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Summary of District Implementation of Response to Intervention
Response to Intervention (RtI) refers to a process that monitors how well students respond to changes in instruction. The overarching purpose of RtI implementation is to improve educational outcomes for ALL students.  Nelson County has several initiatives in place that have school staff analyzing student performance data, reviewing research-based strategies and programs, and looking at the individual needs of each student. Initiatives such as Professional Learning Communities, Think Tank, and Working on the Work have provided schools with a focus on student achievement and outcomes.  Tools such as Thinklink, GMADE, GRADE, T-Pro, and MAPS help teachers get a glimpse of student progress throughout the year before the state assessment window.  These initiatives and tools are intended to assist teachers in adjusting, changing, or modifying their methods of teaching to enable struggling students new opportunities to learn.  RtI is the reason Nelson County has invested in these initiatives and tools to improve the quality of education in district classrooms, the individual learning of each and every student, and as a result, the improvement of student performance on state and federal accountability assessments. 

The RtI process is a way of providing assistance to students before they fail. The goal is to quickly identify those in need of help, provide research-based interventions that have been shown to be effective, and then monitor student progress to determine if the interventions are working. If an intervention is not working, then a different intervention is selected and monitored for effectiveness. RtI is a multi-tier approach and process which begins with high-quality instruction, then universal screening of all children in the general education classroom. The universal screening results are analyzed and if data from screening shows that 80 percent of students are meeting grade level benchmarks, we can believe that our instructional strategies and our curriculum alignment are appropriate.  If less than eighty percent of students are meeting the grade level benchmarks following the instructional period and screening, the first step for schools is to review classroom instructional practices and curriculum alignment with the standards.
Past practice has lead us to assume that eighty percent of our students are meeting grade level benchmarks; however, school and district data suggest that may not be the case.  Each school must take an honest look at real data regarding instructional practices and student learning.  The most commonly used measure to determine if eighty percent of our students are meeting grade level standards is the annual KCCT results.  However, the problem with this practice of waiting for last year’s results is that the year has begun with educational practices “unchanged”.  Appropriate and effective universal screening for academic and behavior diagnostics provides teachers and school leaders with valuable information for adjusting the methods, strategies, and programs to benefit struggling students.  Once all our classrooms consistently use effective, high quality, research-based instructional practices in which eighty percent of all students respond to with success, we can then focus on the twenty percent of our students that are not meeting grade level benchmarks and require additional, targeted interventions.  Struggling learners are provided with interventions at increasing levels of intensity to accelerate their rate of learning. These services may be provided by a variety of personnel, including general education teachers, Title I teachers, and curriculum resource consultants. Student progress is closely monitored to assess both the learning rate and level of performance of individual students. RtI is designed to create a well-integrated system of instruction and interventions guided by child outcome data.  

Implementation

Rationale

RtI is a process of providing research-based interventions early in a student’s program based on measures of academic performance and then using those same measures to assess progress over time to make educational decisions. Struggling students receive additional and increasingly more intense interventions before they have fallen significantly behind. The term “intervention” refers to the specific strategies, techniques, and/or programs used, in addition to the regular classroom instruction, to improve the student’s performance. RtI requires the use of scientific, research-based interventions, which simply means we need credible evidence to indicate that the intervention has been effective.  If an intervention is shown to be ineffective, a new intervention is initiated. 

Response to intervention is determined by the student’s level of performance and rate of growth. The goal is to bring the student to the tenth percentile when compared to other students (level of performance) or achieve a rate of improvement equal to students at the twenty fifth percentile (rate of growth). If a student remains below the tenth percentile but shows good growth compared to peers, the intervention is continued before progressing to a higher Tier. Students who fail to respond to Tier III interventions may be suspected of having an educational disability and are then referred for consideration to evaluate in order to provide additional information needed to determine eligibility for special education services.

The primary purpose of an RtI program is to provide an appropriate intervention before any consideration of a disability. A disability is not suspected until the student shows a lack of response to the interventions implemented by the general education teacher in the general education classroom.  Decisions about students and services are based on data obtained in real classroom learning activities rather than standardized test scores.  

It should be noted that at any point in an RtI process, IDEA 2004 allows parents to request a formal evaluation to determine eligibility for special education.  An Admissions and Release Committee (ARC) must meet to consider all information available to determine if an educational disability is suspected before requiring an evaluation.  An RtI process cannot be used to deny or delay a request for a formal evaluation for special education.  
Benefits to RTI
An effective RtI program calls immediate attention to students who are having difficulty and initiates research-based interventions by the general education teacher early in a student’s program when that help is most beneficial.  Teachers frequently monitor student progress and student support teams use that information to make decisions regarding program changes, effectiveness of selected interventions, and next steps. Reading experts have stated that approximately eighty percent of the students identified with a learning disability could have been remediated before labeling if intensive early intervention had occurred.  In addition to reducing the number of students being inappropriately identified as having an educational disability, these students improve their reading and math skills, which allows them to progress in the general education curriculum.
Core Components of the RTI Process

· School-Wide Screening 

All students are assessed with reliable, valid, time-efficient measures of academic skills to identify those who are “at-risk.”

· Early Intervention 

Early interventions are the most efficient and effective measures.  These interventions are provided in the general education classroom.

· Research-Based Interventions 

General Education Teachers implement specific, research-based interventions to address the student’s difficulties.

· Frequent Review of Student Progress 

Student progress is assessed frequently so that progress can be examined and changes made if necessary

· Interventions Increase in Intensity 

Skills are monitored and if desired progress is not obtained, interventions are increased in intensity and additional staff from specific programs are utilized.

· Decisions Based on Data A student’s performance is assessed with the data obtained during the interventions and decisions are made based on that data by the student support team.
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	Tier 1
	Tier 2
	Tier 3

	Core academic and behavioral curricula are taught in all classrooms
	X
	
	

	Effective, high quality, research-based instructional practices are used consistently in every classroom .
	X
	
	

	Universal screening is completed at least three times per year (academic and behavior)
	X
	
	

	School-wide approach to discipline is used to teach desired, appropriate behavior (CHAMPS, Foundations, etc…)
	X
	
	

	Analysis of academic/ behavior instructional practices is on-going
	X
	
	

	Formative and summative assessments are used to identify need for changes in the delivery of instruction and to drive instructional practices. 
	X
	X
	X

	Data collection is planned and implemented as written in school plan for each tier.
	X
	X
	X

	Selected interventions are matched to  the individual needs of the student.
	X
	X
	X

	Multiple and varied interventions are used within each tier increasing in intensity.
	
	X
	X

	Communication between school and family are open, frequent and ongoing
	X
	X
	X
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(Adapted from Nebraska Department of Education – RTI TA document)
Visual Illustrations for RtI Process

The diagrams above demonstrate the increased level of intensity in interventions as a student moves from one tier to another.  Decisions are made by the student support team at each entry point of the next tier.  While the pyramid reflects the increased level of intensity, it must be noted that a student’s needs may lead student support teams to move the student in and out of tiers for different areas of academics and for different periods of time.

The RtI process is fluid.  It is not finite.  The lines between tiers represent broad areas and are not concrete designations. Students within each tier will have many different needs.  Each tier will include several types of interventions, not a single intervention or single commercial program or product.
Getting Started
1. Develop Student Support Teams

Each school will need to identify student support teams consisting of the principal, assistant principal, counselors,   grade level teachers, parents and/or community members.  The team will review data and the appropriateness of interventions provided in the general education classroom to assist teachers in modifying instruction or identifying specific programs targeted at the student’s specific area of weakness.  Team members may change as additional resources and ideas are needed to address students experiencing more difficulty.  Curriculum Resource Consultants and school psychologists may become members of the school’s student support team as needed.
2. Choose a Problem Identification Process

Implementation of RTI is a multi-step process. One of the most important decisions to be made by the district/school is the method to identify problems in academics or behavior. There are three models commonly described in the literature: problem-solving; standard protocol (or standard treatment protocol); and problem-solving/standard protocol combination

(also referred to as blended).
Problem-Solving Model –This process allows problem-solving teams to use functional and behavioral assessments to identify why some students are not mastering the required academic skills at the same pace as their peers. The team crafts individualized interventions to address the need.

Standard Treatment Protocol Model – This model consists of a specific set of evidence-based practices (standard treatments) provided to students who display predictable difficulties (e.g., failure to develop basic literacy or social interaction skills); these interventions are designed to be used in a systematic manner with all participating students and usually are delivered in small groups.

· Characteristics of Standard Treatment Protocol Model

· Interventions are scientifically research-based and should work with most students.

· Interventions are common (or standard) — there is no individualization for unique situations.

· Interventions follow a specific protocol for delivery, which includes frequency, duration and assessment of
     the student’s response to the intervention.

· Staff training is limited to the standard treatment protocol chosen.
Problem-Solving/Standard Treatment Blended Model – This model is a merger of the two approaches. “In the combined model, a set group of interventions is defined to be used throughout the system. A problem-solving team
then looks at the issues to be addressed with the student(s) and determines which intervention is to be used first.” (McCook, 2006)
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3. Establish Decision Making Rules

Within the tiered continuum of instruction and interventions, decision “rules” or criteria are necessary for moving students back and forth across tiers as educators address their needs for academic or behavior intervention. These decision rules must rely on relevant student assessment data. Student intervention outcomes drive decision-making at every tier of the model. A systematic method is used to decide interventions and implementation strategies for each student.

At each step of the process, good decision rules ensure effective, equitable, and fair treatment among students. According to the National Research Center for Learning Disabilities (NRCLD), school staff will have a basis for guiding their decisions by having a public, objective and normative framework of "responsiveness," "unresponsiveness" and "at-risk.”  Each school must define and determine specific “rules” or criteria for exactly when a student is "responsiveness," "unresponsiveness" or "at-risk.” prior to applying the process for moving a student to a next intervention or tier.  
4. Establish expectations for implementation:

· Schedule time for implementation of interventions.

· Schedule time for intervention team meetings.

· Determine frequency of intervention team meetings.

· Develop team meeting rules and roles.

5. Establish rules for moving in and out of the levels of support (tiers):
· Cut scores for determining risk status:

· identify the scores (based on universal screening) that determine whether a student needs Tier 2 interventions.

· The frequency and duration of progress monitoring:

· Identify the frequency with which data will be collected (e.g., once or twice a week).

· Identify the length of the data collection period during intervention. The length of time should allow for repeated data collection.

· Criteria for determining a student’s responsiveness to intervention:

· Identify performance level.

· Identify rate of growth for each phase of intervention.

· Identify criteria for the strength of intervention within each intervention phase (i.e., number of sessions, consistency or fidelity of intervention, length of sessions and type of intervention procedures).

· Identify the resources needed to adequately address the problem
Use of School Staff and Resources:  Setting up a successful response to intervention system requires school programs coming together with common efforts (Title I/IDEA/early intervention/ESS programs/regular ed programs/etc…) and whole school ownership of each and every child.  Historically, state and federally funded programs isolated program efforts through funding sources, specific criteria, and certification.  This scenario created fragmented pockets of specialized instruction often, without a common goal.  For example, many times the students would participate in a particular teacher chosen program for classroom instruction and then through a “pull-out program” go to special education classroom, Title I program, or ESS that utilized another program that addressed general reading areas but have no connection for the child to the problem in the class.  Generalization of skills learned in the pull out program really occurred in the classroom in real reading situation.  As a result, it was possible for a student to “successfully” exit one program without improving significantly in classroom and assessment performance.  State and Federal funding restrictions have been somewhat “loosened” but require specific data and conditions for use of these funds.

Guidance for Title I /Reading Recovery /Read to Achieve Staff 

Guidance for use of special education teachers, speech pathologist, and OT/PT:  

Special Education funding, staff and material may be included in a district’s RtI plan in accordance with state regulations and district procedures. In Nelson County, special education has shared the cost of research and training for district and school staff learning about RtI and how to implement it.   There are some exceptions to “how” special education staff and “how much” time from special education staff can be used.  
Staff  Exempted from use:

Speech Language Pathologist (SLP) can not be used for intervention groups.  SLPs are limited to serving only the students identified on their assigned caseload.  The Director of Special Education assigns SLPs to schools based on the number of students who qualify and are identified through an IEP to service.  Failure to adhere to this stipulation can cost a therapist their Kentucky License.

Occupational Therapists (OT)/Physical Therapist (PT) can not be used for intervention groups.  OT/PTs are limited to serving only the students identified on their assigned caseload.  The Director of Special Education assigns OT/PTs to schools based on the number of students who qualify and are identified through an IEP to service.  Failure to adhere to this stipulation can cost a therapist their Kentucky License.

Appropriate use of Special Education Teachers:  Special Education Teachers who are dually certified (special education and elementary education or special education and a content area certification) may be used to conduct intervention groups under the following conditions:

1. The school is using a specific period of time for Literacy/Intervention Groups and ALL teachers have a literacy/intervention group.

2. The special education teacher’s group is the same size as all other teacher groups.

3. The instruction in conducted in a general education classroom or common area (library, etc…)

4. The students participating in the group who are NOT identified under IDEA and do not have an IEP are only receiving instruction from the special education teacher during the specific time allocated for literacy/interventions.

