
Principal Observation Document
DOMAIN 1: PLANNING AND PREPARATION 
1a. Demons tr·a ting Knowledge of Content and Pedagogy 

0 Knowledge of content & structure of discipline 
0 Knowledge of prerequisite relationships 
0 Knowledge of content· related pedagogy ~ . . 

·~ 

Setting Ins tructional Outcomes 
0 Value, sequence, & alignment 
0 Clarity 
0 Balance 
0 Suitability for diverse students 

1d . Demonstrating Knowledge of Resources 
0 Resources fo r classroom usc 
0 Resources fo r students 
0 Resources to extend content knowledge/pedagogy 

l e. Designing Coherent lnstr·uction 
0 Lea riling activities 
0 Instructional materials & resources 
0 lnstruclional groups 
0 Lesson and unit structure 

.. 
Designing Student Assessments 
0 Congruence with instructional outcomes 
0 Criteria & standards 
0 Design of formative assessments 
0 Use fo r planning 

• . . .. 
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4a. Reflecting on Teaching 
0 Accuracy 
0 Use in future teaching 

4b. Ma in taining Accm·ate Records 
0 Student completion of assessments 
0 Student progress in learning 
0 Non-instructional records 

4c. Communica ting with Families 
0 Information about instructional program 
0 Information about individual students 
0 Engagement of families in the instructional program 

4d. Par ticipating in a Professional Communi ty 
0 Relationships with colleagues 
0 Involvement in a culture of professional inquiry 
0 Service to the school 
0 Participation in school and district projects 

4e. Growing a nd Developing Professionally 
0 Enhancement of continual knowledge and pedagogical skills 
0 Receptivity to feedback from colleagues 
0 Service to the profession 

4f. Showing Professionalism 
0 Integrity & ethical conduct 
0 Service to students 
0 Advocacy 
0 Decision maki ng 
0 Compliance with school & district regulations 

DOMAIN 2: CLASSROOM ENVIRONMENT 
2a. Creating an Environment of Respect a nd Rapport 

0 Teacher interactions with students, including words & actions 
0 Student interactions with students, including words & actions 

2b. Establis hing a Culture of Learning 
0 Importance of content & learning 
0 Expectations for learning & achievement 
0 Student pride in work 

2c. Managing Classroom Procedures 
0 Management of instructional groups 
0 Management of transitions 
0 Management of materials & supplies 
0 Performance of non-instructional duties 
0 Supervision of volunteers or paraprofessionals 

2d . Ma naging Student Behavior 
0 Expectations 
0 Monitoring behavior 
0 Response to student misbehavior 

2e. Organizing Physical Space 
0 Safety & accessibility 
0 Arrangement of furniture & use of phys ica l resources 

DOMAIN 3: INSTRUCTION 
3a. Co mmunicating with Students 

0 Expectations for learning 
0 Di rections & procedures 
0 Explanations of content 
0 Use of oral or written language 

3b. Using Questioning a nd Discussion Techniques 
0 Quality of questions prompts 
0 Discussion techniques 
0 Student participation 

3c. Engaging Stude nts in Learning 
0 Activities & assignments 
0 Grouping of students 
0 Instructional materials & resources 
0 Structure & pacing 

3d. Using Assessment in Instruction 
0 Assessment criteria 
0 Monitoring of student learning 
0 Student self-assessment & monitoring 
0 Feedback to students 

3e. Demonstra ting Flexibility and Responsiveness 
0 Lesson adjustment 
0 Response to students 
0 Persistence 



DANIELSON FRAMEWORK 

DOMAI N 1: PLANNING AND PREPARATION 
1 a. De monstra ting Knowledge of Content and Pedagogy 

0 Knowledge of content & structure of discipline 
0 Knowledge of prerequisite relatiOnships 0 Knowledge of contcnt· rclMccl pcdagDb'Y 

lb. De mons t rating Knowledge of Stude nts 
0 Knowledge of chi ld &adolescent development 0 Knowledge of learning process 
0 Know ledge of students ' skills. knowledge. fl iHJ language profi ciency 
0 Knowledge o( student,;; ' in te rests and ( Ui tural heri tage 
0 Knowledge of stude nts' specia l needS 

l c. Selling lns l ruclional Outcomes 
0 Value, sequence, & alignment 
0 Suitability for diverse students 

0 Clarity 
0 Balance 

1 d. Demons trating Knowledge of Resou rces 
D Rcsour'c(!s for clc~ssn)om use 0 Resources for students 
0 Resources to extend content knowledge/pedagogy 

1c . Designing Cohe rent Inst r uction 
0 Learning activities 0 Instructional materials & resources 
0 Instructional groups 0 Lesson and uni t s tructure 

1 f. Designing Stude nt Assess me nts 
0 Congruence wfth insLructional outcomes 
D Design of formative assessments 

0 Cri te ria & sta ndards 
0 Usc for planning 

4 a. Rellecling on Teaching 
0 Accuracy 0 Usc in fnturc teaching 

4 b. Mainta ining Accura te Records 
0 Student complet ion of assessments 
0 Non·ins lructional records 

