diagnoslic Reporl - Generaled on 12/12/2019
Taylor Mill Elementary School

2019-20 Phase Three: Closing the Achievement Gap Diagnostic

2019-20 Phase Three: Closing the Achievement Gap Diagnostic
Rationale

The Closing the Achievement Gap Report is required by KRS 158.649, which requires the school-based decision making council, or
the principal if no council exists to set the school’s targets for eliminating any achievement gap. The targets should be established with
input from parents, faculty, and staff and submitted to the superintendent for consideration and the local board of education for
adoption.

In addition to being a legal mandate, the Closing the Achievement Gap Report is also a vital component of the continuous improvement
process. The report is designed to underscore a school's trend data (i.e. two-year window) relating to its individual gap groups. Upon
completion of the Closing the Achievement Gap Report, schools will have already engaged in a significant piece of school
improvement work by intentionally focusing on the gaps that exist among its underserved student populations.
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2019-20 Phase Three: Closing the Achievement Gap Diagnoslic Reporl - Generated on 12/12/2019
Taylor Mill Elementary School

Achievement Gap Group ldentification
Schools should use a variety of measures and analysis to conduct its annual Closing the Achievement Gap Report pursuant to KRS

158.649.
Complete the Achievement Gap Group spreadsheet and attach it.

N/A
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2019-20 Phase Three: Closing lhe Achievement Gap Diagnoslic Reporl - Generaled on 12/12/2019
Taylor Mill Elementary School

A. Describe the school's climate and culture as they relate to its achievement gap population.

We continue to cultivate a culture of high expectations for ALL students while ensuring that we
have the correct supports in place in order to meet the individual needs of each student.

B. Which achievement gaps has the school successfully closed? Use specific data from the previous two
academic years when analyzing trends.

From 2018-19, the number of reading novice decreased for students with disabilities (41.7 in 2018
to 37 in 2019) and the % P/D increased (25 in 2018 to 29.5 in 2017). The number of reading
novice increased for students with free/reduced lunch (21.7 in 2018 to 24.1 in 2019) and the % P/D
increased (42.7 in 2018 to 48.9 in 2019). From 2018-19, the number of math novice decreased for
students with disabilities (44.4 in 2018 to 32.6 in 2019) and the % P/D increased (25 in 2018 to
27.1in 2019). The number of math novice decreased for students with free/reduced lunch (21.1 in
2018 to 13.1 in 2019) and the % P/D increased (44.1 in 2018 to 50.3 in 2019).

C. Based upon the analysis of the school's achievement gap data, identify the gap groups and content areas
where the school has shown improvement. Use specific data from the previous two academic years when
analyzing trends.

Overall, we have shown improvements in the areas of reading math proficiency for students with
disabilities and students with free and reduced lunch. From 2018-19, the number of reading novice
decreased for students with disabilities (41.7 in 2018 to 37 in 2019) and the % P/D increased (25 in
2018 to 29.5 in 2019). The number of reading novice increased for students with free/reduced
lunch (21.7 in 2018 to 24.1 in 2019) and the % P/D increased (42.7 in 2018 to 48.9 in 2019). From
2018-19, the number of math novice decreased for students with disabilities (44.4 in 2018 to 32.6
in 2019) and the % P/D increased (25 in 2018 to 27.1 in 2019). The number of math novice
decreased for students with free/reduced lunch (21.1 in 2018 to 13.1 in 2019) and the % P/D
increased (44.1 in 2018 to 50.3 in 2019).

D. Based upon the analysis of the gap data, identify the gap groups and content areas where the school has
lacked progression or regressed. Use specific data from the previous two academic years when analyzing
trends.

While we have shown improvements in reading and math proficiency for students with disabilities,
we still have a significant gap when comparing this subgroup to the proficiency levels in our overall
population. Additionally, we are still below the state average in these areas for this particular
subgroup. The reading % P/D for students with disabilities (25 in 2018 to 29.5 in 2019) compared
to reading % P/D for all students (53.2 in 2018 to 56.7 in 2019.) The math % P/D for students with
disabilities (25 in 2018 to 27.1 in 2019) compared to math % P/D for all students (55.6 in 2018 to
61.5in 2019.)

E. Describe the processes, practices and/or conditions that have prevented the school from closing existing and
persistent achievement gaps.

In our professional development plan, we continue to address research-based high-yield
instructional best practices for core instruction to ensure that all students have access to rigorous,
grade-level instruction. This includes intentional professional development that includes weekly,
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2019-20 Phase Three: Closing the Achievement Gap Diagnostic Report - Generaled on 12112/2019
Taylor Mill Elementary Schoal

job-embedded structures (PLCs, faculty PD sessions, walkthrough feedback). We also continue to
address assessment and data literacy for teachers 10 support our school-wide RT! model.
Specifically, we are designing, implementing, and analyzing bi-weekly common formative
assessments to improve our assessment system.PD was approved May 2019

F. Describe the process used to involve teachers, leaders, and other stakeholders in the continuous
improvement and planning process as it relates to closing the achievement gap. List the names and roles of
strategic partners involved.

We have a continuous improvement maodel that includes all stakeholders and PLCs, SBDM,
committees. The administrative team (principal, assistant principal, counselor), FRYSC, district
support siaff, SBDM, teacher leader feams, task groups.

G. Describe in detail the school’s professional development plan related to its achievement gaps.

{Note: School-based decision making councils, or principals in schools where no council exists, are required by
KRS 158.648(8) to submit revisions fo the school improvement plan describing the use of professional
development funds to reduce achievement gaps for review and approval by the superintendent. Superintendents
shalf report, pursuant to KRS 158.649(9), to the local school board and Commissioner of Education schools
failing to meet targets fo reduce the gap in student achievement for any student group two years in a row, and
improvement plans for those schools will be subject to review and approval by KDE.)

We use both professional development outside of the normal school day along with job-embedded
professional development to build and support a culture of cont
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2019-20 Phase Three: Closing lhe Achievement Gap Diagnostic Report - Generaled on 12/12/2019
Taylor Mill Elementary School

lanning the Work

Closing the Achievement Gap Goals
List all measurable goals for each identified gap population and content area for the current school year. This
percentage should be based on trend data identified in Section Il and based on data such as universal
screeners, classroom data, ACT, and Response to Intervention (RTl). Content areas should never be
combined into a single goal (i.e., Combined reading and math should always be separated into two goals —
one for reading and one for math — in order to explicitly focus on strategies and activities tailored to the goal).

We will collaborate to increase the average combined reading and math KPREP Proficiency
scores for students with disabilities from 28.3% in 2019 to 62.5% in 2024 as measured by KPREP
scores.

Closing the Achievement Gap

Step 1: Download the Closing the Achievement Gap Summary spreadsheet.
Step 2: Complete your findings and answers.
Step 3. Upload the Completed Closing the Achievement Gap Plan Summary spreadsheet.

N/A
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201920 Phase Three: Closing lhe Achievement Gap Diagnoslic Report - Generaled on 12/12/2019

Taylor Mill Elementary School

Attachment Summary

Attachment Name

Description

Associated ltem(s)

‘I T 1 19 20 TM Achie ‘.-;“.-.;I\.‘”.L aup
L2 Identification

| JL 19.20 TM CSIP Measurable Gap Gy
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Gap Group/Total number of students Percentage of Total School Population
African American/17 2.89%
American Indian or Alaska Native/1 0.17%
Asian/2 0.34%
Hispanic/27 4.59%
Two or Viore Races/40 6.80%
mEﬂglish Learners/13 2.21%
Free or Reduced Price Meals/246 41.84%
Students with Disabilities/115 18.56%




Measurable Gap Goal

Strategy Chosen to
address goal

Activities chosen to
implement strategy

Person Accountable

Method of Progress
Monitoring

Funding Mechanism and
Amount

We will collaborate to
increase the average
combined reading and
math KPREP
Proficiency scores for
students with
disabilities from 28.3%
in 201910 682.5% in
2024 as measured by

KPREP scores.
{Objective: We will
collaborate 1o increase
the average combined
reading and math
KPREP Proficiency
scores for students
with disabilities from
28.3% in 2018 fo
35.5% in 2020 as
measured by KPREP
scores.)