5. The designated time or structure of the literacy/intervention time does not prevent the special education teacher from implementing IEP’s and monitoring progress for the students assigned to the teacher’s caseload.

Resources:

Batsche, George. (2007). Problem solving & response to intervention: Presentation to Directors Conference, Illinois State Board of Education, Springfield, IL, August 1, 2007 (Retrieved on June 25, 2008 from http://www.isbe.net/SPECED/

conf/2007/Batsche_Session9.pdf).

DuFour, Richard, DuFour,Rebecca, Eaker, Robert, Karhanek, Gayle. (2004). Whatever it takes: how professional learning communities respond when kids don’t learn: Solution Tree Publishers, Bloomington, IN.

McCook, John E. Ed.D. (2006). The RtI guide: developing and implementing a model in your schools; LRP Publications, Horsham, Pennsylvania.

Mellard, Daryl F and Johnson, Evelyn. (2008). RTI a practitioner’s guide to implementing response to intervention :Corwin Press, Thousand Oaks, CA.

Matzke, Laurie and Neumiller, Tanya Lunde. (2008). RTI in Title I: tools and guidance to get it right: LRP Publications, Horsham, PA.
Web sites:

National Research Center on Learning Disabilities

National Center on Response to Intervention

National Association of State Directors of Special Education

Center for Educational Networking

Nebraska Department of Education

The RTI Action Network

Utah’s Office of Education’s Three Tiered Model of Reading Instruction

Tier I: Core Instruction
“The focus [of Tier I] is on improving the core classroom instruction in academics and behavior that ALL students receive. Tier I instruction is designed to address the needs of the majority of a school’s students. By using flexible grouping, ongoing assessment, and targeting specific skills, classroom teachers are able to meet instructional goals” (McCook,

2006). Classroom teachers must differentiate instruction effectively and provide a variety of modalities in order to meet the needs of all students in the classroom.  If this does not consistently occur in all classrooms, the initial goal is to first improve the quality of instruction in the general education classroom.  Students should not be considered for movement to tier 2 from a classroom that is not providing research-based instructional practices through a variety of proven methodologies.  
Team-Staff Roles

The heart of RTI is grounded in the use of collaborative teams for prevention and intervention. Team functions and membership vary depending upon the intervention within the tiered approach of RTI. However, the team processes are the same — planning, organizing, use of procedural guidelines, continuous evaluation of effectiveness of academic/behavior instruction and interventions, and adjusting to meet the learning needs of students.

Intervention Team Members May Include the Following:

Principal

Assistant Principal
Guidance Counselors
Teachers (grade-level)

Paraprofessionals

Family and/or community members
Curriculum Resource Consultants

Title I Teachers
Functions of Team May Include The Following:

· Design and implement core academic and behavior curriculum:

· Select / train staff on instructional strategies for academics and behavior.

· Provide professional learning opportunities teachers and/or parents.

· Compile professional resources and materials.

· Involve family and community stakeholders in learning:

· Develop and implement communication plan.

· Develop activities that provide meaningful family involvement in the school.

· Assist teachers in the efforts to help students struggling in the classrooms, including those in special education.

· Consider all educational areas that affect or interfere with student achievement and success — academics, behavior and health.

· Review school data to make informed decisions about curriculum, instruction and assessment:

· Examine achievement, behavior and other data.

· Identify data patterns.

· Identify specific concerns from school test reports, schoolwide/classroom behavior data, and subgroup data.

· Prevent school failure by considering the whole child, recognizing that more than one issue frequently contributes to student struggles. 
Analyze Curriculum and Instruction
When working as a team to design an intervention system, it is important to review the academic and behavioral curriculum and instructional components that are already in place. While organizing the review by the levels of intervention (i.e., core/universal, supplemental, intensive intervention), team members can locate the needs of the school’s intervention system. Areas to consider during the review include:

· Universal academic and behavioral curriculum accessible to all students:

All students are taught a curriculum that aligns academic and behavioral expectations to Kentucky’s Program of Studies across content areas and grade levels.

· Vertical and horizontal analysis of instruction:

Staff members participate in an analysis that determines the alignment of instructional techniques across content areas and grade levels.

· Effective academic and behavior instruction is accessible to all students.

According to research in the field of high-quality instruction, some instructional components to incorporate into a school program include:

· effective classroom discussion, questioning and learning tasks

· focused, descriptive and qualitative feedback that enables learners to progress

· clearly defined targets in student-friendly language models that meet the learning/behavior target (examples) and that do not meet the learning/behavior target (non-examples). Clear expectations.
· Student engagement in self-assessment, self-reflection and peer-analysis based on the learning or behavior target

Data Planning and Procedures
Before schools implement a system of interventions, a data plan and procedures should be developed. The plan and procedures should include decisions regarding universal screening, data collection, expected outcomes as a result of implementing the plan, schedules for assessments and progress monitoring.

Universal Screening
Universal screenings are typically administered three times per year to all students. Universal screenings determine which students need diagnostic assessments for instruction or behavior that will provide the intervention team with information to guide decisions regarding specific intervention plans. Universal screenings should be administered, scored and

interpreted in a short time frame to ensure at-risk students receive timely, effective interventions. Universal screenings are typically composed of brief assessments and easy to administer. A variety of assessments and assessment processes are available to use to screen all students. For example, in the behavior arena, the intervention team may meet at least three times a year to formally review and analyze cumulative school-wide and classroom behavior data from the previous timeframe to date (e.g., Aug – Oct, every other month, each semester or grading period, etc.). The team reviews all school-wide student behavior data around key indicators (e.g., number of office discipline referrals per student, in-school suspensions, attendance and tardiness records, counselor/mental health referrals, failing grades, detentions, etc.) over the entire period. Classroom 
behavior data could also be summarized by teachers at these intervals to ‘flag’ for review only those students who consistently fail to meet behavior standards and expectations in the classroom (as indicated by student performance in instructionally-based classroom behavior monitoring systems) over a period of time. Students who significantly exceed normative threshold levels in a school are given consideration for additional diagnostic assessment to determine their need for behavior/social skill instruction or intervention. Assessment data used for screening may include, but is not limited to, district-wide assessments, school-wide or classroom discipline data, norm-referenced assessments or

criterion-referenced assessments. Nelson County schools are using a variety of assessments as  universal screenings for academics. Some examples are  GRADE, GMADE, ThinkLink, and T-Pro.  No schools report use of any universal screening for behavior.  However, CHAMPS, Foundations, Student Risk/ Behavior Flagging Criteria, and Social Skill Assessments are frequently used models.  All Nelson County schools have been offered information and training opportunities for CHAMPS and Foundations free of cost, though none have reported implementation of either program.
Progress Monitoring of All Students
The results of progress monitoring inform decisions about classroom instruction at the class level and the individual student level. Progress monitoring includes:

· Analysis of student results on formative assessments (e.g., questioning, observation, student feedback)

· The analysis of student performance on formative assessments will inform instructional services provided to students in a timely manner and inform the needs of the school’s universal program.
· Preschool programs use formative assessment by use of an approved classroom instructional assessment. The list of approved instruments is found in KDE’s Building a Strong Foundation for School Success Continuous Assessment Guide.

· Analysis of student results on summative assessments (e.g., teacher-generated common

           assessments, state assessments, end-of-unit tests, end-of-course exams)

· The analysis of student performance on summative academic and behavior assessments will inform programmatic decisions in areas such as curriculum alignment and professional learning needs.
Diagnostic Assessments
Diagnostic assessments for instruction are typically given to students who are not meeting the established standard as determined by the universal screening. The diagnostic assessment for instruction ascertains specific academic or behavior/social interaction skill strengths and deficits. The results of the diagnostic assessments for instruction guide the

intervention team in determining the specific interventions to implement with the student.  Student’s identified with an educational disability should participate in diagnostic assessment without accommodations such as readers and scribes so that accurate educational and instructional programming can be determined to address the deficit areas.
Data Collection Plan
The school design team should develop a data collection plan that includes:
· frequency of data collection

· a charting and analysis method

· number of data points to collect before analysis

· a process to monitor the progress of all students

Family and Community Engagement
Families play a key role in any school/district intervention system. Family and community engagement must focus on improving student achievement. Continual and purposeful two-way communication between school and home must flow seamlessly. Families should regularly receive information concerning their children’s academic achievement and

behavioral standards, along with any interventions delivered. Productive and collaborative relationships between parents and school staff must be established to maximize efforts in meeting individual student needs.  Collaborative efforts between schools and PTA/PTO’s, Family Resource and Youth Service Centers, Nelson County Parent Council needs to be established for the purpose of supporting and assisting with RtI at the school level.
Successful family and community engagement programs include the following aspects:

· School/district has a clear purpose and vision that has been shared with families and other stakeholders.

· The school/district is a welcoming environment for families and other stakeholders.

· School/district has developed a communication plan. This plan should include the ability to translate all school notices/materials into the home language.

· The communication plan includes description/process for distributing important school/district information to families and community members.

· Core curriculum information is readily available to families and community members (e.g., Web site).

· Behavioral standards are included in orientation materials for families.

· The school has fully implemented curriculum, instruction and discipline policies and procedures for review.
· Before and after-school programs, along with community and faith-based programs are explored as part of the intervention process.

· A volunteer program actively engages parents and community members. This would include volunteers who cannot be at the school during the school day.

· Strategies for Family and Community Engagement for All Students
· Families are informed on academic and behavior-related instructional strategies used in classrooms (e.g., classroom newsletters, parent-teacher conferences, orientations).

· Universal screening and progress monitoring information and results are explained to the child’s family as part of conferencing and in planning for any needed interventions.

· School/family partnerships are encouraged and fostered as part of the education process.

· Parenting training is provided as needed. 

· Parenting programs are designed to support families in guiding student learning and behavior and developing capacity within the family.

· Families are involved in the development of the Individual Learning Plan.

· Family training is provided in the use of Infinite Campus.

· Family/community members are used as student mentors.

Questions to Consider

Does the school have a core academic and behavior curriculum aligned to the Program of Studies?
Does the universal screening provide a quick way to identify students who need more in-depth assessment in academics and behavior?

Is the universal screening easy to administer, inexpensive and reliable?

If the universal screening provides evidence of an ineffective academic or behavioral core curriculum, is the school examining why it is occurring and whether this is a School-wide issue or class-specific issue?

Has the school established the frequency data is to be collected?

Has the school determined how the academic and behavioral data will be charted and analyzed?

How will the school know if the plan is being implemented as designed?

Is communication between school and home regarding student progress consistent, organized and meaningful?

Does the school invite all parents to get involved in activities related to academics/literacy?

Resources:

McCook, John E. Ed.D. (2006). The RtI guide: developing and implementing a model in your schools; LRP Publications, Horsham, Pennsylvania.
Mellard, Daryl F and Johnson, Evelyn. (2008). RTI a practitioner’s guide to implementing response to intervention :Corwin Press, Thousand Oaks, CA.
Matzke, Laurie and Neumiller, Tanya Lunde. (2008). RTI in title I: tools and guidance to get it right: LRP Publications, Horsham, PA.
Web sites:

Kentucky ‘s Program of Studies

Connecting Curriculum, Instruction and Assessment

Sample Curriculum Maps

Pathway to Achievement: Universal Design for Learning (UDL)

KDE’s Standards and Indicators for School Improvement

English Language Proficiency (ELP) Standards

Building a Strong Foundation for School Success Series (Early Childhood Standards)

National Research Center on Learning Disabilities Web site Parent Resources

Response to Intervention: A Primer for Parents

The Missing Piece to the Proficiency Puzzle

National Center for Family and Community Web site Research Resources
Tier II: Supplemental Instruction

Tier 2 provides Tier 1 core instruction in addition to academic and behavior interventions for students not making adequate progress in the core curriculum. Students in Tier 2 receive increasingly intensive academic or behavior instruction matched to their needs based on results of continuous progress monitoring. Instruction in Tier 2 typically involves small groups of students focused on the targeted area/s of deficit.

Team-Staff Roles

Same as roles identified in Tier 1

Intervention Team Members Include the Following:
Principal
Assistant Principal

district office representative, as appropriate

designated classroom teachers

special education teachers

individual who can interpret and critically analyze assessments and data (i.e.,school psychologist, curriculum coach)

other specialists (i.e., reading specialist, behavior specialist, ELL specialist)

family and community members

Functions of Team Include the Following:

· Ensure student continues to receive core academic and behavior instruction.

· Assist teachers in the efforts to help students struggling in the classrooms, including those in special education.

· Analyze student-specific academic and behavior data.

· Identify specific academic or behavior concerns for individual students.

· Determine interventions, including frequency and duration of intervention.

· Determine frequency of progress monitoring, including what data will be used for this purpose.

· Use decision rules to determine student’s movement within the tiered model.

Curriculum and Instruction
“The supplemental instruction in Tier II is designed to meet the needs of students [who score below benchmark criteria in one or more critical areas of instruction] by providing individual instruction, small group instruction, and/or technology-assisted instruction to support and reinforce skills taught by the classroom teacher. In Tier II, the interventionist may be the classroom teacher, a specialized teacher or an external interventionist specifically trained for Tier II supplemental instruction” (McCook, 2006).

· Access to high-quality, research-based instructional interventions for identified students:

· Multiple academic or behavior interventions should be used to address student needs.

· Match instructional interventions to student academic and behavioral needs.

· Increased frequency of formative academic and behavioral assessments to analyze student response to instructional intervention(s):

· Students should be able to move from one intervention to another within Tier 2 as evidenced by student response to formative assessment.

· Professional learning opportunities support all staff members in the implementation of instructional interventions for academic and behavioral needs.

· Professional learning opportunities support the intervention team members in the decision-making process of the school’s intervention system.

Progress Monitoring of Students Receiving Supplemental Interventions in Tier 2
The purpose of progress monitoring at Tier 2 is to determine whether the intervention is successful in helping the student learn academic/behavior skills at an appropriate rate. The student support team determines the process for monitoring students’ progress, which students would benefit from additional instruction (intervention) and when students move

through intervention levels. This includes the type of assessment, method of data collection and the tracking of student performance to monitor individual student’s academic or behavior progress over time. The data collected should assist the intervention team as they meet in determining the effectiveness of the academic or behavior intervention. Progress is monitored frequently to determine whether the intervention is successful in helping the student learn at an appropriate rate. Students receiving interventions in the supplemental level are generally monitored every two weeks, but can be monitored more frequently or less often, based on the data collection plan developed by the design team and

the protocol of the intervention. Curriculum based measures (CBM) are commonly used for progress monitoring as well as for universal screening. CBM data along with classroom observations, district-wide assessments and/or other standardized tests may be used by a school intervention team to measure the effectiveness of the interventions. This data should be used to determine the student’s academic or behavioral progress and to determine needed changes in the instruction or intervention.

Nelson County schools are using a variety of assessments to monitor student progress at this level. Some examples are probes from ThinkLink, probes from a combination of several program specific assessments and anecdotal records.

Data Collection Plan
The school design team should develop an academic and behavior data collection plan that includes:

· frequency of data collection

· a charting and analysis method

· number of data points to collect before analysis

· a process to monitor the progress of all students

· a decision rule – How will you know if the intervention is effective? What will you do if it’s not? What will you do if it is?

Strategies for Family and Community Engagement for Students in Tier 2
· Tier 1 strategies should be continued.

· Families are informed on interventions used along with the expected outcomes.

· Professional learning opportunities support all staff members in the implementation of instructional interventions for academic and behavioral needs.
· Professional learning opportunities support the intervention team members in the decision-making process of the school’s intervention system.
· At least bi-monthly, families are informed of their children’s academic or behavioral progress or any lack of progress.
·  Families are provided specific training on how to assist their children with the academic or behavioral areas of need identified.
Questions to Consider

Are the academic and behavior interventions scientifically research based?

Does the progress monitoring provide adequate data for decision making?

Is the progress monitoring sensitive to small increments of growth over time?

Does the data from the progress monitoring assist schools in the development of instructional strategies and use of appropriate curriculum for the student’s area of academic or behavioral need?

How does the school implement a balanced assessment system as a method of academic and behavior data collection?

Which diagnostic assessments for learning and behavior/social skills will the school use?

Who monitors student performance after diagnostics assessments for instruction and behavior are given?

How is the academic and behavior data maintained?

How frequently are students re-evaluated?

Is communication between school and home regarding student academic and behavior progress consistent, organized and meaningful?

Resources:
McCook, John E. Ed.D. (2006). The RtI guide: developing and implementing a model in your schools; LRP Publications, Horsham, Pennsylvania.

Mellard, Daryl F and Johnson, Evelyn. (2008). RTI a practitioner’s guide to implementing response to intervention :Corwin Press, Thousand Oaks, CA.

Matzke, Laurie and Neumiller, Tanya Lunde. (2008). RTI in title I: tools and guidance to get it right: LRP Publications, Horsham, PA.

Web sites:

KDE’s Standards and Indicators for School Improvement

English Language Proficiency (ELP) Standards

Building a Strong Foundation for School Success Series (Early Childhood Standards)

The Missing Piece to the Proficiency Puzzle

Curriculum Based Measures (CBM) Warehouse

RTI Action Network

National Center on Response to Intervention

IDEA Partnership

Kentucky Center for Mathematics

Kentucky Center for Instructional Discipline (KYCID)

National Center on Student Progress Monitoring

Center on Instruction US Department of Education’s Doing What Works

The Iris Center at Vanderbilt University

Research Institute on Progress Monitoring

Institute of Educational Services What Works Clearinghouse

National Research Center on Learning Disabilities

National Association of State Directors of Special Education

Center for Educational Networking

Nebraska Department of Education

Utah’s Office of Education’s Three Tiered Model of Reading Instruction

Recognition and Response: Pathways to School Success for Young Children

Tier III: Intensive Instruction

Tier 3 provides Tier 1 core instruction in addition to interventions for students not making adequate progress in the core curriculum and Tier 2. Tier 3 interventions are more intensive to target the student’s academic or behavioral skill deficits for remediation of existing problems and the student’s progress is monitored more frequently.

Team-Staff Roles
Same as roles identified in Tier 1

Intervention Team Members Include the Following:
Principal
Assistant Principal

District office representative

Designated classroom teachers

Special education teachers

Individual who can interpret and critically analyze assessments and data (i.e.,

School psychologist, curriculum resource consultant)

other specialists (i.e., reading specialist, behavior specialist, ELL specialist)

Family and community members

Functions of Team Include the Following:
· Ensure student continues to receive core academic and behavior instruction.
· Analyze student-specific academic and behavioral data.

· Identify specific academic or behavioral concerns for individual students.

· Determine interventions, including frequency and duration of interventions.

Curriculum and Instruction
Students who continue to have difficulty in acquiring necessary academic or behavioral skills “require instruction that is more explicit, more intensive, and specifically designed to meet their individual needs. Tier III is designed for students with low-content area skills and/or a sustained lack of adequate progress when provided with primary and secondary

interventions. Intervention at this level is more intensive and includes more explicit instruction that is designed to meet the individual needs of a struggling student. Instruction is tailored to specific individual student learning targets or goals, and the duration of daily instruction is longer” (McCook, 2006).

· There is access to high-quality, research-based instructional interventions for academic or behavior skill deficits for identified students.

· The frequency of formative assessments is increased to analyze academic and behavioral student responses to instructional intervention(s).

· Professional learning opportunities support:

· all teachers in the knowledge and understanding of the school’s Tier III program

· staff members who will implement Tier III instructional interventions for academics and behavior

· the intervention team members in the decision-making process of the school’s intervention system

Progress Monitoring of Students Receiving Intensive Interventions in Tier 3
Progress monitoring to track academic and behavior assessment results and student performance at the intensive instruction level mirrors the method utilized for the supplemental instruction level. However, the assessments are typically given more frequently, and the school intervention team reviews and evaluates the data more often. The frequency of

assessments and intervention team meetings should occur as determined by the design team plan and the protocol of the intervention.
Data Collection Plan
The school design team should develop an academic and behavior data collection plan that includes:

· frequency of data collection

· a charting and analysis method

· number of data points to collect before analysis

· a process to monitor the progress of all students

· a decision rule – How will you know if the intervention is effective? What will you do if it’s not? What will you do if it is?

Strategies for Family and Community Engagement for Students in Tier 3
· Tier 1 and 2 academic or behavior strategies should be continued.

· Families are informed on any changes in interventions used along with the expected outcomes.

· Families are at least weekly informed of their child’s progress or any lack of progress.
Questions to Consider
Are the academic and behavior interventions scientifically research based?

Does the progress monitoring provide adequate data for decision making?

Is the progress monitoring sensitive to small increments of academic or behavior learning growth over time?

Does the data from the progress monitoring assist schools in the development of instructional strategies for academics and behavior and use of appropriate curriculum for the student’s area of need?

How does the school implement a balanced academic and behavioral assessment system as a method of data collection?

Which diagnostic assessments for academic and behavioral learning will the school use?

Who monitors student academic/behavior performance after diagnostics assessments for instruction are given?
How is the academic and behavior data maintained?

How frequently are students re-evaluated?

Is communication between school and home regarding student academic/behavior progress consistent, organized and meaningful?

Have relevant appropriate interventions for academics and behavior been exhausted?
Resources:
McCook, John E. Ed.D. (2006). The RtI guide: developing and implementing a model in your schools; LRP Publications, Horsham, Pennsylvania.

Mellard, Daryl F and Johnson, Evelyn. (2008). RTI a practitioner’s guide to implementing response to intervention :Corwin Press, Thousand Oaks, CA.

Matzke, Laurie and Neumiller, Tanya Lunde. (2008). RTI in title I: tools and guidance to get it right: LRP Publications, Horsham, PA
Pierangelo, Roger, Giuliani, George. (2007). Frequently asked questions about response to intervention: Corwin Press, Thousand Oaks, CA.

Web sites:
RTI Action Network

National Center on Response to Intervention

Curriculum Based Measures (CBM) Warehouse

IDEA Partnership

Kentucky Center for Mathematics

Kentucky Center for Instructional Discipline (kycid)

National Center on Student Progress Monitoring

Center on Instruction

US Department of Education’s Doing What Works

The Iris Center at Vanderbilt University

Research Institute on Progress Monitoring

Institute of Educational Services What Works Clearinghouse

National Research Center on Learning Disabilities

2National Association of State Directors of Special Education

Center for Educational Networking

Nebraska Department of Education

The RTI Action Network

Utah Department of Education

Recognition and Response: Pathways to School Success for Young Children


[image: image5]
Nelson County RTI Tiers

Tier I: High-Quality Classroom Instruction, Screening, and Group Interventions 
-Minimum of 8-10 weeks
Within Tier I, all students receive high-quality, scientifically based instruction in the regular education program provided by qualified personnel (i.e. general education teacher) which is designed to ensure that their difficulties are not due to inadequate instruction or a lack of opportunity to learn. The three critical elements of Tier I include: (a) designing a program to meet the needs of a majority of the school population using an effective core academic program, (b) testing of students is conducted at least three times a year to help determine their instructional needs, and (c) developing an intervention plan by the classroom teacher to address any difficulties students are exhibiting based on the universal screening instrument. Progress is monitored once weekly.  Tier I is on-going.  Teachers are constantly changing or modifying instructional strategies based on the data of progress monitoring.  The second universal screening should identify fewer students demonstrating performance be grade level, if the teacher is using appropriate, research-based strategies that target the specific area of difficulty.
Tier II: Targeted Interventions – 
Minimum 6-8 weeks 
Students not making adequate progress in Tier I, and are behind on basic academic skills need additional support to meet grade-level expectations.  These students are provided with increasingly intensive instruction matched to their needs on the basis of levels of performance and rates of progress.  The three critical elements of Tier II include: (a) students receive a minimum or 20 consecutive sessions of intensive instruction for the minimum of 30 minutes, (b) students continue to receive core academic instruction in the general curriculum, and (c) students are tested twice weekly to monitor improvement of skills.   The intensity level here is increased because Tier II is an “extra” 30 minute session in addition to continued participating in the classroom described in Tier I.
Tier III: Intensive Interventions and Comprehensive Evaluation

 Minimum of 4-6 weeks
At this level, students receive more individualized, intensive interventions that target the students’ skill deficits. Tier III is designed for students who still have considerable difficulty in mastering necessary academic skills, even after Tier I and Tier II interventions. The three critical elements of Tier III include: (a) students should receive 30 minutes per day of additional instruction in the area of difficulty, (b) continue core academic instruction (participation in the classroom in Tier I),  and (c) students are tested twice weekly to monitor the improvement of skills. Instruction should be more individualized because this number should be very small (approximately 5% of your school population).  The addition instruction described here can be an increase in frequency of a particular program (i.e. Great Leaps provided in two 15 minutes session through out the day).
Parent Involvement
Parents are immediately informed of specific difficulties their child is experiencing, as well as the child’s participation and progress in the various tiers through the use of monthly reports.  A critical component of parent involvement is participation as a member of the individual problem solving team.  Parent permission is always obtained for evaluation before formal consideration for special education service. 

District Progress Toward Full Implementation of RtI: 

The following phase process chart demonstrates the “steps” or “process” that must occur as schools begin to develop an ownership and accountability for each  student.  Our schools ar at various phases in implementation of RtI
	Phase I

Research
	Phase II

Analyze All Data
	Phase III

Develop a Framework
	Phase IV

Collect Data
	Phase V  

Review and Revise

	Review Kentucky District’s Model Plans 


            --Jessamine Co

            --Campbell Co

            --Hancock Co

            --Meade Co

Review National Models

           --Knox Co-TN

           --Nebraska Depart 

              of Education

           --Utah Office  of

               Education 

Professional Development

-McCook Training CKSEC

-Graden Training-CKSEC

-LRP National RtI Update

Survey Readiness for Implementation of RtI.