Ensure ongoing
professional development
in the area of best
practice/high yield
instructional strategies to
aid m curricular
adjustments when
students fail to meet
mastery.

Admin, Teachers

Weekly, ongoing, job-
embedded PD
Professional development
based on researcheq best
practices, weekly staff
insider, wallkthroughs w
aligned feedback focused
on special education
instruction in the resource
and collaborative settings.

Ensure curricular
alignment reviews are an
ongoing action of the
PLC’s planning process,

Admin, Curriculum Consult

Weekly PLCs - Ongoing,
job-embedded PD Focus
on PLC structure w
reflection with
collaboration between
general education and

special education teachers.

Ensure that vertical
curriculum mapping is
oceurring to identify
instructional gaps,
including planning for the
initroduction of the
standard, development
and gradual release
phases, and arrival at
standards mastery.

Admin, Curriculum
Consultant, Teachers

Weekly PLCs - Ongoing,
job-embedded PD
Analysis of student work
during PLCs along with
development and revision
of school-wide vertical
alignment.




KCWP 5: Design, Align
and Deliver Support

Develop a clearly defined
RiI school/district-wide
process with applicable
checklist(s) and
documentation tools,
including such
information as service
frequency, intervention
programs/strategies,
SMART goal
measurement, and
progress monitoring
checks.

Admin, Curriculum
Ceonsultant, Teachers

Weekly progress
monitoring for Tier 2 &
3. monthly RTI meetings
Schoolwide data
dashboard, Schoolwide
RTI process

Develop and deploy a
PLC protocol with an
effective cyclical process
for standards
deconstruction, designing
of assessment measures,
resource sharing and
collaborative lesson
creation, and analysis of
data

Admin, Curriculum
Consultant, Teachers

Weekly PLCs - Ongoing,
job-embedded PD
Standard alignment,
Analysis of student work,
and data analysis process
mmplementation during
PLCs.

¢ TS] Strategy:
Implementation of R180
program Develop a
ciearly defined Ritl
school/district-wide
process with applicable
checklist(s) and
documentation toois,
including such
information as service
frequency, iniervention
programs/strategies,
SMART goal
measurement, and
Progress Monitoring
checks.

Admin, Curricuium
Consultant, Teachers

Weekly progress
monitoring for Tier 2 &
3, monthly RTI meetings
Schoolwide data R180
progress monitoring and
MAP benchmark
datadashboard,
Schoolwide RT1 process




Incorporate professional
knowledge of best
practice and high yieid
strategies with knowledge
of personalized student

Admin, Curriculum

Weelkly, ongoing, job-
embedded PD
Professional development
based on researched best
practices, weekly staff

needs to procure a unique Consultant, Teachers insider, walkthroughs w 0
match that will propel aligned feedback focused
student achievement. on special education
instruction in the resource
and collaborative settings.
KCWP3: Design and
Deliver Assessment | Create formative and Release days for vertical
Literacy Classroom ActiviSummative assessments teams for assessment
that are aligned to the development, revision
standards. Develop a and implementation
progress monitoring planning Schoolwidel data
system to monitor Admin, Curricutum dashboard, SChOOlW]de_
standards mastery for Consultant, Teachers RTT process, SChQOE'W‘de 33500 58DM
each student. Common Formatlv?
Assessment reflection
process. Specific
reflection focused on
needs of students with
disabilities.
Encourage student Daily, ongoing character
opportunity in ed program that reduces
selfmonitoring behavior, physical and mental $3500 PTA funded
including progress health barriers to learning
monitoring of goals, . o and leadership
Admin, FRYSC, District Suj development
KCWP &: Establishing Enable students t'o
Learning Culture and de_vevlop leadership roles S0
Environment within the classroom. Admin, FRYSC, District Support Staff, Curriculum Cons
Ensure that all available
resources are deployed to
assist students in need,
Biweekly SST meetings 50

i.e. FRYSC, DPP,
Cabinet for Farmnily and
Children, ete

Admin, FRYSC, District Sy
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2019-20 Phase One: Continuous Improvement Diagnostic for Schools Report - Generated on 12/17/2019

White's Tower Elementlary School

2019-20 Phase One: Continuous Improvement Diagnostic for Schools

2019-20 Phase One: Continuous Improvement Diagnostic for Schools
The Comprehensive School Improvement Plan or CSIP is defined as a plan developed by the school council,
or successor, and charter schools with the input of parents, faculty, and staff, based on a review of relevant data
that includes targets, strategies, acltivities, and a time schedule to support student achievement and student
growth, and fo eliminate gaps among groups of students.

The comprehensive school and district improvement plan process is outlined in 703 KAR 5:225. The
requirements included in the administrative regulation are key components of the continuous improvement
process in Kentucky and ultimately fulfillment of school, district, and state goals under the Kentucky State Plan
as required by the Every Student Succeeds Act (ESSA).

While the regulation outlines a timeline for compliance purposes, the plan itself is a strategic and proven
approach to improve processes and to ensure students achieve. The timeline for the school's 2019-20
diagnostics is as follows:

Phase One: August 1 - October 1
= Continuous Improvement Diagnostic for Schools

Phase Two: October 1 - November 1
» The Needs Assessment for Schools
= School Assurances

« School Safety Report

Phase Three: November 1 - January 1

* Comprehensive School Improvement Plan

* Executive Summary for Schools

* Closing the Achievement Gap Diagnostic for Schools
» Title | Annual Review  Diagnostic

Phase Four: January 1 - December 31
* Progress Monitoring

As principal of the school, | hereby commit to implementing continuous improvement processes with
fidelity to support student achievement and student growth and to eliminate achievement gaps among
groups of students.

Please enter your name and date below to certify.
Tony Procaccino 9/24/2019
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2019-20 Phase Two: The Needs Assessment for Schools Report - Generated on 12/17/2019

While's Tower Elementary School

Understanding Continuous Improvement: The Needs Assessment

In its most basic form, continuous improvement is about understanding the current state and formulating a plan to move to the desired
state. The comprehensive needs assessment is a culmination of an extensive review of multiple sources of data collected over a period of
time (e.g. 2-3 years). Itis to be conducted annually as an essential part of the continuous improvement process and precedes the
development of strategic goals (i.e. desired state).

The needs assessment requires synthesis and analysis of multiple sources of data and should reach conclusions about the current state
of the school/district, as well as the processes, practices and conditions that contributed to that state.

The needs assessment provides the framework for all schools to clearly and honestly identify their most critical areas for improvement that
will be addressed later in the planning process through the development of goals, objectives, strategies and activities. 703 KAR 2:225
requires, as part of continuous improvement planning for schools, each school complete the needs assessment between October 1 and
November 1 of each year and include: (1) a description of the data reviewed and the process used to develop the needs assessment; (2) a
review of the previous plan and its implementation to inform development of the new plan; and, (3) perception data gathered from the
administration of a valid and reliable measure of teaching and learning conditions. Further, as required by Section 1114 of the Every
Student Succeeds Act (ESSA), Title | schools implementing a schoolwide program must base their Title | program on a comprehensive
needs assessment.
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White's Tower Elemenlary School

Protocol

Clearly detail the process used for reviewing, analyzing and applying data resulis. Include names of school/
district councils, leadership teams and stakeholder groups involved. How frequently does this planning team
meet and how are these meetings documented?