	Analyze Student Performance

--NCLB Testing Data

--KCCT Data

Analyze Discipline Data

--Suspension Data

--In-Sch Suspension Data

--Placements at Horizons

Analyze Student Support Data

--Title I Data

--Special Education Data

------Referral

------Evaluations

------Release

Analyze Non-Cognitive Data
--Graduation Rate

--Drop-Out Data

--Attendance Data

Identify Knowledge Base

--Teacher Survey Data

--PAR Survey

--PLC

--Think Tank

--Staff Meeting
	Develop District Procedures

Define Roles of  Staff Members

Determine Tiers

Determine most efficient and effective universal screening tool
Determine timelines/schedule for screening and other diagnostic tests

Determine schedule for review

Develop Intervention Guide and Resources for Tiers

Develop RtI training for all schools and  parent groups
	Current Data on attendance, behavior, and  academics

--District

--School

--Sp Ed

--504

--Title I

--KCMP


	Determine Quarterly Schedule for Review of School Data

Determine  timeline for annual report to the BOE


School Progress Toward Full Implementation of RtI
	School
	Process Initiated
	 Phase
	Universal Screening
	Student Support Team
	Systematic approach    (Tier I, II, III)

	Bloomfield Elem
	Yes
	Phase  V
	GRADE, GMADE,  DRA, ThinkLink,       T-Pro
	Yes
	Tier I -Planning in Progress                          Tier II-Reading Recovery

	Boston
	Yes
	Phase V
	ThinkLink/GMADE/ T-Pro /EXPLORE/           KCCT
	Yes
	Tier I –General interventions based on specific student need                                                  Tier II-Planning in Progress

	Cox’s Creek
	Yes
	Phase V
	GRADE, GMADE, ThinkLink
	Yes
	Tier I-Implemented school wide interventions         Tier II-Reading Recovery Great Leaps, Targeted small groups

	Foster Heights
	Yes
	Phase V
	ThinkLink /Star Early Literacy /Star Reading/T-Pro/ DRA/GRADE/ Common Assessments
	Yes
	Tier I—Literacy Blocks w/small groups, ThinkLink Probes –guided practice                          Tier II –Literacy groups, Read to Achieve Interventions Strategies, Reading Recovery

	New Haven
	Yes
	Phase I/II
	ThinkLink, GRADE, Reading and Math Star, Observational Survey for 1st grade
	Yes
	Tier I—Re-teach open responses, ThinkLink Probes –Guided Practice, Accelerated Math Interventions                                                Tier II –Small group instruction, Reading Recovery

	OKHIS
	Yes
	Phase V
	ThinkLink/GRADE/ GMADE/ Common Assessments
	Yes
	Tier I—Planning/Research

	Bloomfield Mid
	No
	Phase I/II
	None Reported
	In Progress
	Tier I—Planning/Research

	OKHM
	In Progress
	PhaseII/III
	Star Reading GMADE
	In Progress
	Tier I—Planning/Research

	NCHS
	No
	Phase I
	None Reported
	No
	No


DISTRICT DATA
	
	2005-06
	2006-07
	2007-08

	# of Students Suspended
	148
	164
	135

	# of Students in SAFE 5  Days
	N/A
	N/A
	N/A

	# of Students absent 10 or more Days
	N/A
	N/A
	1361

	#  of  Students scoring below 50% of grade level standards using universal screening
	197*

	579**

	513**


	# of Students who participated in state assessment
	2125
	2890
	2889

	# of Students 

Scoring Proficient on state assess
	Reading

1126
	Math

811
	Reading

1885
	Math

1357
	Reading

1848
	Math

1573

	# of Students participating in Title I  Services
	N/A
	N/A
	RR-117

	# of Students  in Tier 1 Interventions
	239*
	224**
	338**

	# of Students moved to Tier 2 Interventions
	89*
	98**
	152**

	Consultation Requests
	79
	63
	201

	# of Students referred for Mental Health Consult 
	75
	88
	69

	# of students referred to outside agency
	5*
	4**
	37**

	Special Education Referrals
	124
	87
	72


*     4 schools reporting

**   5 schools reporting
2005-06 School Data

	
	BES
	BMS
	Boston
	CCES
	FH
	NH
	OKHIS
	OKHM
	NCHS

	# of Students Suspended
	N/A
	N/A
	N/A
	0
	2
	18
	0
	N/A
	N/A

	# of Students in SAFE 5 Days
	N/A
	N/A
	N/A
	0
	0
	16
	N/A
	N/A
	N/A

	# of Students absent 10 or more Days
	N/A
	N/A
	N/A
	N/A
	N/A
	N/A
	N/A
	N/A
	N/A

	#  of  Students scoring below 50% of grade level standards using universal screening
	39
	N/A
	N/A
	110
	58
	72
grade 1-4
	R- 34
	N/A
	N/A

	
	
	
	
	
	
	
	M-52
	
	

	# of Students 

Scoring Proficient on State Assess
	
	R-
	R-
	R-115
	
	R-
	R-139
	R-
	R-

	
	70 T
	M-
	M-
	M-119
	CTBS-71
	171 T
	M-77
	M-
	M-

	# of Students participating
 in Title I-Reading Recovery
	
	
	
	59
	
	430  sch-wide
	
	
	

	# of Students  in Tier 1 Interventions
	7
	N/A
	N/A
	112
	120
	N/A
	N/A
	N/A
	N/A

	# of Students moved to Tier 2 Interventions
	7
	N/A
	N/A
	51
	31
	N/A
	N/A
	N/A
	N/A

	Consultation Requests
	23
	
	
	17
	N/A
	26
	13
	
	

	# of Students referred for Mental Health Consult 
	8
	14
	0
	7
	N/A
	8
	0
	13
	25

	# of students referred to outside agency
	4
	N/A
	N/A
	1
	N/A
	N/A
	N/A
	N/A
	N/A

	# Special Education Referrals
	12
	
	
	7
	N/A
	15
	8
	
	


2006-07 School Data
	
	BES
	BMS
	Boston
	CCES
	FH
	NH
	OKHIS
	OKHM
	NCHS

	# of Students Suspended
	0
	N/A
	N/A
	0
	0
	16
	N/A
	N/A
	N/A

	# of Students in SAFE 5  Days
	N/A
	N/A
	N/A
	0
	0
	20
	N/A
	N/A
	N/A

	# of Students absent 10 or more Days
	N/A
	N/A
	N/A
	N/A
	60
	N/A
	N/A
	N/A
	N/A

	#  of  Students scoring below 50% of grade level standards using universal screening
	29
	N/A
	N/A
	137
	68
	  95    Gr.  1-4
156 Gr.  5-8
	N/A
	N/A
	N/A

	
	
	
	
	
	
	
	M-57
	
	

	# of Students 

Scoring Proficient on State Assess
	
	R-
	R-
	R-186
	R-85
	R-
	R-158
	R-
	R-

	
	118 T
	M-
	M-
	M-164
	M-78
	214 T
	M-120
	M-
	M-

	# of Students participating in Title I
	
	N/A
	N/A
	64
	all
	440   sch-wide
	N/A
	N/A
	N/A

	# of Students  in Tier 1 Interventions
	8
	N/A
	N/A
	149
	40
	N/A
	27
	N/A
	N/A

	# of Students moved to Tier 2 Interventions
	8
	N/A
	N/A
	51
	39
	N/A
	N/A
	N/A
	N/A

	Consultation Requests
	16
	N/A
	N/A
	20
	N/A
	10
	17
	N/A
	N/A

	# of Students referred for Mental Health Consult /treatment
	10
	12
	
	7
	2
	8
	6
	14
	29

	# of students referred to outside agency
	2
	N/A
	N/A
	2
	N/A
	N/A
	N/A
	N/A
	N/A

	# of Special Education Referrals
	10
	N/A
	N/A
	9
	N/A
	7
	N/A
	N/A
	N/A


2007-08 School Data

	
	BES
	BMS
	Boston
	CCES
	FH
	NH
	OKHIS
	OKHM
	NCHS

	# of Students Suspended
	0
	N/A
	N/A
	0
	0
	4
	7
	N/A
	N/A

	# of Students in SAFE 5  Days
	5
	N/A
	N/A
	0
	0
	14
	N/A
	N/A
	N/A

	# of Students absent 10 or more Days
	101
	100
	54
	91
	101
	109
	53
	108
	637

	#  of  Students scoring below 50% of grade level standards using universal screening (*combined Reading and Math
	22*
	N/A
	N/A
	89*
	46*
	73  gr. 1-4
151  gr. 5-8
	R- 74
	N/A
	N/A

	
	
	
	
	
	
	
	M-58
	
	

	# of Students 

Scoring Proficient on State Assess
	
	R-
	R-
	R-193
	R-101
	R-
	R-139
	R-
	R-

	
	125 T
	M-
	M-
	M-193
	M-96
	215 T
	M-146
	M-
	M-

	# of Students participating in Title I Reading Recovery
	29
	N/A
	11
	22
	31
	24
	N/A
	N/A
	N/A

	# of Students  in Tier 1 Interventions
	14
	N/A

N/A
	N/A

N/A
	112
	150
	N/A
	R-30
	N/A

N/A
	N/A

N/A

	
	
	
	
	
	
	
	M-32
	
	

	# of Students moved to Tier 2 Interventions
	14
	N/A

N/A
	N/A

N/A
	61
	45
	23
	R-10
	N/A
	N/A

	
	
	
	
	
	
	
	M-22
	
	

	Consultation Requests
	16
	N/A
	N/A
	8
	37
	9
	N/A
	N/A
	N/A

	# of Students referred for Mental Health Consult 
	12
	N/A
	N/A
	6
	1
	N/A
	N/A
	N/A
	N/A

	# of students referred to outside agency
	4
	N/A
	N/A
	2
	20
	N/A
	11
	N/A
	N/A

	# of Special Ed Referrals
	?
	N/A
	N/A
	3
	8
	6
	
	
	


Indicator of School Readiness Survey Form: Self Assessment and buy in to the RTI process is critical to a successful program.  
Each school will collect data and evaluate its own progress to fully implementing an effective and successful RtI process.  This process shall provide the data that is used along with state accountability assessments to drive all school functions related to students achievement and school improvement initiatives.  This includes, but is not limited to professional learning communities (PLC), the comprehensive school improvement plan (CSIP), data analysis, parent involvement and participation, Family Resource and Youth Service Centers,  and other school initiatives as well as district initiates.  The following form includes items to keep efforts focused on instructional improvement and student achievement necessary for an effective RtI process as well as items fom the National Center for Culturally Responsive Educational Systems (NCCRESt) assessment.  Completion of t his form helps schools assesses their own progress toward providing quality education in a culturally responsive manner and meet federal and state requirements.   
Fidelity Self-Assessment: School
School:_______________________________________

Date:_____________________________               Quarter:  1   2   3   4 

Each of these components are critical for ensuring that all students are achieving  academic success, effectively implementing a system of identifying appropriate interventions for struggling students and appropriately identifying students who may need a referral for individual evaluation for a suspected educational disability.  Complete this assessment quarterly to monitor school progress on meeting the needs of all students.

Indicate whether each component listed is “Established and Implemented Consistently”, “Established and Frequently Implemented” or  “Not Yet Established”.  If the component is marked not yet established, determine the phase in which the school is currently operating.  (Phase I-Researching; Phase II-Analyzing Data; Phase III-Developing RTI Framework; Phase IV-Consistently collecting progress data; Phase V- Review/Revising School Plan) 

	A. Scientific, Research-based Instruction and  Intervention
	RATINGS AND COMMENTS


Established,                  Established                  Not Yet                      Phase

Implemented C            Implemented F           Established                  Level

	Curriculum aligned with Program of Studies and core content in all classrooms
	
	
	
	

	All Staff trained in scientific, research-based instructional strategies
	
	
	
	

	All Staff trained in differentiated and explicit instructional strategies
	
	
	
	

	All Staff trained in scientific, research-based interventions
	
	
	
	

	All staff trained in current policies and reforms  that impact the delivery of services to students from culturally and linguistically diverse backgrounds
	
	
	
	

	Staff accepts responsibility for the achievement of all students
	
	
	
	

	Staff is trained in ways to help them understand ways in which race, ethnicity, culture, language, and social class interact to influence behavior.
	
	
	
	

	All staff demonstrate knowledge about individual learning styles.
	
	
	
	

	All staff relate content and instructional strategies to the cultural background of their students.
	
	
	
	

	All staff have high expectations for all students regardless of background or differences
	
	
	
	

	All staff work from the premise that “all children can learn” and continue to attempt different instructional approaches until each child is reached.
	
	
	
	


	B. Fidelity
	RATINGS AND COMMENTS


Established,                  Established                  Not Yet                      Phase

Implemented C            Implemented F           Established                  Level

	All staff using research-based instructional strategies consistently in daily lessons 
	
	
	
	

	All staff providing differentiated and explicit instructional  strategies to meet needs of ALL students
	
	
	
	

	All staff have identified and implement a variety of interventions for targeted students 
	
	
	
	

	Administrators ensures that staff are implementing Ky Program of studies and core content 
	
	
	
	

	Administrators ensures that staff are implementing programs as defined by the publisher’s implementation guide.
	