The process started as a data review during 3rd - 5th grades' professional learning community's
meetings on October 2nd, 2019. Each grade level came and signed the non-disclosure form and
we looked at overall grade level scores; not the individual student scores. This opened up
conversation on instructional next steps and helped with prioritizing instructional needs. We started
with Proficiency Indicator, then to the Separate Academic Indicator, followed up by the Growth
Indicator. On, October 8th, 2019, our leadership team met and sifted through the KPREP data to
identify needs. We looked at the present year data as well as some longitudinal trends. We were
able to identify areas in need and brainstorm some key practices and approaches that can be
applied to move these growth areas toward collective efficacy/high student achievement. On
October 9th, 2019, during a staff meeting, each grade level was given the KPREP data as well as
their MAP data and completed a task where they were to use a specific data source and find
successes, areas of concern, instructional strategies to target deficiencies and non-instructional
strategies to target deficiencies. These ideas were all compiled on a Google sheet and the
information was shared with all individual stakeholders in the building. The SBDM will be informed
of the KPREP results and next steps on the October 30th, 2019 meeting date. On a more
consistent basis, during PLC's we look at weekly assessment data and analyze the overall grade
level deficiencies along with individual student's who have not mastered the standard of the
assessment. After the PLC"s, teacher will adjust instruction to meet the overall areas of concern.
We conduct school-wide Response to Interventions meetings every 6-8 weeks, in order to ensure
students are appropriately receiving services and supports.

Powered by AdvancED eProve e Prove ('“(.lfll Jostics
Page 5 of 11



2019-20 Phase Two: The Needs Assessment for Schools Reporl - Generaled on 12/17/2019

While's Tower Elementary School

Current State

Plainly state the current condition using precise numbers and percentages as revealed by past, current and
multiple sources of data. These should be based solely on data outcomes. Cite the source of data used.

Example of Current Academic State:

-Thirty-four (34%) of students in the achievement gap scored proficient on KPREP Reading.

-From 2017 to 2019, we saw an 11% increase in novice scores in reading among students in the achievement
gap.

-Fifty-four (54%) of our students scored proficient in math compared to the state average of 57%.

Example of Non-Academic Current State:

-Teacher Attendance: Teacher attendance rate was 84% for the 2018-19 school year — a decrease from 92% in
2017-18.

-The number of behavior referrals increased from 204 in 2017-18 to 288 in 2018-19.

-Kentucky TELL Survey results indicated 62% of the school's teachers received adequate professional
development.

Overall we are pleased with our proficiency rate. Our proficiency indicator rate was at 90.9, which
was in the 39% in the state. Our 3rd - 5th grade reading scores were 72.8% proficient and
distinguished and 3rd-5th grade math scores were 71.1% proficient and distinguished. Some of the
areas we need to grow in are the separate academic indicator and growth indicator. In the area of
on-demand writing, we saw a decrease in proficient and distinguished by 8%. We have addressed
this concern, with intentional instruction, district coach support and more checks of student work
samples. In the area of science, we scored 33.3% proficient and distinguished. We are addressing
these concerns with district coach support, in district peer observations, multiple science resources
and assessment data analysis. When it comes to growth indicator, we are focusing on our 4th
grade. In reading we had 57.73% make growth and in math we had 50.52% make growth. These
students are now in 5th grade and we are tracking these individual students and using their data to
make instructional and intervention decisions. In 4th grade, we are using flexible grouping to
individualize student learning.
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White's Tower Elementary School

Priorities/Concerns

Clearly and concisely identify areas of weakness using precise numbers and percentages.
NOTE: These priorities will be thoroughly addressed in the Continuous Improvement Planning Diagnostic for
Schools.

Example: Sixty-eight (68%) of students in the achievement gap scored below proficiency on the KPREP test in
reading as opposed to just 12% of non-gap learners.

In grades 3rd - 5th, the average number of P/D in reading for students with IEP's was 21.2%
lower.In grades 3rd - 5th, the average number of P/D in math for students with IEP's was 21.93%
lower.
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Trends

Analyzing data trends from the previous two academic years, which academic, cultural and behavioral measures
remain significant areas for improvement?

Reading Trend: 2016 -2017 school year 3rd grade reading was 76.35% P/D, 2017-2018 school
year 4th grade reading was 62.4% P/D, 2018-2019 school year 5th grade reading was 71.43% P/
D. Math Trend: 2016-2017 school year 3rd grade math was 74.19% P/D, 2017-2018 school year
4th grade math was 60.21% P/D, 2018-2019 school year 5th grade math was 63.27% P/D.Overall
trend is that we're seeing a dip in 4th grade proficient and distinguished students.
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Potential Source of Problem

Which processes, practices or conditions will the school focus its resources and efforts upon in order to produce
the desired changes? Nole that all processes, practices and conditions can be linked to the six Key Core Work
Processes outlined below:

KCWP 1: Design and Deploy Standards
KCWP 2: Design and Deliver Instruction

K P-3: i Ver ent Literac
KCWP 4; Review, Analyze and Apply Data
P 5: i ign and Deli rt

KCWP 6: Establishing Learning Culture and Environment

Writing: consultant support/collaboration, bootcamp, new teachers with writing strength, yearlong
plan drafted at beginning of the year, On-Demand included in Friday assessment schedule, more
intentional writing impeded in content areas, whole grade scoring calibration, live scoring
practice4th grade Growth: flexible grouping with monitoring data more frequently, increase rigor
and admin. feedback on math and reading Friday assessments, wrong answer analysis follow
through Effective co-teaching between special edu. Teacher and collab teacher, wrong answer
analysis followed by reteaching for weekly assessments and Friday assessments. KCWP2: Design
and Deliver InstructionKCWP 4: Review, Analyze and Apply Data
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While's Tower Elementary School

Strengths/Leverages

Plainly state, using precise numbers and percentages revealed by current data, the strengths and leverages of
the school.

Example: Graduation rate has increased from 67% the last five years o its current rate of 98%.

Proficiency Indicator was 90.93rd Grade Reading - 83.7% P/D3rd Grade Math - 89.8% P/D5th
Grade Reading - 71.4% P/D
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Attachment Summary

Attachment Name

Description

Associated em(s)
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2019-20 Phase Two: School Assurances Reporl - Generated on 12/17/2019

While's Tower Elementary School

Introduction

Assurances are a required component of the CSIP process (703 KAR 5:225). Please read each assurance and indicate whether your
school is in compliance by selecting the appropriale response (Yes, No or N/A). If you wish to provide further information or clarify your
response, space for comments is provided. Comments are optional. You may upload any supporting documentation as needed.
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White's Tower Elementary School

Teacher Performance

1. The Every Study Succeeds Act (ESSA) requires each school to report data regarding ineffective teachers. An
ineffective teacher receives a summaltive effectiveness rate of “Ineffective” as determined through the local
performance evaluation system that meets the requirements established by KRS 157.557. An ineffective teacher
consistently fails to meet expectations as determined by a trained evaluator, in competencies identified as the
performance criteria in the Kentucky Framework for Teaching.

Responses to this assurance will be collected in the Kentucky Teacher Performance survey. Responses to each
survey question should be based on data from the 2018-19 school year. Once you have completed the survey,
return to the 2019-20 Phase Two: School Assurances diagnostic to certify that your school has completed the
survey and to complete the remaining assurances on the diagnostic.

| certify this school has completed the Kentucky Teacher Performance survey.

® Yes
No
O N/A
\
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White's Tower Elementary School

Title | Schoolwide Programs

2. If the school is implementing a schoolwide program, the school developed a comprehensive plan during a 1-
year period or qualifies for an exception under Section 1114(b)(1) of the Every Student Succeeds Act (ESSA).

® Yes
No
O  N/A

3. If the school is implementing a schoolwide program, the school developed a comprehensive plan with the
involvement of parents and other members of the community to be served as well as individuals who will carry
out such plan (e.g. teachers, administrators, classified staff, etc.) as required by Section 1114(b)(2) of ESSA.

® Yes
O  No
O N/A

4. If the school is implementing a schoolwide program, the school developed a comprehensive plan that will
remain in effect for the duration of the school's participation under Title I, Part A of ESSA as required by Section

1114(b)(3) of ESSA.
® Yes
No
O N/A

5. If the school is implementing a schoolwide program, the school developed a comprehensive plan that is
available to district leadership, parents, and the public and in an understandable and uniform format as required
by Section 1114(b)(4) of ESSA.

® Yes
O  No
C  N/A

6. If the school is implementing a schoolwide program, the school developed a comprehensive plan that, to the
extent appropriate and applicable, coordinates with other federal, state, and local programs, including but not
limited to the implementation of improvement activities in schools identified for comprehensive or targeted
support and improvement, as required by Section 1114(b)(5) of ESSA.