	
	
	

	All staff demonstrates responsibility of all students, including students referred for and already identified for special education services.
	
	
	
	

	All staff demonstrate how to effectively challenge and support their students.
	
	
	
	

	All staff demonstrate understanding of the impact of cultural differences on student behavior
	
	
	
	

	All staff utilize resources and materials that consider cultural and linguistic background in planning for behavior interventions
	
	
	
	

	Principals ensure that support team members are knowledgeable about and able to facilitate a range of meaningful interventions prior to referral for evaluation for special education.
	
	
	
	

	Principals ensure that interventions are varied and substantive prior to student support teams makes a referral for evaluation for special education
	
	
	
	

	Principals ensure that teachers and related service personnel are knowledgeable about the special education process
	
	
	
	


	C. Progress Monitoring
	RATINGS AND COMMENTS


Established,                  Established                  Not Yet                      Phase

Implemented C            Implemented F           Established                  Level

	Universal Screening Tool Identified and given at least three times per year
	
	
	
	

	Classroom teachers collect weekly  data on interventions provided to targeted groups for Tier 1,  analyze and use to adjust instructional practices. 
	
	
	
	

	Classroom teachers collect data twice weekly on supplemental instruction for targeted students in Tier 2, analyze and use to determine need for adjustments to interventions.
	
	
	
	

	Classroom teachers collect each interventions session for targeted students in Tier 3, analyze and use for determine a need to change or modify interventions or consult regarding screening or individual evaluation
	
	
	
	

	Principals monitor data to determine appropriateness and effectiveness of interventions at each tier.  
	
	
	
	

	Principals monitor data to determine if  instruction provided meets standards o high quality, research-based instruction meeting the needs of students at each level (Tier 1- 80% of students,  Tier 2-15% of students, and Tier 3-  5% of students)
	
	
	
	

	Principals monitor decision-making practices of student support teams to ensure students have received appropriate interventions including durations and frequency
	
	
	
	

	Staff use district special education procedures and checklist to ensure special education mandates are implemented correctly.
	
	
	
	

	Progress monitoring data (including universal screening results, interventions data, and IEP data) is shared with parents frequently and regularly.
	
	
	
	


	D. Parent Involvement
	RATINGS AND COMMENTS


Established,                  Established                  Not Yet                      Phase

Implemented C            Implemented F           Established                  Level

	Principals ensure that parents are kept abreast and well informed regarding the progress of their children at each level of intervention.
	
	
	
	

	Principals disseminates school-wide assessment data to all stakeholders
	
	
	
	

	School has developed an on-going communication system with ALL parents
	
	
	
	

	School provides training to all staff regarding the effective communication  with parents of  diverse cultural, language and ethnic groups 
	
	
	
	

	School has an established plan and system for parents to access information about school and community resources.
	
	
	
	

	School offers informational sessions regarding curriculum, assessment results and data.
	
	
	
	

	School assists families in understanding their rights and available services under IDEA by providing one-to-one counseling, workshops, and referral to advocates
	
	
	
	

	The school involves parents in the interventions process as respected members of the student support teams
	
	
	
	

	The school surveys parents of diverse cultural, language and ethnic groups to gather suggestions on ways to involve parents in their child’s education
	
	
	
	


Student Name:  ____________________________________DOB:______________ Age:_________School:__________________ __Grade: ____
	UNIVERSAL SCREENING INSTRUMENT
	DATE
	RESULTS

	INITIAL SCREENING-Enter date and name of instrument.
	
	Score
	Grade level

	Reading screening:      ThinkLink
	8/30/08
	
	

	Math screening:
	9/5/08
	
	

	Behavior screening:
	
	
	

	SECOND SCREENING: Enter date and name of instrument
	
	Score
	Grade level

	Reading screening:
	
	
	

	Math screening:
	
	
	

	Behavior screening:
	
	
	

	THIRD SCREENING-Enter date and name of instrument
	
	Score
	Grade level

	Reading screening:
	
	
	

	Math screening:
	
	
	

	Behavior screening:
	
	
	


Achievement Data:   List the student’s most recent achievement or ability test data (e.g. KCCT, G-RADE, G-MADE, etc. . .)

	AREA                                   
	DATE
	
	RESULTS

	KCCT
	
	Reading
	
	

	
	
	Math
	
	

	
	
	Writing
	
	

	GRADE
	
	Reading
	
	

	GMADE
	
	Math
	
	

	Other:
	
	
	
	


INSTRUCTIONAL INTERVENTION PLANNING FORM TIER I

	Instructional Strategies

For Targeted Interventions


	Materials/Program
	Environment/

Setting
	Motivational Strategies

	Skill
	Strategies
	
	
	

	vocabulary
	Time delay
	Time delay data sheet
	Paired students-partner activity
	Competition between partners and self-reward when 100% of words are learned before prompt

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


INTERVENTION  LOG
AND PROGRESS MONITORING

       TARGET SKILL:_______________________________________________________

	INTERVENTION
	SETTING

Date:
	WEEK 1

Date:
	WEEK 2

Date:
	WEEK 3

Date:
	WEEK 4

Date:
	WEEK 5

Date:
	WEEK 6

Date:
	WEEK 7

Date:
	WEEK 8

Date:
	WEEK 9

Date:
	WEEK 10

Date:

	
	Score:


	Score:


	Score:


	Score:


	Score:


	Score:


	Score:


	Score:


	Score:


	Score:


	Score:



	
	Score:


	Score:


	Score:


	Score:


	Score:


	Score:


	Score:


	Score:


	Score:


	Score:


	Score:



	
	Score:


	Score:


	Score:


	Score:


	Score:


	Score:


	Score:


	Score:


	Score:


	Score:


	Score:



	
	Score:


	Score:


	Score:


	Score:


	Score:


	Score:


	Score:


	Score:


	Score:


	Score:


	Score:



	
	Score:


	Score:


	Score:


	Score:


	Score:


	Score:


	Score:


	Score:


	Score:


	Score:


	Score:



	
	Score:


	Score:


	Score:


	Score:


	Score:


	Score:


	Score:


	Score:


	Score:


	Score:


	Score:




Intervention Planning Form for each Tier-Work in Progress
Form for Review and Revising process-To Be Developed
Legislation  Requiring  RTI
The reauthorization of the Individuals with Disabilities Education Improvement Act (IDEA 2004) and the passage of the No Child Left Behind Act (NCLB 2001) stresses the use of professionally sound instruction and interventions based on defensible research, as well as the delivery of effective academic and behavior supports to improve student performance.

Research shows that multi-tiered models are effective educational practices with schools to bring high-quality instruction for all students.

Federal Legislation:

The No Child Left Behind Act (NCLB, 2001)

The No Child Left Behind Act of 2001 (NCLB) is the reauthorization of the Elementary and Secondary Education Act (ESEA, 1965). It is the main federal law affecting education from kindergarten through high school. NCLB is built on four principles: accountability for results, more choices for parents, greater local control and flexibility and an emphasis on doing what works based on scientific research.

The Individuals with Disabilities Education Act (IDEA) 2004 is a law ensuring services to children with disabilities throughout the nation. IDEA governs how states and public agencies provide early intervention, special education and related services to more than 6.5 million eligible infants, toddlers, children and youth with disabilities.

Early intervening services should make use of supplemental instructional materials, where appropriate, to support student learning. Children targeted for early intervening services under IDEA are the very students who are most likely to need additional reinforcement to the core curriculum used in the regular classroom. These are in fact the additional instructional

materials that have been developed to supplement and therefore strengthen the efficacy of comprehensive core curriculum.

Kentucky Intervention Legislation:

Kentucky has also passed legislation that addresses the need for Intervention strategies, models and programs to assist students not meeting state benchmarks. Following are the legislation that address a need for intervention:

KRS 158.6453 Assessment of achievement goals -- Development of Commonwealth Accountability Testing System -- Components -- High school and college readiness assessments -- ACT and WorkKeys -- Accommodations for students with disabilities --Assessment design -- Biennial plan for validation studies -- Local assessment --School report card -- Individual student report.

(5)(b) A student whose scores on the WorkKeys assessments indicate that additional assistance is required in reading for information, locating information, or applied mathematics shall have intervention strategies for accelerated learning incorporated into his or her learning plan. (13)(b) An individual student report to parents for each fifth-grade student summarizing the student's readiness in reading and mathematics based on the student's fourth-grade state assessment results. The school's fifth-grade staff shall develop a plan for accelerated learning for any student with identified deficiencies;

(c) An individual report for each student who takes a high school or college readiness examination administered under subsection (4)(a) of this section that:

1. Provides the student's test scores;

2. Provides a judgment regarding whether or not a student has met or failed to meet the expectations for each standard assessed; and

3. Is designed to assist students, parents, and teachers to identify, assess, and remedy academic deficiencies prior to high school graduation;

KRS 158.6459 Intervention strategies for accelerated learning

(1) A high school student whose scores on the high school readiness examination administered in grade eight (8), on the college readiness examination administered in grade ten (10), or on the WorkKeys indicate that additional assistance is required in English, reading, or mathematics shall have intervention strategies for accelerated learning

incorporated into his or her learning plan. (2) A high school student whose score on the ACT examination under KRS 158.6453 (4)(a)3. in English, reading, or mathematics is below the systemwide standard established by

the Council on Postsecondary Education for entry into a creditbearing course at a public postsecondary institution without placement in a remedial course or an entry-level course with supplementary academic support shall be provided the opportunity to participate in accelerated learning designed to address his or her identified academic deficiencies prior to

high school graduation. (3) A high school, in collaboration with its school district, shall develop and implement

accelerated learning that:

(a) Allows a student's learning plan to be individualized to meet the student's academic needs based on an assessment of test results and consultation among parents, teachers, and the student; and

(b) May include changes in a student's class schedule.

(4) The Kentucky Department of Education, the Council on Postsecondary Education, and public postsecondary institutions shall offer support and technical assistance to schools and school districts in the development of accelerated learning.

(5) A student who participates in accelerated learning under this section shall be permitted to

take the ACT examination a second time prior to high school graduation at the expense of the

Kentucky Department of Education. The cost of any subsequent administrations of the

achievement test shall be the responsibility of the student.

KRS 158.649 Achievement gaps -- Data on student performance -- Policy for reviewing

academic performance -- Biennial targets -- Review and revision of consolidated plan.

By December 1, 2002, each local board of education upon the recommendation of the local

district superintendent shall adopt a policy for reviewing the academic performance on the

state assessments required under KRS 158.6453 for various groups of students, including

major racial groups, gender, disability, free and reduced price school lunch eligibility, and limited English proficiency. The local board policy shall be consistent with Kentucky Board of Education administrative regulations. Upon agreement of the school-based decision making council, or the principal if there is not a council, and the superintendent, the local board shall establish a biennial target for each school for reducing identified gaps in achievement as set

out in subsection (4) of this section. (4) By February 1, 2003, and each February 1 in odd-numbered years thereafter, the school based decision making council, or the principal if there is not a council, with the involvement of parents, faculty, and staff shall set the school's biennial targets for eliminating any achievement gap and submit them to the superintendent for consideration. The superintendent and the school-based decision making council, or the principal if there is not a council, shall agree on the biennial targets before they are submitted to the local board of

education for adoption. (5) By April 1, 2003, and each April 1 in odd-numbered years thereafter, the school council,

or the principal if a school council does not exist, with the involvement of parents, faculty, and staff, shall review the data and revise the consolidated plan to include the biennial targets, strategies, activities, and a time schedule calculated to eliminate the achievement gap among various groups of students to the extent it may exist. The plan shall include but not be limited to activities designed to address the following areas:

(a) Curriculum alignment within the school and with schools that send or receive the school's students;

(b) Evaluation and assessment strategies to continuously monitor and modify instruction to meet student needs and support proficient student work;

(c) Professional development to address the goals of the plan;

(d) Parental communication and involvement;

(e) Attendance improvement and dropout prevention; and

(f) Technical assistance that will be accessed.

KRS 158.792 Reading diagnostic and intervention fund -- Grants for reading intervention programs --Administrative regulations -- Annual reports on use of grant funds and costs of intervention programs.