® Yes
O  No
O N/A

7. If the school is implementing a schoolwide program, the school developed a comprehensive plan that is based
on a comprehensive needs assessment, which included a review of academic achievement data, and includes,
among other items, a description of the strategies the school will implement to address school needs as required
by Section 1114(b)(6) of ESSA.
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While's Tower Elementary Schoal

® Yes
No
S N/A

8. If the school is implementing a schoolwide pragram, the school developed, pursuant to Section 1114(b)(7), a
comprehensive plan that includes a description of the strategies to be implemented to address school needs,
including how such strategies: (1) provide epportunities for all children; (2) use methods and instructional
sirategies that strengthen the academic program in the school, increase learning time, and provide an enriched
and accelerated curricuium; and, {3) address the needs of all children through, for example, the following
activities: school-based mental healih programs; a tiered model to prevent and address behavioral problems;
professional development to improve instruction and use of data from academic assessments, and to recruit and
retain effective teachers; and/or, strategies for assisting preschool children transition to local elementary school
programs.

& Yes
No
o N/A
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While's Tower Elementary School

Title | Targeted Assistance School Programs

9. If the school is implementing a targeted assistance school program, participating students are identified in
accordance with Section 1115(c) and on the basis of multiple, educationally related, objective criteria.

O  Yes
O  No
® N/A

10. If the school is implementing a targeted assistance school program, the school serves participating students
using resources under Title |, Part of ESSA to meet challenging state academic standards as required by Section

1115(b)(2)(A) of ESSA.
O  Yes
O No
® N/A

11. If the school is implementing a targeted assistance school program, the school serves, pursuant to Section
1115(b)(2)(B) of ESSA, participating students using methods and instructional sirategies to strengthen the
academic program of the school, which may include, for example, expanded learning time, summer programs,
and/or a tiered model to prevent and address behavioral problems.

C  Yes
O  No
® N/A

12. If the school is implementing a targeted assistance school program, the school serves participating students
by coordinating with and supporting the regular educational program as required by Section 1115(b)(2)(C) of

ESSA.
O Yes
O No
® N/A

13. If the school is implementing a targeted assistance school program, the school serves participating students
by providing professional development to, for example, teachers, administrators, classified staff, and/or other
school personnel who work with participating students as required by Section 1115(b)(2)(D) of ESSA.

O  Yes
O No
® N/A

14. If the school is implementing a targeted assistance school program, the school serves, pursuant to Section
1115(b)(2)(E) of ESSA, participating students by implementing strategies to increase the involvement of parents
of participating students in accordance with Section 1116 of ESSA.
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White's Tower Elementary School

¢ Yes
C  No
e NA

15. If the school is implementing a fargeied assisiance school program, the school serves participating students,
fo the extent appropriate and applicable, by coordinating with other federal, state, and local programs, inciuding
but not limited to the implementation of improvement activities in schools identified for comprehensive or targeted
support and improvement, as required by Section 1115(b)(2)(F) of ESSA.

G Yes
No
& N/A

16. If the school is implementing a targeted assistance school program, the school serves paricipaiing students
by reviewing the progress of participating students on an ongoing basis and revising the targeted assistance
program, if necessary, to provide additional assistance to meet challenging state academic standards as reguired
by Section 1115(b}(2)G) of ESSA.

O Yes
No
@ N/A
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Schools Identified for Targeted Support and Improvement

17. If identified for targeted support and improvement pursuant to Section 1111(d)(2) of ESSA, the school
developed and implemented a plan to improve student outcomes that, among other items, was informed by all
indicators, including student performance against long-term goals; included evidence-based interventions; and,
approved by local leadership. For reference, "evidence-based” is defined in ESSA Section 8101(21).

O  Yes
No \
° NA |
|
|
1
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All School Programs

18. The school provides professional development for staff that is in accordance with the purpose of Title Il of
ESSA: addresses the needs of all students; and, strives to ensure all students are college, career and transition
ready as intended by Section 2103 of ESSA, which governs the local use of Title Il funding.

® Yes
O  No
o N/A

19. The school collects and publicly disseminates, in compliance with Kentucky's Consolidated State Plan and in
alignment with Section 1111(g)(1)(B), data through the School Report Card that addresses students’ access to
effective/experienced teachers.

® Yes
O  No
O N/A

20. The school ensures that, if the Title | application includes funding for certified or classified positions (e.g.
counselors, nurses, media specialists, etc.), there is documentation indicating such is needed to improve student
achievement. This ensures the use is reasonable and necessary in compliance with the Code of Federal
Regulations (CFR), including 2 CFR 200.403 and 200.405.

® Yes
G No
O  N/A

21. The school ensures that all teachers and paraprofessionals working in a program supported with Title |, Part
A funding meet applicable state certification and licensure requirements as required by Section 1111(g)(2)(J) of

ESSA.
® Yes
O No
O N/A

22. The school distributes to parents and family members of participating children a written parent and family
engagement policy, agreed on by such parents, that complies with Section 1116(c)-(f) of ESSA and is in an
understandable and uniform format as required by Section 1116(b) of ESSA. For reference, Section 1116(b) of
ESSA allows existing parent and family engagement policies the school may have in place to be amended to
meet the requirements under Title |, Part A.

® Yes
C  No
O N/A
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School Safety Diagnostic for Schools

Pursuant to KRS 158.162, the local board of education shall require the school council or, if none exists, the principal in each school to
adopt an emergency plan that must be utilized in case of fire, severe weather, earthquake, or a building lockdown and that: establishes
evacuation routes; identifies the best available severe weather zones; develops earthquake protocols for students; and, develops and
adheres to practices controlling access to the school building. The emergency plan shall be annually reviewed by the council, principal, and
first responders and revised as needed.

In addition to the emergency plan requirements in KRS 158.162, KRS 158.164 requires the local board of education to direct the school
council or, if none exists, the principal in each school to establish procedures to perform a building lockdown and to invite local law
enforcement to assist in establishing lockdown procedures.

KRS 158.162 also requires the emergency plan be discussed with all school staff prior to the first instructional day of the school year and
provided, along with a diagram of the facility, to appropriate first responders. Further, the principal in each school shall conduct, at a
minimum, the following emergency response drills within the first 30 instructional days of the school year and again during the month of
January: one severe weather drill, one earthquake drill, and one lockdown drill. In addition, required fire drills shall be conducted according
to administrative regulations promulgated by the Department of Housing, Buildings and Construction.
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While's Tower Elementary Scheol

Questions Related to the Adoption and Implementation of the Emergency Flan

1. Has the school council or, where applicable, principal adopted an emergency plan in accordance with local
board policy and in compliance with the specifications in KRS 158.162(3)7

If the answer is “no”, please explain in the comment box. Please note that Senate Bill 1 (2019) amended KRS
158.162(3)(d) to require, for example, classroom doors remain closed and locked during instructional time as well
as classroom doors with windows be equipped with material to quickly cover the window during a building
lockdown. Schools are encouraged fo comply with these changes as soon as practicable but, if needed, have
until July 1, 2022 to fully implement. Accordingly, failure fo comply with KRS 158.162(3)(d), as amended, should
not be reported herein until the 2022-2023 school year and beyond,

Yes

2. Has the school provided local first responders with a copy of the school's emergency plan along with a
diagram of the school as required by KRS 158.162(2)(b)?

If the answer is “no”, please explain in the comment box.

Yes

3. Has the school posted primary and secondary evacuation routes in each room by any doorway used for
evacuation as required by KRS 158.162(3)(a)?

If the answer is "no”, please explain in the comment box.

Yes

4. Has the school posted the location of severe weather safe zones in each room as required by KRS 158.162(3)
(b)?

If the answer is “no”, please explain in the comment box.

Yes

5. Was the school’'s emergency plan reviewed following the end of the prior school year by the school council,
principal, and first responders and revised as needed as required by KRS 158.162(2)(c)?

Please provide the most recent date of review/revision of the school’s emergency plan in the district in the
comment box. If the answer is “no”, please explain in the comment box.

Yes - May 8, 2019

6. Did the principal discuss the emergency plan with all school staff prior to the first instructional day of the
current school year and appropriately document the time and date of such discussion as required by KRS
158.162(2)(d)?

Please provide the date the school completed this discussion in the comment box. If the answer is “no”, please
explain in the comment box.
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While's Tower Elemeniary School

Yes ~ August 18, 2019

7. During the first 30 insfructional days of the current school year, did the principal conduct al least one severe
weather drill, one earthquake drill, and one lockdown drill as required by KRS 158.162(5)?

If the answer is “no”, please explain in the comment box.

Yes

8. During the month of January during the priar school year, did the principal conduct at least one severe weather
drill, one earthguake drill, and one lockdown drill as required by KRS 158.162(5)7

If the answer is "no”, please explain in the comment box.

Yes
9. Over the immediately preceding twelve months, did each school within the district conduct fire drills in

accordance with administrative regulations promulgated by the Department of Housing, Buitdings and
Construction as required by KRS 158.162(5)7

If alt schools in the district did NOT meet the requirement, respond "no” and please explain further in the
comment box.

Yes
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Description of the School
Describe the school's size, community/communities, location, and changes it has experienced in the last
three years. Include demographic information about the students, staff, and community at large. What unique
features and challenges are associated with the community/communities the school serves?

White's Tower Elementary is a Preschool - 5 school with a population of 645. We are one of 11
elementary schools in the Kenton County School District. White's Tower is located in the heart of
Independence and we have families from very rural areas as well as suburban neighborhoods. We
are proud to provide a family atmosphere to our students, staff and our students' families. We are
fortunate in the fact that we have a school-wide Title | program. As a result, we are able to provide
many additional services to our diverse socioeconomic families especially in the areas of reading
and math interventions. To help engage students in meaningful activities outside of the classroom,
we offer many extra-curricular activities such as chorus, intramural opportunities, basketball, Girls
On The Run, academic team, E-Wise, Art Club, Chorus, future problem solving, archery and
several girl scouts and boy scouts groups. The past four summers The United Way offered White's
Tower the opportunity to participate in a pilot program for incoming kindergarten students called
Me and My School. We partnered with the Kenton County Public Library to provide six weeks of
kindergarten readiness activities focused on literacy and numeracy as well as providing
opportunities to share effective strategies with parents of our incoming kindergartens. We continue
to strive to provide focused academic instruction combined with additional activities that meet the
needs of the whole child.

School's Purpose
Provide the school's purpose statement and ancillary content such as mission, vision, values, and/or beliefs.
Describe how the school embodies its purpose through its program offerings and expectations for students.

Our school's mission statement is "To know, to celebrate, to love, to inspire every student to
succeed." We want each and every child to perform at their highest level possible, be self-
confident, respectful and responsible each and every day. We hold high expectations for students,
challenging them to perform at their highest potential as they focus on becoming college and
career ready. Teachers consistently monitor student progress and instructional needs and use
data based decision making to ensure that all students are mastering the curriculum. As a school,
we utilize Positive Behavior Intervention and Supports to reinforce students' positive behavior
choices as well as Monday Manners" to introduce and reinforce respectful behavior. We also
provide students with social emotion learning instruction by using "Choose Love" curriculum.
Working to increase students' self-confidence and meet the needs of the whole child, we provide
many meaningful activities for students outside of the school day. Students have the opportunities
to participate in archery, basketball, intramural opportunities, chorus, art club, GOTR, academic
team, and future problem solving.

Notable Achievements and Areas of Improvement
Describe the school's notable achievements and areas of improvement in the last three years. Additionally,
describe areas for improvement that the school is striving to achieve in the next three years.

3rd - 5th Grades Top 5% in the state in overall Proficiency: 90.9 Proficiency Indicator. 72%
Proficient & Distinguished Combined in overall Proficiency. 72.0 Separate Academic Indicator
(High). Improvement area would be Growth Ranking, 46.4 Growth Indicator (Very Low)

Powered by AdvancED eProve e Prove (“aqﬂ ostics
Page 3 of 5



2019-20 Phase Three: Exscutive Summary for Schools Report - Generatad on 12/17/2(119

White's Tower Elemeniary Schaol

Additional Information
CSITSIE Schools Only: Describe the procedures used to create the school's improvement plan and briefly
state the specific efforts to address the causes of low student performance and resource inequities.

NA

Additional Information

Provide any additional information you would like to share with the public and community that were not
prompted in the previous sections.

White's Tower believes that parenis are an integral part of the education process and we strive to
include them in their child's education.ln cooperation with the Family Resource Center we plan
family nights to provide information to parents about ways they can help their child at home in the
areas of reading and math. We recognize ouistanding achievements of students and invite parents
to attend the assemblies where students are recognized for A honor roll, A/B honor roll, periect
attendance, and Bearcat Achievement (for grades K-3.) We also recognize all students who
receive a proficient or distinguished on the KPREF test, providing them with medals for their
accomplishment.
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2019-20 Phase Three: Comprehensive Improvement Plan for Schools
Rationale
School improvement efforts are a collaborative process involving multiple stakeholders. Through the improvement planning process,
leaders focus on priority needs, funding, and closing achievement gaps between identified subgroups of students. When implemented
with fidelity, the Comprehensive School Improvement Plan (CSIP) cultivates an environment that promotes student growth and
achievement.

Operational Definitions
Goal: Long-term three to five year targets based on the five (5) required school level goals. Elementary/middle schools must have goals

for proficiency, separate academic indicator, gap, growth, and transition readiness. High schools must have goals for proficiency,
separate academic indicator, gap, graduation rate, and transition readiness. Long-term targets should be informed by The Needs
Assessment for Schools.

Objective: Shorl-term target to be attained by the end of the current academic year. There can be multiple objectives for each goal.

Strategy: An approach to systematically address the process, practice, or condition that the school will focus its efforts upon in order to
reach its goals or objectives. There can be multiple strategies for each objective. The strategy can be based upon Kentucky's six (6)
Key Core Work Processes listed below or another established improvement approach (i.e. Six Sigma, Shipley, Baldridge, efc.).

Activity: Actionable steps used to deploy the chosen sirategy. There can be multiple activities for each strategy.

Key Core Work Processes: A series of processes identified by the Kentucky Department of Education that involve the majority of an
organization’s workforce and relate to its core competencies. These are the factors that determine an organization's success and help it
prioritize areas for growth.

KCWP 1: Desj Deploy Standards

KCWP 2: Design and Deliver Instruction

KCWHP 3: Desiagn and Deliver Assessment Literacy
KCWP 4: Review, Analyze and Apply Data

KCWP 5: Design, Alian and Deliver Support

KCWP 6: Establishing Learning Culture and Environment

Measure of Success: Criteria that shows the impact of the work. The measures may be quantitative or qualitative, but are observable
in some way.

Progress Monitoring: Process used to assess the implementation of the plan, the rate of improvement, and the effectiveness of the
plan. Should include timelines and responsible individuals.

Funding: Local, state, or federal funds/grants used to support (or needed to support) the improvement initiative.

Requirements for Building an Improvement Plan
There are six (6) required district goals:

= Proficiency, separate academic indicator, achievement gap closure, graduation rate, growth, and transition readiness.
The required school goals include the following:
« For elementary/middle school, these include: proficiency, separate academic indicator, achievement gap, and, growth.

« For high school, these include: proficiency, separate academic indicator, achievement gap, graduation rate, and transition readiness.

Using the Comprehensive School Improvement Plan Template
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a. Develop your Strategic Goals using the Comprehensive School Improvement Plan Template.
b. Upload your completed Comprehensive School Improvement Plan in the attachment area below.

You may enter an optional narrative about your Comprehensive School Improvement Plan below. If
you do not have an optional narrative, enter N/A.

NA
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Comprehensive School Improvement Plan (CSIP)

Rationale

School improvement efforts are a collaborative process involving multiple stakeholders. Through the improvement planning process, leaders focus on priority needs, funding, and closing
achievement gaps among identified subgroups of students. When implemented with fidelity, the Comprehensive School Improvement Plan (CSIP) cultivates an environment that promotes
student growth and achievement.