(1)(b) "Reading diagnostic assessment" means an assessment that identifies a struggling reader and measures the reader's skills against established performance levels in the essential components of reading. The purpose is to screen for areas that require intervention in order for the student to learn to read proficiently.(1)(c) "Reading intervention program" means short-
term intensive instruction in the essential skills necessary to read proficiently that is provided to a student by a highly trained teacher. This instruction may be conducted one-on-one or in small groups; shall be research-based,

reliable, and replicable; and shall be based on the ongoing assessment of individual student

needs. (2) The reading diagnostic and intervention fund is created to help teachers and library media

specialists improve the reading skills of struggling readers in the primary program. The Department of Education, upon the recommendation of the Reading Diagnostic and Intervention Grant Steering Committee, shall provide renewable, two (2) year grants to schools to support teachers in the implementation of reliable, replicable research-based reading intervention programs that use a balance of diagnostic tools and instructional strategies that emphasize phonemic awareness, phonics, fluency, vocabulary, comprehension, and connections between writing and reading acquisition and motivation to read to address the diverse learning needs of those students reading at low levels. Any moneys in the fund at the close of the fiscal year shall not lapse but shall be carried forward to be used for the purposes specified in this section. (5) The Department of Education shall make available to schools:

(a) Information concerning successful, research-based comprehensive reading programs, diagnostic tools for pre- and post-assessment, and intervention programs, from the Collaborative Center for Literacy Development created under KRS 164.0207;

(b) Strategies for successfully implementing early reading programs, including professional development support and the identification of funding sources; and
(c) A list of professional development providers offering teacher training related to reading that emphasizes the essential components for successful reading: phonemic awareness, phonics, fluency, vocabulary, comprehension, and connections between writing and reading acquisition and motivation to read.

KRS 164.0207 Collaborative Center for Literacy Development: Early Childhood through Adulthood -- Duties -- Report.

(1) The Collaborative Center for Literacy Development: Early Childhood through Adulthood is created to make available professional development for educators in reliable, replicable research-based reading programs, and to promote literacy development, including cooperating with other entities that provide family literacy services. The center shall be

responsible for: (a) Developing and implementing a clearinghouse for information about programs addressing

reading and literacy from early childhood and the elementary grades (P-5) through adult

education; (b) Providing advice to the Kentucky Board of Education regarding the Reading Diagnostic

and Intervention Grant Program established in KRS 158.792 and in other matters relating to

reading; (c) Collaborating with public and private institutions of postsecondary education and adult education providers to provide for teachers and administrators quality preservice and professional development relating to reading diagnostic assessments and intervention and to the essential components of successful reading: phonemic awareness, phonics, fluency, vocabulary, comprehension, and the connections between writing and reading acquisition

and motivation to read;

KRS 158.844 Mathematics achievement fund -- Creation -- Use and disposition of moneys -- Administrative regulations -- Requirements for grant applicants - Department to provide information to schools and to make annual report to Interim Joint Committee on Education.

(1) The mathematics achievement fund is hereby created to provide developmentally appropriate diagnostic assessment and intervention services to students, primary through grade 12, to help them reach proficiency in mathematics on the state assessments under KRS 158.6453 and in compliance with the "No Child Left Behind Act of 2001," 20 U.S.C. sec.

6301 et seq. as required under KRS 158.840.

(2) The grant funds may be used to support the implementation of diagnostic and intervention services in mathematics. The use of funds may include: pay for extended time for teachers, released time for teachers to serve as coaches and mentors or to carry out other responsibilities needed in the implementation of intervention services, payment of substitute

teachers needed for the support of mathematics teachers, purchase of materials needed for modification of instruction, and other costs associated with diagnostic and intervention services or to cover other costs deemed appropriate by the Kentucky Board of Education.

KRS 158.070 School term -- Professional development -- Holidays and days closed -- Continuing education for certain students -- Breakfast program – Missed school days due to emergencies and service credit

(8) Schools shall provide continuing education for those students who are determined to need additional time to achieve the outcomes defined in KRS 158.6451, and schools shall not be limited to the minimum school term in providing this education. Continuing education time may include extended days, extended weeks, or extended years. A local board of education may adopt a policy requiring its students to participate in continuing education. The local policy shall set out the conditions under which attendance will be required and any exceptions which are provided. The Kentucky Board of Education shall promulgate administrative regulations establishing criteria for the allotment of grants to local school

districts and shall include criteria by which the commissioner of education may approve a district's request for a waiver to use an alternative service delivery option, including providing services during the school day on a limited basis. These grants shall be allotted to school districts to provide instructional programs for pupils who are identified as needing additional time to achieve the outcomes defined in KRS 158.6451. A school district that has a school operating a model early reading program under KRS 158.792 may use a portion of its grant money as part of the matching funds to provide individualized or small group reading instruction to qualified students outside of the regular classroom during the school day.
GLOSSARY OF COMMONLY USED RTI TERMS

Classroom Performance

Educators assume an active role in students’ assessment in the general education curriculum. This feature emphasizes the important role of the classroom staff in choosing and periodically completing student assessments of academics and behavior/social skills rather than relying on end-of-the-year achievement tests (e.g., state or nationally developed tests)

or routine office referral/detention/suspension for behavior. (NRCLD)

Community

A community may be a neighborhood and places around school; local residents who do not have school age children; and/or local groups based in neighborhoods.

Continuous Progress Monitoring

Students’ classroom progress is monitored continuously. In this way, staff can readily identify those learners who are not reaching individual or classroom academic and behavior goals. Curriculum-based assessment models (NRCLD) and data from instructionally-based classroom behavior monitoring systems are useful in this role.

Criterion- versus Norm-Referenced

Screening measures can use either a criterion referenced or normative comparison standard of performance. In the former, a specific criterion level of skills is specified as indicating an acceptable level of proficiency or mastery. In the normative comparison, the screening results are compared to an appropriate peer group (e.g., other students in first grade).

Curriculum Based Measurement (CBM)

Instead of measuring mastery of a series of single short-term objectives, each CBM test assesses all the different skills covered in the annual curriculum. CBM samples the many skills in the annual curriculum in such a way that each weekly test is an alternate form (with different test items, but of equivalent difficulty). (Fuchs)

Cut score

Accuracy of screening also is determined by what cut scores are used. A cut score, also called cut point, is the score that represents the dividing line between students who are not at risk and those who are potentially at risk. (NRCLD)
Dual Discrepancy

Student performs below level demonstrated by peers AND demonstrates a learning rate substantially below peers. Special education is only considered when dual discrepancy, in response to validated instruction is found. Just because reading or math growth is low, it does not mean the student automatically receives special education services. (Fuchs)

Early Intervening

Early intervening in this context refers to catching problems early, while they are small. The term includes, but is not limited to, services for young children. (NASDSE)

Efficiency

A screening procedure must be brief as well as simple enough to be implemented reliably by teachers. (NRCLD)

Family

A family includes recognized related and non-realted members (i.e., siblings, grandparents, aunts/uncles, friends/neighbors) who contribute to a child’s learning in a significant way.

Fidelity Measures

While the interventions are designed, implemented, and assessed for their learner effectiveness, data on the fidelity of instruction is gathered. Fidelity measures assess whether the instructional methods and curriculum were used consistently and as they were intended. Staff members other than the classroom teacher have an important role in completing fidelity measures, which are usually an observational checklist of critical teaching behaviors or

important intervention elements. (NRCLD)

Formative Assessment

The goal of formative assessment is to gain an understanding of what students know (and don't know) in order to make responsive changes in teaching and learning. (Black and Wiliam)

High-Quality Classroom Instruction

Academic and behavior instruction or intervention matched to student need that has been demonstrated through scientific research and practice to produce high learning rates for most students. (NASDSE) Students receive high-quality instruction in their general education setting. Before students are singled out for specific assistance, one has to have an assurance that the typical classroom instruction is of high quality. Instructional quality is indicated by several characteristics: e.g., personnel are appropriately and adequately prepared and trained, including having the knowledge and skills to serve children with disabilities (see [Sec.612(a)(14)(A)]); the choice of the curriculum; the instructional practices used: and comparison of students’ learning rates and achievement in different classrooms at the same grade level. (NRCLD)

Intervention

An intervention is an educational practice, strategy, curriculum or program. (US Department of Education)

Learning Rate

Learning rate refers to a student’s growth in achievement or behavior competencies over time compared to prior levels of performance and peer growth rates. (NASDSE)

Level of Performance

Level of performance refers to a student’s relative standing on some dimension of academic or behavioral achievement/ performance compared to expected performance (either criterion or norm-referenced). (NASDSE)

Problem-Solving Approach (Individually Designed Instructional Package)

Most schools currently have an existing form of a problem-solving team, such as a student instructional team (SIT), student study teams (SST) or building assistance team (BAT). The purpose of these teams is to develop an accommodation or modification plan for the instructional program in the general education classroom to support the targeted student, while simultaneously providing a positive effect on the instructional program for all students.

Under an RTI service-delivery system, these teams would adopt a problem-solving approach that is based on data and a continuing system of evaluation. Academic and behavioral problems need to be objectively defined, observed and measured directly in the general education classroom. The data collected are then analyzed, using information to develop

hypotheses about the causes of the problem and the appropriate selection of evidence-based strategies to remedy them. As the interventions are implemented, the student’s progress is monitored at regular points in time. The team continues to meet to discuss the outcome data and determine whether the intervention is having its desired effect, whether the specific

intervention needs to be revised or whether the student should be considered for further evaluation. (NRCLD)

Progress Monitoring During Interventions

School staff use progress-monitoring data to determine effectiveness of the intervention and to make any modifications as needed. Carefully defined data are collected, perhaps daily, to provide a cumulative record of the learner’s response to the intervention. (NRCLD)

Research-Based Instruction

Classroom practices and the curriculum vary in their effect on academic and behavior outcomes. Thus, ensuring that the practices and curriculum have demonstrated their efficacy is important. If not, one cannot be confident that students’ limited achievement or failure to meet behavior expectations is independent of the classroom experiences. (NRCLD)

Research-Based Interventions

When students’ screening results or progress monitoring results indicate a deficit, an appropriate instructional intervention is implemented, either a standardized treatment protocol or an individually designed instructional intervention. The standardized treatment protocols are the academic and behavior interventions that researchers have proven effective. School staff is expected to implement specific, research-based interventions to address the student’s

difficulties. These interventions might include a “double-dose” of the classroom instruction or

other instructional methods that are not adaptations of the current curriculum or accommodations. (NRCLD)

Response to Intervention

“Response to intervention (RTI) integrates assessment and intervention within a multi-level prevention system to maximize student achievement and to reduce behavior problems. With RTI, schools identify students at risk for poor learning outcomes, monitor student progress, provide evidence-based interventions and adjust the intensity and nature of those interventions depending on a student’s responsiveness, and identify students with learning disabilities” (National Center on Response to Intervention).

Standard-Protocol Approach

Standardized protocols are academic and behavior interventions that researchers have validated as effective, meaning that the experimental applications were completed with the proper experimental and control groups to demonstrate that the interventions work. School staff are expected to implement specific research-based interventions to address the

student’s difficulties. These interventions are not accommodations to existing curriculum; rather, they are instructional programs targeted to remediate a specific skill. Research for standard protocol interventions should specify the conditions under which the intervention has proven successful, including the number of minutes per day, the number of days per week, and the number of weeks (typically eight to 12) required for instruction with the intervention. Information about each research-based intervention also should describe the specific skills addressed, where the instruction should be provided, who should provide the instruction and the materials used for instruction and assessing progress (adapted from
Fuchs et al., 2003) (NRCLD)

Standards and Indicators for School Improvement

Kentucky’s Standards and Indicators for School Improvement, as incorporated into 703 KAR 5:120, consist of three standards (academic performance, learning environment, and efficiency) and eighty-eight indicators that define best practice for schools and districts

Universal Screening

School staff conducts universal screening of academics and behavior. This feature focuses on specific criteria for judging the learning and achievement of all students, not only in academics but also in related behaviors (e.g., class attendance, tardiness, truancy, suspensions and disciplinary actions). Those criteria are applied in determining which students need closer monitoring or an intensive intervention. Screening is a type of assessment that is characterized by providing quick, low-cost, repeatable testing of age-appropriate critical skills (e.g., identifying letters of the alphabet or reading a list of high

frequency words) or behaviors (e.g., problem-solving and social interaction skills, tardiness, aggression, or hyperactivity). (NRCLD)

RESOURCES

Batsche, George. (2007). Problem solving & response to intervention: Presentation to Directors Conference, Illinois State Board of Education, Springfield, IL, August 1, 2007 (Retrieved on June 25, 2008 from http://www.isbe.net/SPECED/

conf/2007/Batsche_Session9.pdf).

DuFour, Richard, DuFour,Rebecca, Eaker, Robert, Karhanek, Gayle. (2004). Whatever it takes: how professional learning communities respond when kids don’t learn: Solution Tree Publishers, Bloomington, IN.

McCook, John E. Ed.D. (2006). The RtI guide: developing and implementing a model in your schools; LRP Publications, Horsham, Pennsylvania.

Mellard, Daryl F and Johnson, Evelyn. (2008). RTI a practitioner’s guide to implementing response to intervention :Corwin Press, Thousand Oaks, CA.

Matzke, Laurie and Neumiller, Tanya Lunde. (2008). RTI in title I: tools and guidance to get it right: LRP Publications, Horsham, PA.

Pierangelo, Roger, Giuliani, George. (2007). Frequently asked questions about response to intervention: Corwin Press, Thousand Oaks, CA.

WEB SITES

Building a Strong Foundation for School Success Series (Early Childhood Standards)

Center for Educational Networking

Center on Instruction

Connecting Curriculum, Instruction and Assessment

Curriculum Based Measures (CBM) Warehouse

English Language Proficiency (ELP) Standards

IDEA Partnership

Institute of Educational Services What Works Clearinghouse

Kentucky Center for Instructional Discipline (kycid)

Kentucky Center for Mathematics

Kentucky ‘s Program of Studies

Kentucky Department of Education’s Standards and Indicators for School Improvement

National Association of State Directors of Special Education

National Center on Response to Intervention

National Center on Student Progress Monitoring

National Research Center on Learning Disabilities

National Center for Family and Community Web site Research Resources

Nebraska Department of Education

Pathway to Achievement: Universal Design for Learning (UDL)

Recognition and Response: Pathways to School Success for Young Children

Research Institute on Progress Monitoring

Response to Intervention: A Primer for Parents

RTI Action Network

Sample Curriculum Maps

The Iris Center at Vanderbilt University

The Missing Piece to the Proficiency Puzzle

US Department of Education’s Doing What Works

Utah’s Office of Education’s Three Tiered Model of Reading Instruction

     RTI Resources of State Level RTI Efforts that Include PBIS

Washington http://www.k12.wa.us/SpecialEd/RTI.aspx
INTERVENTION RESOURCES

Behavior

	Consistently Delivered 

High Quality Instruction
	Tier I Interventions

8-10 Weeks
	Tier II Interventions

6-8 Weeks
	Tier III Interventions

4-6 Weeks

	Organize the Classroom

· Arrange the room so you can get from any part of the room to any other part of the room relatively efficiently.

· Can your students access materials and the pencil sharpener without disturbing others?

· Create a schedule with consistency, variety, and opportunities for movement.

· Develop effective beginning and ending routines.

· Define clear expectations for instructional activities.

· Define clear expectations for transitions between activities.
· Teach students how to behave responsibly in the classroom
· Create lessons on expectations and explicitly teach them for classroom activities and transitions.

· When creating lessons, explicitly teach classroom routines and policies.
· Provide teaching and reteaching as needed.
Supervise student behavior

· Circulate and scan student behavior through observing and monitoring

· Model friendly, respectful behavior while monitoring the classroom.

· Periodically collect data to make judgments about what is going well and what needs to be improved with your management plan.

Interact positively with students

· Interact with every student in a welcoming manner (e.g. saying hello, using the student’s name, talking with the student at every opportunity).

· Provide age-appropriate non-embarrassing positive feedback.

· Strive to interact more frequently with every student when s/he are engaged in positive behavior rather than when s/he is engaged in negative behavior. Correct irresponsible behavior fluently – that is, in a manner that does not interrupt the flow of instruction
· Correct consistently, calmly, immediately, briefly, and respectfully.

· Have a menu of in-class consequences that can be applied to a variety of infractions.

· Create a plan for how to respond differently to different types of misbehavior fluently.
	· Teach student appropriate hand signals that are used to tell students when and when not to talk.

· Have a sample organized page laminated for student to keep on desk; include heading, date, name, columns, sample paragraph form, et; on back, list criteria: no single letters or numbers touching each other, all letters and numbers on the line, etc.

· Write a behavior contract that is signed by teacher, parent, and student.

· Teach expected student behaviors directly.

· Reward expected behaviors regularly.

· Define consequences for well-defined problem behaviors.

· Provide booster training for expected behaviors when necessary.

· Match instruction and curriculum materials to the students ability, ensuring high rates of academic success (75%).

· Clearly teach and follow classroom routines.

· Monitor behavior and provide regular feedback to student, parent, and other relevant staff.

· Have the student verbally repeat information s/he hears.

· Model

· Partial participation

· Self-talk

· Provide differential reinforcement

· Task analysis

· Teach the student how to use graphic organizers

· System of least prompts

· Simultaneous prompting

· Utilize verbal, nonverbal, visual, picture, photo, etc., cueing.

· Time delay

· Mnemonics

· Graduated guidance

· Picture agenda

· Verbal practice/prompts

· Repeated practice

· Student repeats directions/paraphrases

· Planned ignoring


	· Small group Social Skills lessons

· Teach expected student behaviors directly.

· Provide booster training for expected behaviors when necessary.

· Utilize SODA forms when misbehavior occurs

· Clearly teach and follow classroom routines.

· Monitor behavior and provide regular feedback to student, parent, and other relevant staff.

· Teach the student self-monitoring/evaluation

· Role-playing

· Token economy

· Social stories

· Error monitoring

· Corrective feedback with re-teaching

· Behavior Intervention Plan

· Direct teaching of replacement behaviors

· Explicit social skill instruction

· De-escalation strategies

· Relaxation strategies 

· Student study teams


	· Counseling 

· Video self-modeling

· Coaching 

· Teach the student self-monitoring/evaluation

· Role-playing

· Token economy

· Social stories

· Error monitoring

· Corrective feedback with re-teaching

· Behavior Intervention Plan

· Direct teaching of replacement behaviors

· Explicit social skill instruction

· De-escalation strategies

· Relaxation strategies


Reading
	Consistently Delivered 

High Quality Instruction
	Tier I Interventions

8-10 Weeks
	Tier II Interventions

6-8 Weeks
	Tier III Interventions

4-6 Weeks

	Teach essential skills and strategies

Provide differentiated instruction based on assessment results an adapt instruction to meet students’ needs.

Provide explicit and systematic instruction with lots of practice – with and without teacher support and feedback, including cumulative practice over time.

Provide opportunities to apply skills and strategies in reading and writing meaningful text with teacher support

Don’t just “cover” critical content; be sure students learn it – monitor student progress regularly and re-teach as necessary

Teach a planned sequence

of phonics elements instead

of highlighting skills as they

appear in text. This method

is appropriate in routine

classroom instruction.

Systematic Phonics Instruction

in combination with

Synthetic Phonics Instruction

produces the greatest

gains for students who

are low achieving, of low

socio-economic status, or

learning disabled. Synthetic

phonics instruction consists of

teaching students to explicitly

convert letters into phonemes

and then blend the phonemes

to form words.

Oral reading is important for

developing reading fluency,

the ability to read with efficiency

and ease. (The research

does not support silent reading

as intervention.)

Guided oral reading helps

students across a wide range

of grade levels to learn to

recognize new words, helps

them to read accurately and

easily, and helps them to

comprehend what they read.

Teach vocabulary by using a

combination of methods—

• Direct instruction—apart

from narrative or text

• Indirect instruction—

as words are encountered

in text

• Repetition and multiple

exposure

• Computer technology

Teach students a variety of

techniques and systematic

strategies

• Monitoring

comprehension

• Using graphic and

semantic organizers

• Answering questions

• Generating questions

• Recognizing story

structure

• Summarizing

• Using prior knowledge

• Using mental imagery

Highlighted text and word

processing can improve

reading.
	· Model reading and comprehension strategies

· Give explicit instruction in skills not previously mastered.

· Display metacognitive strategies in classroom.

· Provide a peer who will read with the student.

· Use supplementary reading materials for students who fall behind expected levels.
· Expose students to motivating, interesting, reading materials.
· Set a purpose for reading.
· Use books that contain predictable vocabulary and sentence structure.

· Give frequent and sustained opportunities for student to read both aloud and to themselves.

Phonics

· Use supplementary reading materials for students who fall behind expected levels.

Vocabulary
· Use materials that student can read to him/herself easily, along with more difficult material to be read with teacher.

· Set a purpose for reading.

· Assess students reading ability (both fluency and word recognition).

· Teach students to monitor their own understanding periodically.

· Allow student time to reflect on what was read.

· Use a before, during, and after reading graphic organizer to chart student comprehension.  

· Ask student to make predictions about possible sentences using background knowledge.  Text Comprehension

· Use materials that student can read to himself/herself easily, along with more difficult material to be read with teacher.
· Teach students to make text-to-text, text-to-self, and text-to-world connections.
· Identify key terms before reading.
· Give a list of questions for student to answer mentally before reading a new section of text.
· Teach students to monitor their own understanding periodically.
· Make visual representations to help them understand text (e.g., charts, webs, and graphs).
· Allow student time to reflect on what was read.
· Ask student to make and test predictions.
· Help student to practice using contextual analysis for unfamiliar terms.
· Use a before, during, and after reading graphic organizer to chart student comprehension.

· Ask student to make predictions about possible sentences using background knowledge.

· Help the student to rank main ideas in order of importance.

Fluency

· Use materials that student can read to himself/herself easily, along with more difficult material to be read with teacher.

· Assess students reading ability (both fluency and word recognition).

· Identify key terms before reading.

· Use books that contain predictable vocabulary and sentence structure.

· Help student to practice using contextual analysis for unfamiliar terms.
	· SRA Corrective Reading

· Reading Recovery

· Earobics or Earobics Connections

· Accelerated Reader 
· Provide individual or small-group instruction

· Provide a peer who will read with the student.

· Provide the student with reading software 
· Teach student how to scan material before reading (e.g., SQ3R method).

Phonics
· Give direct instruction in sound/symbol relationships.

· Practice recognizing and producing sounds.
· Teach the student an analogical phonics technique using “Word Sorts” 

· Teach the student a synthetic phonics technique using “Word Boxes”
Vocabulary
· Give opportunities for student to build fluency through frequent practice reading different types of text such as newspapers, stories, reports, letters, and magazines.

· Work with student to recall background knowledge and apply it to new text.

· Help student to practice using contextual analysis for unfamiliar terms. Text Comprehension

· Work with student to recall background knowledge and apply it to new text.
· Use techniques to help student summarize frequently (e.g., Think, pair, share, one-sentence summaries, etc.)
· Teach student how to identify organization and structure of text (e.g., cause/effect, sequential, order of importance, etc.).
· Help student to set a goal for reading (e.g., be able to explain author’s point of view, find the author’s purpose, differentiate fact/opinion, etc.).
· Use a before, during, and after reading graphic organizer to chart student comprehension.
Fluency 
· Practice emphasizing the sound structure of words.

· Give opportunities for student to build fluency through frequent practice reading different types of  text such as newspapers, stories, reports, letters, and magazines.

· Provide student with opportunities for repeated reading of passages to increase fluency.


	· SRA Corrective Reading

· GreatLeaps

· Earobics or Earobics Connections 
· Provide the student with reading software Phonics
· Give direct instruction in sound/symbol relationships.

· Practice recognizing and producing sounds.
· Teach the student an analogical phonics technique using “Word Sorts” 

· Teach the student a synthetic phonics technique using “Word Boxes”
Text Comprehension

· Work with student to recall background knowledge and apply it to new text.
· Use techniques to help student summarize frequently (e.g., Think, pair, share, one-sentence summaries, etc.)
Fluency 
· Practice emphasizing the sound structure of words.

· Give opportunities for student to build fluency through frequent practice reading different types of  text such as newspapers, stories, reports, letters, and magazines.

· Provide student with opportunities for repeated reading of passages to increase fluency.




Math

	Consistently Delivered 

High Quality Instruction
	Tier I Interventions

8-10 Weeks
	Tier II Interventions

6-8 Weeks
	Tier III Interventions

4-6 Weeks

	Mathematic proficiency has five intertwined strands:

• Understanding mathematics

• Computing fluently

• Applying concepts to solve problems

• Reasoning logically

• Engaging with mathematics - seeing it as sensible, useful and doable.

Teach computation and concepts:

Students become more proficient when they understand the

underlying concepts of math, and they understand the concepts

more easily if they are skilled at computational procedures.

By teaching in an integrated fashion, teachers will actually

save time in the long run. They will eliminate the need to

go over the same content time and again. The five strands

will support one another, making learning more effective and

enduring.


	Everyday Mathematics

Maths’cool

Algebras’cool

· Teach the students math calculation skills using the “Planning Facilitation Strategy”

· Reduce the number of problems assigned to the student at one time.

· Work the first problem or two of an assignment with the student to make sure he/she understands directions and the operations necessary to solve the problems.

· Provide the student with shorter math tasks, but more of them throughout the day (e.g., four assignments of five problems each rather than one assignment of twenty problems).

· Have the student check all math work.  Reinforce the student for each error he/she corrects.

· Have the student solve half his/her math problems each day and use the calculator as reinforcement to complete the other half of the assignment. 

· Display a large posterboard sign or use the chalkboard to create a message that indicates reading begins to the left and math problems to the right (e.g., READING BEGINS ON THE LEFT.  MATH BEGINS ON THE RIGHT.).

· Discuss and provide the student with a list of words/phrases which usually indicate an addition operation (e.g., together, altogether, sum, in all, both, gained, received, total, won, saved, etc.); subtraction operation (e.g., difference between, from, left, how many more or less, how much taller, farther, heavier, withdrawal, spend, lost, remain, more, etc.); multiplication operation (e.g., area, each, times, product, double, triple, twice, etc.); and division operation (e.g., into, share, each, average, monthly, daily, weekly, yearly, quotient, half as many, etc.).

· Develop a math facts reference sheet for math concepts for the student to use at his/her desk when solving problems (e.g., + means add, -means subtract, etc.).
Operations

· Color code math operation symbols next to math problems so the student will be more likely to observe the symbol.