Operational Definitions
Goal:Long-term threetofive year targets based on the required school level goals. Elementary/middle schools must have goals for proficiency, separate academic indicator, achievement gap, and growth. High
schools must have goals for proficiency, separate academic indicator, achievement gap, graduation rate, and transition readiness. Long-term targets should be informed by The Needs Assessment for Schools.

Objective: Short-term target to be attained by the end of the current academic year. There can be multiple objectives for each goal.

Strategy: An approach to systematically address the process, practice, or condition that the school will focus its efforts upon inorder to reach its goals or objectives. There can be multiple strategies foreach
objective. The strategy can be based upon Kentucky's six (6) Key Core Work Processes listed below or another established improvementapproach (i.e. SixSigma, Shipley, Baldridge, etc.).

Activity: Actionable steps used to deploy the chosen strategy. There can be multiple activities for each strategy.

Key Core Work Processes: Aseries of processes identified by the Kentucky Department of Education that involve the majority of an organization’s workforce and relate to its core competencies. These are the
factors that determine an arganization’s success and help it prioritize areas for growth.

« KCWP 1: Design and Deploy Standards o KCWP 4: Review, Analyze and Apply Data
o KCWP 2: Design and Deliver Instruction » KCWP5: Design, Align and Deliver Support
e KCWP 3: Design and Deliver Assessment Literacy » KCWP6: Establishing Learning Cultureand Envirgnment

Measure of Success: Criteria that shows theimpact of the work. The measures may be quantitative or gualitative, but are observablein some way.
Progress Monitoring: Process used to assess the implementation of the plan, the rate of improvement, and the effectiveness of the plan. Should include timelines and responsible individuals.
Funding: Local, state, or federal funds/grants used to support (or needed to support) theimprovement initiative.

Requirements for Building an ImprovementPlan
e There are six (6) required district gozals: proficiency, separate academic indicator, achievement gap, graduation rate, growth, and transition readiness.
® The required school goals include the following:
o For elementary/middle school, these include: proficiency, separate academic indicator, achievement gap, and, growth.
o For highschool, these include: proficiency, separate academic indicator, achievement gap, graduation rate, and transition readiness.



Explanations/Directions

Goal: Include long-term three to five year targets based on the required school level goals. Elementary/middle schools must have goals for
proficiency, separate academic indicator, achievement gap, and growth. High schools must have goals for proficiency, separate academic
indicator, achievement gap, graduation rate, and transition readiness. Long-term targets should be informed by The Needs Assessment for

Schools.

Objective

Strategy

Activities

Measure of
Success

Progress Monitoring

Funding

Include short-term
targets to be attained
by the end of the
current academic
year. There can be
multiple objectives
for each goal.

An approach to
systematically address
the process, practice,
or condition that the
school will focus its
efforts upon in order
to reach its goals or
objectives. There can
be multiple strategies
for each objective.
The strategy can be
based upon
Kentucky's six (6) Key
Core Work Processes
listed above or
another established
improvement
approach (i.e. Six
Sigma, Shipley,
Baldridge, etc.).

Include actionable steps
used to deploy the chosen
strategy. There can be
multiple activities for each
strategy.

List the criteria
that shows the
impact of the
wark.

The measures may
be guantitative or
qualitative, but
are observable in
some way.

Discuss the process used to
assess the implementation
of the plan, the rate of
improvement, and the
effectiveness of the plan.
Should include timelines and
responsible individuals.
Progress monitoring ensures
that plans are being revisited
and an opportunity to
determine whether the plan
is working.

List the funding
source(s) used
to support (or
needed to
support) the
improvement
initiative.




1: Proficiency Goal

Goal 1: Increase percentage of combined reading and math forall students from 70.0% in 2019 to 86.2% in 2023 as measured by school report card.

Objective

Strategy

Activities

Measure of Success

Progress Monitoring

Funding

Objective 1: Collaborate to
increase combined reading
and math KPREP proficiency
score from 72% in 2019 to
75.5% by 10/31/20 as
measured by school report
card.

KCWP 2: Design and Deliver
Instruction

Ensure congruency is present
between standards, learning

Develop a protocoland
monitoring/documentation tool
for tiered intervention movement
considerations.

Ensure ongoing professional
developmentin the area of best
practice/high yield instructional
strategies to aid in curricular
adjustments when students fail to
meet mastery.

targets, and assessment measures.

PPR Walks, Lesson
Plan Reviews, MTSS
Pyramid, PLC’s &
Professional
Development

MTSS Pyramid implementation
timeline.

Weekly PLC meetings.

MTSS meetings 27 & 4% Tuesday of
the month.

Mastery Connect
$3,500

$2,00 Substitute
teachers to cover RitI
Meetings

KCWP 4: Review, Analyze and
Apply Data

Ensure that formative, interim,
summative assessment results, as
well as universal screener data,
are used appropriately to
determine tiered intervention
needs.
Assess with formative and
summative assessments that are
aligned to the standards and
learning targets.
Develop a protocol and
monitoring /documentation tool
for tiered intervention movement
considerations.
Develop a tracking system for
monitoring of student
achievement progress by learning
target and by standard.

Student Progress
Monitoring data.

Mastery Connect data,

Friday assessment
data, MAP data, SRI,
DIBELS

Monthly MTSS
meetings to discuss
mental health barriers

October, January, & March School-

wide Rt] Meetings.

Weekly PLC meetings.

MAP, SRI, & DIBELS data analysis:
October, February, & April.

MTSS Pyramid progress monitoring




Goal 1: Increase percentage of combined reading and math forall students from 70.0% in 2019 to 86.2% in 2023 as measured by school report card.

Objective

Strategy

Activities

Measure of Success

Progress Monitoring

Funding

KCWP 3: Design and Deliver
Assessment Literacy

Ensure that standardized
assessmentresults are used
appropriately to propel student
achievement

Ensure that curricular delivery
and assessmentmeasures provide
for all pertinentinformation
needs for students.

Create formative and summative
assessments that are aligned to
the standards.

Develop a progress monitoring
system to monitor standards
mastery for each student.
Implement formal and informal
processes that teachers and
students utilize to gather evidence
to directly improve the learning of
students assessed.

Develop a tracking system for
monitoring of student
achievement progress by learning
target and by standard.

Student Progress
Monitoring data,
Mastery Connect data,
Friday assessment
data, MAP data, SRI,
DIBELS

Monthly MTSS
meetings to discuss
mental health barriers

October, January, & March School-
wide Rtl Meetings.
Weekly PLC meetings.

MAP, SRI, & DIBELS data analysis:

October, February, & April.

MTSS Pyramid progress monitoring

Objective 2




2: Separate Academic Indicator

Goal 2: Increase percentage of science for all students from 38.8% P/D in 2019 to 71.5% in 2023 and On-Demand Writing from 50% P/D in 2019 to 79% in 2023 as measured by school report

card.

Objective

Strategy

Activities

Measure of Success

Progress Monitoring

Funding

Objective 1: Collaborate to
increase overall science P/D
from 38.8% in 2019 t046.9%
in 2020.

KCWP 2: Design and Deliver
Instruction

Ensure congruency is present
between standards, learning

targets, and assessment measures.

Ensure that curricular delivery
and assessment measures provide
for all pertinent information
needs for students.

Ensure item analysis methods are
occurring within PLCs to evaluate
instructional effectiveness and
determine if instructional
adjustments are needed, and if so,
what those adjustments.

Student Progress
Monitoring data,
Friday assessments
PLTW

Science Cohort

Weekly PLC meetings.
PPR walk through feedback.
Mastery Connect data analysis

KCWP 4: Review, Analyze and
Apply Data

Assess with formative and
summative assessments that are
aligned to the standards and
learning targets.

Ensure that curricular delivery
and assessmentmeasures provide
for all pertinent information
needs for students.

Develop a progress monitoring
system to monitor standards
mastery for each student.

Student Progress
Monitoring data,
Friday assessments

Lesson Plan Reviews.

Mastery Connect data analysis.
Weekly PLC meetings.

Ritl Meetings

Objective 2: Collaborate to
mcrease overall On-Demand

KCWP 1: Design and Deploy
Standards

Ensure curricular alignment
reviews are an ongoing action of
the PLC’s planning process.

Student Progress
Monitoring data,
Friday assessments

PLC Writing Reviews.
School-wide On-Demand Writing
Expectation checks




Goal 2: Increase percentage of science forall students from 38.8% P/D in 2019 to 71.5% in 2023 and On-Demand Writing from 50% P/D in 2019 to 79% in 2023 as measured by school report

card.
Objective Strategy Activities Measure of Success Progress Monitoring Funding
Writing P/D from 50% in Ensure that vertical curriculum
2019 t0 57.25% in 2020. mapping is occurring to identify
instructional gaps.
KCWP 2: Design and Deliver Ensure item analysis methods are | Student Progress PLC writing reviews and data analysis.

Instruction

occurring within PLCs to evaluate
instructional effectiveness and
determine if instructional
adjustments are needed, and if so,
what those adjustments.

Ensure congruency is present
between standards, learning

targets, and assessment measures.

Plan for and implement active
student engagement strategies.

monitoring data,
Friday assessments
Instructional coach
writing calibration
meetings and writing
boot-camps

Lesson plan reviews & PPR walk
feedback.




3: Achievement Gap

Goal 3: Increase percentage of combined reading and math for students with [EP’s from 50.4% in 2019 to 75% in 2023 as measured by school report card.

Obijective

Strategy

Activities

Measure of Success

Progress Monitoring

Funding

Objective 1: Collaborate to
increase percentage of
combined reading and math
for students with IEP’s from
50.4% in 2019 to 56.55% in
2020.

KCWP 2: Design and Deliver

Instruction

Develop a protocol and
monitoring/documentation tool
for tiered intervention movement
considerations.

Ensure ongoing professional
developmentin the area of best
practice/high yield instructional
strategies to aid in curricular
adjustments when students fail to
meet mastery.

Ensure that curricular delivery
and assessment measures provide
for all pertinentinformation
needs for students.

Ensure item analysis methods are
occurring within PLCs to evaluate
instructional effectiveness and
determine if instructional
adjustments are needed, and if so,
what those adjustments.

PPR Walks, Lesson
Plan Reviews, MTSS
Pyramid, Student
progress monitoring
data, Mastery Connect
data, Friday
assessment data, MAP
data, SRI, DIBELS
Monthly MTSS
meetings with FRC to
discuss after school
involvement and
mental health barriers
PBIS Meetings to
review safety and
discipline

MTSS Pyramid implementation
timeline.

Weekly PLC meetings.

MTSS meetings 2"¢ & 4% Tuesday of
the month.

October, January, & March School-
wide Rtl Meetings.

Weekly PLC meetings.

MAP, SRI, & DIBELS data analysis:
October, February, & April.

KCWP 4: Review, Analvze and

Apply Data

Develop a progress monitoring
system to monitor standards
mastery for each student.

Assess with formative and
summative assessments that are
aligned to the standards and
learning targets.

Develop a tracking system for
monitoring of student
achievement progress by learning
target and by standard.

Student Progress
Monitoring data,
Friday assessments

Lesson Plan Reviews.
Mastery Connect data analysis.
Weekly PLC meetings.

RtI Meetings




Goal 3: Increase percentage of combined reading and math for students with [EP’s from 50.4% in 2019 to 75% in 2023 as measured by school report card.

Objective

Strategy

Activities

Measure of Success

Progress Monitoring

Funding

KCWP 5: Design, Align

and Deliver Support

Create and monitor a “Watch
(Cusp) List” for students
performing below proficiency.
Assure consideration and
addressment of non-academic
barriers to learning.

MTSS Pyramid, Rtl
Meetings

Monthly MTSS
meetings with FRC to
discuss after school
involvement and
mental health barriers
PBIS Meetings to
review safety and
discipline

MTSS student tracking, FRC reports

Objective 2




4: Growth

Goal 4: Collaborate to increase MAP proficiency scores as listed: Reading from 69.3% in 2019 to 82.5% by 2022; Math from 71.5% in 2019 to 81.5% by 2022.

Objective

Strategy

Activities

Measure of Success

Progress Monitoring

Funding

Objective |: Collaborate to
increase MAP proficiency in
reading from 69.3% in spring
2019 to 73% in spring 2020
and math from 71.5% in
spring 2019 to 74.8% in
spring 2020 as measured by
MAP assessments.

KCWP 2: Design and
Deliver [nstruction

Ensure congruency is present
between standards, learning

targets, and assessment measures.

Develop a protocol and
monitoring/documentation tool
for tiered intervention movement
considerations.

Ensure monitoring measures are
in place to supportholistic
planning for high fidelity
instructional delivery of the
standards

PPR Walks, Lesson
Plan Reviews, MTSS
Pyramid, Student
progress monitoring
data, Mastery Connect
data, Friday
assessment data, MAP
data, SRI, DIBELS

MTSS Pyramid implementation
timeline.

Weekly PLC meetings.

MTSS meetings 2™ & 41 Tuesday of
the month.

October, February, & March School-
wide Rt] Meetings.

Weekly PLC meetings.

MAP, SRI, & DIBELS data analysis:
October, December, & April.

KCWP4: Review.

Analyze and Apply Data

Ensure that formative, interim,
summative assessment results, as
well as universal screener data,
are used appropriately to
determine tiered intervention
needs.

Assess with formative and
summative assessments that are
aligned to the standards and
learning targets.

Develop a protocel and
monitoring/documentation tool
for tiered intervention movement
considerations.

Student Progress
Monitoring data,
Friday assessments

Lesson Plan Reviews.

Mastery Connect data analysis.
Weekly PLC meetings.

Ril Meetings




Goal 4: Collaborate to increase MAP proficiency scores as listed: Reading {rom 69.3% in 2019 to 82.5% by 2022; Math from 71.5% in 2019 to 81.5% by 2022,

. Strategy Méasure of Siiccess | [Progress Moriitorin




Goal 6 (State your graduation rate goal.):

e Stratesy o ACtivities. | Measure of Success -

FoE R Objective
Objective 1

Objective 2










Special Considerations for Comprehensive Supportand Improvement (CSl) Schools

Schools identified for Comprehensive Support and Improvement (CSI) must complete the CSIP process and meet all applicable dea dlines while identified for Comprehensive Suppart and
Improvement (CSl). Following the completion of the school audit, CSl schools must revise their CSIP to account for the improvement priorities identified by the auditteam. The newly revised
CSIP, referred to as a Turnaround Plan, must include the following items: (1) evidence-based interventions to be utilized to increase student performance and address the critical needs identified
inthe school audit, (2) a comprehensive list of persons and entities involved in the turnaround efforts and the specific roles each shall play in the school’s turnaround process, and (3) a review of
resource inequities, which shall include an analysis of school level budgeting to ensure resources are adequately channeled towards school improvement (703 KAR 5:280). Each of the three
aforementioned requirements must be embedded throughout the CSIP document. Once the CSIP has been revised, the turnaround pla n must be submitted to the LEA for approval before it s
submitted to the Commissioner of Education for final approval.

Evidence-based Practices

The Every Student Succeeds Act (2015) created new expectations for evidence-based decision making at school and district levels. More specific information regarding evidence-based practices
and reguirements can be found on the Kentucky Department of Education’s Evidence-based Practices website. While evidence documentation in the CSIP is only required for schoels identified
for Targeted Support and Improvement (TSI) and Comprehensive Support and Improvement (CSI), KDE encourages all school lezders to review evidence related to new programs, practices, or
interventions being implemented in the school. In addition to documenting the evidence below, TSl and CSl schools are expected to upload a description of their evidence review process, the
findings of their evidence review, and a discussion of the local implications into eProve. Specific directions regarding the documentation requirements can be found in the “Documenting
Evidence under ESSA” resource available on KDE’s Evidence-based Practices website.

Complete the table below to document the evidence that supports the Activities outlined in this plan, Additional rows may be added to accommodate additional pieces of evidence.