· Make the math operation symbols extra large so the student will be more likely to observe the symbol.

· Use large colored arrows to indicate where the student begins to work math problems (e.g., right to left).

Content

· Make certain to use terms when speaking to the student which convey abstract concepts to describe tangible objects in the environment (e.g., larger, smaller, triangle, etc.).

Problem Solving

· Make certain to use terms when speaking to the student which convey abstract concepts to describe tangible objects in the environment (e.g., larger, smaller, triangle, etc.).

· Find opportunities for the student to apply subtraction facts to real life situations (e.g., getting change in the cafeteria, measuring the length of objects in industrial arts, etc.).

· Develop a math facts reference sheet for math concepts for the student to use at his/her desk when solving problems (e.g., + means add, -means subtract, etc.).

Applications

· Make certain to use terms when speaking to the student which convey abstract concepts to describe tangible objects in the environment (e.g., larger, smaller, triangle, etc.).
	Everyday Mathematics

Maths’cool

Algebras’cool

Teach the students math calculation skills using the “Planning Facilitation Strategy”

Operations

· Using the tracking technique to help the student learn math facts, present a few facts at a time.  Gradually increase the number of facts the student must remember as he/she demonstrates success.

Content

· Have the student practice regrouping a number in different positions and determining its value (e.g., 372, 627, 721, etc.).

Problem Solving

· Have the student earn hypothetical income and engage in money related math problems.  Match the degree of difficulty to the student’s ability level.

· Have the student use a newspaper or catalog to make a list of things advertised which he/she would like to purchase.  Have the student determine the total cost 

Applications

· Find opportunities for the student to apply subtraction facts to real life situations (e.g., getting change in the cafeteria, measuring the length of objects in industrial arts, etc.).

· Have the student earn hypothetical income and engage in money related math problems.  Match the degree of difficulty to the student’s ability level.

· Have the student use a newspaper or catalog to make a list of things advertised which he/she would like to purchase.  Have the student determine the total cost of the items selected.

· Make certain the student understands all concepts involved in telling time (e.g., counting by 15’s, 10’s, 5’s, the big hand, the little hand).

Consumer Skills

· Find opportunities for the student to apply subtraction facts to real life situations (e.g., getting change in the cafeteria, measuring the length of objects in industrial arts, etc.).

· Have the student earn hypothetical income and engage in money related math problems.  Match the degree of difficulty to the student’s ability level.

· Have the student use a newspaper or catalog to make a list of things advertised which he/she would like to purchase.  Have the student determine the total cost of the items selected.


	Everyday Mathematics


Writing

	Consistently Delivered 

High Quality Instruction
	Tier I Interventions

8-10 Weeks
	Tier II Interventions

6-8 Weeks
	Tier III Interventions

4-6 Weeks

	Effective writing programs will look very different, grade-by grade,

and will have expectations for children at each grade that are appropriate to their development as writers rather

than to arbitrary standards based on tradition or how officials would like to test writing. The best writing instruction will teach students how to plan, compose, revise, and edit their

own pieces of writing, all within the context of inquiry, self-assessment

and self-regulation fostered by interaction with teachers and peers (Cunningham, et al, 2002).
	· Have the student complete fill-in-the-blank stories and then read them aloud.

· Have the student write a daily log or diary expressing his/her thoughts in complete sentences.

· Give the student several sentences and have him/her combine them to practice making compound sentences.

· Give the students a list of transition words (e.g., therefore, although, etc., and have him/her make sentences using each word.

· Have the student write a weekly account of the previous week, past weekend, etc., with primary attention given to organization (e.g., sequencing events, developing a paragraph, using time order words).

· Have the student write step-by-step directions to practice sequencing.

· Give the student a series of written phrases and have him/her indicate which express a complete thought.  

· Have the student add either a subject or predicate to make each incomplete thought complete.

· Use a shared-pen experience, either with teacher or peer.

· Specifically list the criteria for different types of writing assignments.

· Allow students to use correction tape to revise work.

· Use a color strategy to identify words or sentences, which support or do not support a topic (e.g., color green words or sentences, which support the main topic, color red words or sentences, which are off-topic.

· Provide reinforcement for parts of writing assignments which student has done well (e.g., good topic sentence, good use of transitional words, etc.).

· Teach students to skip lines between sentences.  Then students may cut paper apart to rearrange sentences for better organization.

· Provide a specific time for independent writing daily.

· Encourage all students in class to speak in complete sentences when asking or responding to a question.

· Find authentic purposes for writing (e.g., notes home, invitations, etc.)

· Allow extra time for writing assignments.

· Allow use of word processor.
Spelling

· Have the student indicate when he/she has learned one of the spelling words.  As the student demonstrates he/she can spell the word, it is removed from the current spelling list.

· Have a list of the student’s current words taped to his/her desk with the requirement that they be practiced whenever the student has time. Reinforce the student for practicing the writing of the spelling words.

· Have the student highlight or underline his/her spelling words in passages from reading assignments, newspapers, magazines, etc.

· Develop crossword puzzles that contain only the student’s spelling words and have him/her complete them.

· Make a list of the words the student most commonly misspells.  Keep a copy of the list of correctly spelled words at his/her desk to use as a reference when writing.

· Use wall charts showing word endings (e.g., -ed, -ing, -er, etc.) and sample words for the students to use as a reference when writing.

· Make certain the student knows what sounds letters make.

· Avoid penalizing for spelling errors.  Instead, students earn points for each part of the word they spell correctly. (e.g., sh/a/r/e=4 points).

· Use spell checking software.

· Hang words from the ceiling during study time or post on the wall for constant visual clues.

· Avoid traditional spelling lists; instead determine lists from social needs and school area needs.

· Dictate work, then ask student to repeat it (saying it in sequence may eliminate errors of omitted syllables).

· Allow student to take tests orally.

Handwriting

· Allow for shorter assignments (Quality vs. Quantity).

· Do not return handwritten work to be recopied.

· Provide a designated note taker or give Xerox copies of notes.

· Do not require a poor note taker to make arrangements with another student for notes.

· Omit assignments, which require copying.

· Allow use of a computer or typewriter.

· Don’t penalize student for mixing cursive and manuscript (accept any method of production).

· Accept alternate forms of reports: oral, tape-recorded, collage, art, diorama, 3-D materials, mock debate, make a video, etc.

· Provide a sample of what the finished paper should look like.

· Provide the student with an appropriate model of handwriting to use at his/her desk.  Teacher should model appropriate handwriting at all times.

· Gradually reduce the space between lines as student handwriting improves.

· Use primary paper to assist the student in sizing upper and lower-case letters; use standard line paper when the skill improves.

· Use paper that is also vertically lined to teach the student the appropriate spacing skills.

· Use adhesive material (e.g., tape, Dycem material, etc.) to keep paper positioned appropriately for handwriting.

· Use a pencil grip (e.g., three-sided, foam rubber, etc.) in order to provide the student assistance in appropriate positioning of pencil.

· Put colored tape on parts of the pencil to correspond to finger positions.  Then put colored tape on the student’s fingernails and have the students match the colors.

· Change the format of the materials from which the student copies (e.g., less material to a page, remove or cover pictures, enlarge print).

· Highlight the baseline, top lines, and margins to help the student stay in the correct writing spaces.

· Use a frame or window to cover all material except that which the Make certain that the student’s formation of letters is appropriate and consistently correct.  In manuscript writing, all strokes progressing from top to bottom, left to right. Use a forward circle (circling to the right) for letters that begin with a line.  Use a backward circle (circling to the left) for letters in which the circle is written before the line (d).

· Teach all letters that have the same stroke at the same time.  Do not teach b directly after a because they do not use the same stroke directionality.

· Place letters on transparencies and project them on the chalkboard or paper.  Have students trace the letters.

· Have the students keep a card with the word “bed” at his/her desk to help remember the correct form of b and d in a word he/she knows.

· Make certain the student has a number line and alphabet strip on his/ her desk to use as a reference.

· Have students keep a list of the most commonly used words, which contain letters he/she reverses. This list can be a reference when the student is writing.
	· Provide the student with a paragraph in which a statement does not belong.  Have the student find the inappropriate statement.

· Make groups of cards containing subjects, verbs, adjectives, etc.  Have student combine the cards in various ways to construct complete sentences.

· Teach the power writing strategies and provide graphic organizers using the strategies.

· Model composing sentences and paragraphs using think-aloud method.

· Allow student to talk about his/her writing with a partner.

· Do pre-writing activities (e.g., brainstorming, graphic organizers, etc.) to generate ideas.

· Have the student practice any one spelling rule consistently until that rule is mastered (e.g., I before except after c, etc.).  When one rule is mastered, introduce a new one.
Handwriting/Spelling
· Have the student practice making letter sounds as he/she sees the letters on flash cards.

· Teach words by spelling patterns (e.g., cake, bake, take, etc.) in one lesson.

· Have the students make flashcards and highlight the difficult parts of the word.

· Provide a tactile, kinesthetic aid for spelling, (e.g., sandpaper letter to trace or a box filled with salt or cereal to write in).

· Reinforce the student for improving the quality of his/her handwriting based on his/her ability.  Gradually increase the amount of improvement expected for reinforcement as the student demonstrates success.

· Have the student trace handwriting models and fade the model as the student improves.

· Given the letters and numbers on separate cards, have the student match pairs of letters and numbers.

· Provide older students with functional handwriting opportunities (e.g., job applications, order forms, check writing, etc.)

· Have the student trace letters and numbers in magazines, etc., which he/she typically reverses when writing.

· Point out subtle differences between letters and numbers that the student reverses.  Have the student scan five typewritten lines containing only the letters and numbers that are confusing (e.g., nnnnhnnnnnnh).  Have the student circle the “n’s” and “h’s” in different colors.  Make certain the student checks all his/her work for those letters, which he/she typically reverses.  Reinforce the student for correcting reversed letters and numbers.
	· Do pre-writing activities (e.g., brainstorming, graphic organizers, etc.) to generate ideas.

· Have the student practice any one spelling rule consistently until that rule is mastered (e.g., I before except after c, etc.).  When one rule is mastered, introduce a new one.
Handwriting/Spelling
· Have the student practice making letter sounds as he/she sees the letters on flash cards.

· Teach words by spelling patterns (e.g., cake, bake, take, etc.) in one lesson.

· Have the students make flashcards and highlight the difficult parts of the word.

· Provide a tactile, kinesthetic aid for spelling, (e.g., sandpaper letter to trace or a box filled with salt or cereal to write in).

· Provide older students with functional handwriting opportunities (e.g., job applications, order forms, check writing, etc.)

· Have the student trace letters and numbers in magazines, etc., which he/she typically reverses when writing.

· Point out subtle differences between letters and numbers that the student reverses.  Have the student scan five typewritten lines containing only the letters and numbers that are confusing (e.g., nnnnhnnnnnnh).  Have the student circle the “n’s” and “h’s” in different colors.  Make certain the student checks all his/her work for those letters, which he/she typically reverses.  Reinforce the student for correcting reversed letters and numbers.


TIER 3


Intensive academic or behavior interventions specifically designed to meet the individual needs of students who have not been successful in Tiers 1 and 2.





Approximately five percent of all students will respond with success


to core, supplemental and intensive instruction





TIER 2


Focused supplemental instruction for students who are not successful in Tier 1; supplemental academic/behavior instruction is in addition to core instruction.





Approximately fifteen percent of all students will respond with success


to core and supplemental academic/behavior 


instruction





TIER 1


Quality academic and behavior instruction in the classroom based on state curriculum framework including:research-based instructional strategies for academics and behavior, on-going student assessment,  professional development and interventions within general framework of classroom.





Approximately eighty percent of all students will respond with success


to core academic/ behavior instruction





Intervention team reviews data to determine student’s progress. Is the student making measurable progress?





     NELSON COUNTY RtI  PROCESS





Yes





No, revise the teacher’s intervention plan.





Is the student making measurable progress?








No





Yes





Yes. Write IEP and place in Special Education





No





Determine Eligibility





Student referred for multidisciplinary evaluation for special education services 





Yes





No





Collect data of student’s response to intervention for 4-6 weeks.





Continue intervention and progress monitoring until goal is met.








Intervention team meets to review data and make decision about Tier III interventions





Intervention team reviews data to determine student’s progress. Is the student making measurable progress?





Determine need for  consultation from school psychologist .





Collect data of student’s response to intervention for 6-8 weeks.





Intervention team meets to review data and intervention plan to make decisions about Tier II interventions





Yes





Continue intervention and progress monitoring until goal is met.





No





Intervention team analyzes data to determine student’s progress and verifies fidelity and integrity of intervention. 





Teacher assesses student’s needs and identifies the goal(s). Then develops/ implements intervention plan in the classroom for 8-10 weeks. Collecting weekly data





Universal Screening indicates a student is not performing at grade level











Tier I:


Core Classroom Instruction with Supplementary Intervention








Tier II:


Supplementary Intervention





Tier III:


Intensive Intervention





Decision Making 





Decision Making
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