Uploaded

Evidence-based Activity Evidence Citation Py —

fta Implementinductive leaching R ; . § =
E sible Leaming: a syinthesis of over 800 mmeta-analyses raleting to achisvement. Routledze: e i #
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2019-20 Phase Three: Closing the Achievement Gap Diagnostic
Rationale

The Closing the Achievement Gap Report is required by KRS 158.649, which requires the school-based decision making council, or

the principal if no council exists to set the school’s targets for eliminating any achievement gap. The targets should be established with

input from parents, faculty, and staff and submitted to the superintendent for consideration and the local board of education for

adoption. ‘

In addition to being a legal mandate, the Closing the Achievement Gap Report is also a vital component of the continuous improvement

process. The report is designed to underscore a school's trend data (i.e. two-year window) relating to its individual gap groups. Upon

completion of the Closing the Achievement Gap Report, schools will have already engaged in a significant piece of school ‘
improvement work by intentionally focusing on the gaps that exist among its underserved student populations.
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I. Achievement Gap Group Identification
Schools should use a variety of measures and analysis to conduct its annual Closing the Achievement Gap Report pursuant to KRS

158.649,
Complete the Achievement Gap Group spreadsheet and attach it.

Achievement Gap Spreadsheet is attached.
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Il. Achievement Gap Analysis

A. Describe the school's climate and culture as they relate to its achievement gap population.

White's Tower Elementary's population is predominately Caucasian. There is less than 7% of a
minority population. The school is a Title 1 school because of our free/reduced lunch population is
over 50%. White's Tower Elementary celebrates all students. The culture of the building is student
centered and focused on the success for all students. White's Tower Elementary has a large free
and reduced and special education population and the focus is on all students achieving and we
embrace the differences in all students.

B. Which achievement gaps has the school successfully closed? Use specific data from the previous two
academic years when analyzing trends.

Students who are recognized as Economically Disadvantaged are performing at a high level.
Students economically disadvantaged, in 17-18, scored 63.2% P/D in reading and 61% P/D in
math. In 18-29, students economically disadvantaged scored 62.8% P/D in reading and 62.8% P/D
in math.

C. Based upon the analysis of the school's achievement gap data, identify the gap groups and content areas
where the school has shown improvement. Use specific data from the previous two academic years when
analyzing trends.

3rd - 5th grade students who are recognized as economically disadvantaged are scoring 62.8% P/
D in math. In math this was an increase of 1.8% (compared to 61% in math on 17-18 assessment).

D. Based upon the analysis of the gap data, identify the gap groups and content areas where the school has
lacked progression or regressed. Use specific data from the previous two academic years when analyzing
trends.

Students identified as disability-with IEP are in reading scored 53.3% P/D in 17-18 and 51% P/D in
18-19, showing a regression of 2.3%.

E. Describe the processes, practices and/or conditions that have prevented the school from closing existing and
persistent achievement gaps.

White's Tower Elementary is providing students with IEP's effective interventions in a timely
manner to address specific deficiencies. An area we are improving in is the collaboration between
special education teachers and regular education teachers. We are trying to find ways to increase
the communication between the two so that we can be sure that the whole standard is being taught
at a high level for all students. We are also focusing in on collaboration within the classroom with
the special education teacher and the regular education, so that there is more co-teaching taking
place.

F. Describe the process used to involve teachers, leaders, and other stakeholders in the continuous
improvement and planning process as it relates to closing the achievement gap. List the names and roles of
strategic partners involved.

As a staff we dug into the assessment data and identified specific areas of concern. We identified
the areas then brainstormed strategies to address them. As grade level lead teachers helped
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design a school wide on-demand writing approach at each grade level. Grade level lead teachers
also, came together o create a consistent short answer approach. The staff was then introduced
{o the strategies and continuum during PLC's. The SBDM committee was charged with approving
these strategies. The SBDM committee also dug into the assessment data and ideniified areas of
concern and discussed strategies 1o address the concerns.

G. Describe in detail the school's professional development plan related to its achievement gaps.

{Note: School-based decision making councils, or principals in schools where no councifl exists, are required by
KRS 158.649(8)} fo submit revisions to the school improvement plan describing the use of professional
development funds to reduce achievement gaps for review and approval by the superinfendent. Superintendents
shall report, pursuant fo KRS 158.649(9), fo the Jocal school board and Commissioner of Education schools
failing fo meet fargets to reduce the gap in student achievement for any student group two years in a row, and
improvement plans for those schools will be subject to review and approval by KDE.)

Kenton County School District's Mulii-Tiered System of Support Pyramid has been used to assist
with both academic and behavioral areas in tier 1, tier 2 and tier 3 instruction. The MTSS pyramid
provides the teachers will exemplar resources that can be used to improve their craft and take their
instructional practices to the next level. With continual focus on delivering world-class instruction to
all students; it will help to decrease achievement gaps. The MTSS pyramid is also utilized to
identify research based intervention tools. These intervention tools provide the support needed to
assist with targeted skills and achievement gaps. The Pd plan was approved by the
Superintendent on May 2019 and ESS in November 2019.
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lll. Planning the Work

Closing the Achievement Gap Goals
List all measurable goals for each identified gap population and content area for the current school year. This
percentage should be based on trend data identified in Section |l and based on data such as universal
screeners, classroom data, ACT, and Response to Intervention (RTI). Content areas should never be
combined into a single goal (i.e., Combined reading and math should always be separated into two goals —
one for reading and one for math — in order to explicitly focus on strategies and activities tailored to the goal).

Collaborate to increase percentage of combined reading and math for students with IEP’s from
41.4% in 2019 to 52.6% in 2020 and 75% by 2022.KCWP 2: Design and Deliver Instruction :
Develop a protocol and monitoring/documentation tool for tiered intervention movement
considerations.Ensure ongoing professional development in the area of best practice/high yield
instructional strategies to aid in curricular adjustments when students fail to meet mastery.Ensure
that curricular delivery and assessment measures provide for all pertinent information needs for
students. Ensure item analysis methods are occurring within PLCs to evaluate instructional
effectiveness and determine if instructional adjustments are needed, and if so, what those
adjustments.

Closing the Achievement Gap
Step 1: Download the Closi chievement G m spreadsheet.

Step 2: Complete your findings and answers.
Step 3: Upload the Completed Closing the Achievement Gap Plan Summary spreadsheet.

Achievement Gap Attached
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Attachment Summary

Attachment Name

Description

Associated ltem(s)

E 19-20 Measurable Gap Goal

E Achievement Gap 19-20
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Measurable Gap Goal

Strategy Chosen to
address goal

Activities chosen to

. Person Accountable
implement strategy

Method of Progress
Mconitoring

Objective 1: Collaborate
to increase percentage of
combined reading and
math for students with
IEP’s from 41.4% in 2019
t0 52.6% in 2020 and 75%
by 2022.

Ensure their instructional Develop a protocol and  Administrators, Teachers,

program is intentional
and of the highest
quality. Tier | is the highly
effective, culturally
responsive,
evidencebased core
instruction, provided to
all students in the
classroom.
Implementation of
evidence-based
curriculum and/or
strategies with fidelity is
essential for both
academic and behavioral
instruction.

monitoring/documentat Interventionists, ERC
ion tool for tiered
intervention movement
considerations.Ensure
ongoing professional
development in the area
of best practice/high
yield instructional
strategies to aid in
curricular adjustments
when students fail to
meet mastery.Ensure
that curricular delivery
and assessment
measures provide for all
pertinent information
needs for
students.Ensure item
analysis methods are
occurring within PLCs to
evaluate instructional
effectiveness and
determine if
instructional
adjustments are needed,
and if so, what those

MTSS Pyramid
implementation timeline.
Weekly PLC meetings.
MTSS meetings 2nd &
dth Tuesday of the
month.

October, January, &
March School-wide Rtl
Meetings.

Weekly PLC meetings.
MAP, 3R, & DIBELS data
analysis: Cctober,
December, & April.
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Gap Group/Total number of students

Percentage of Total School Population

Free/Reduced / 283 45%
Disabilites (IEP} / 114 18%
African American / 10 1.00%
Hispanic / 12 1.00%
Two or More / 24 3.00%
English Learner / 5 <1%