4c. Communicating with Families 

D Student progress in learning 

J 

l 

D Information about inst ructional program 0 lnfonnation about individual stude nts 
0 Engagement of families in the instructional program 

4 d. Participa ting in a Professional Community 
0 Relationships wi th colleagues 0 Participation in school and district projects 
0 Service to the school 0 Involveme nt in a culture of professional inquiry 

4e. Growing and Developing Profe ss ionally 
0 Enhancement of cont inual knowledge and pedagogical skills 
0 Receptivity to feedback from colleagues 0 Service to the profession 

4 f. Showing Professionalis m 
0 Integri ty & ethical conduct 0 Service to students 
0 Advocacy 0 Decision making 
0 Compliance with school & district regulations 

DOMAIN 2: CLASSROOM ENVIRONMENT 
2a. Cr eating an Enviro nment of Respect a nd Rappo rt 

0 Teache r interactio ns with stude nts, includ ing words & actions 
D Student inte ractions with s tudents, including words & actions 

2b. Establishing a Culture of !.earning 
0 Impor tance of content & lea rning 0 Expectations For learning & achievement 
0 Student pride in work 

Zc. Managing Classroom Procedu res 
0 Management of ins tructional groups 0 T1·ans itions 
0 Management of materials & supplies 0 Performance of non· inst ructional duties 

0 Supervis ion of volunteers or paraprofessionals 

2d. Managing Student Behavior 
0 Expectations 0 Monitoring behavior 
0 Response to student misbehavior 

2e. Organizing Physical Space 
0 S<1fety & accessibility 
0 Anangement of furniture & use of resources 

DOMAIN 3: INSTRUCTION 
3a. Communicating with Students 

0 Expecta tions for learning 0 Directions & procedures 
0 Explana tions of content 0 Usc of oral or written language 

3b. Using Questio ning and Discussion Techniques 
0 Quality of questions & prompts 0 Discussion techniques 
0 Student par ticipat ion 

3c. Engaging Students in Learning 
0 Activities & assignments 0 Grouping of s tudent groups 
0 Instructional materials & resources 
0 Structure & pacing 

3 d. Using Assessment in Instructio n 
0 Assessment criteria 0 Monitoring of student learning 
0 Feedback to students 0 Student self·assessment & monitoring 

3e. Demo nst rating Flexibility a nd Respons iven ess 
0 Lesson adjustment 0 Response to students 0 Pers istence 
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DOMAIN 1: PLANNING AND PREPARATION 
BELOW SrANDARD 
1 a. • In planning and pracuce, Leache r makes 
conte nt CITors or docs n ot correct errors 
made by students. 
• T~achcr's plans: :~nd prJctice dis play little 
underst.Jnd1ng of prcrcqul!l.itc relationships 
important to student's tc.1rmng of the contenL 
• Teacher displays little or no understanding 
of the range Of pcdagogic.ll :lpproachl'S 
suitable to student's lcdrnlng of the content. 

1 h . • Teacher dcmonstrdlCS 1\tllc or no 
understanding of how .students lea rn and lillie 
knowledge or students' backcrounds, cultures. 
5o kills. language proficiency. Interests, and 
special need~; and does not !l.t'Ck "iuch 
understanding. 

I c. • Outcomes represent low expectations 
for studcnlS and lack of rigor, and not all of 
them re flect important learning in the 
discipline. 
t Outcomes ~rc s tated as activities rather 
than as student learning 
• Outcomes reflect only one type o f learning 
a nd only one d1sciplmc or ~trand and arc 
s uitable for only some students 

l d . t Teacher is unaware ofschool or district 
resources for classroom usc. for the expan~ion 
of his or her own knowledge, o r for stude nts. 

J c . t The ~rlcs of learning experiences is 
poorly aligned w1th the mstruct.ional 
outcomes and docs not represent a coherent 
.structUI'C, 
+ The activities arc not designed to engage 
s tudents in artive intc llectudl activity and 
have unreall.suc time allcx-J.tlons. lnstructlonal 
groups do not support the Instructional 
outcomes and off~r no variety. 

1 r . • Assess me nt procedures :Ire not 
congruent with instructional outcomes, the 
proposed approach contains no criteria or 
st.1.ndards. 
t Teacher has neithe r plan to incorporate 
formative assessment in the lesson or unit nor 
any plan to usc assessme nt results in 
designing future mstructJon. 

DEVELOPING 
l a. + Tea cher is famihat walh the tnlport.Jnt 
concepts In the discipline but displays l.ack or 
a wm·cncss or how these concepts re late to one 
another 
• Teacher 's plans and practice ind1catc some 
awareness of prerequiSite re lat1onsh1ps, although 
such knowle dge may be ln<1ccuratc or incomplete. 
+ Teacher's plans :mel practice rcncct a limited 
range or pedagogiC<! I :.pproachcs to the discipline or 
to the students 

1 b. t Teacher indicates the importance o r 
unde rs ta nding how ~tudents learn ancl the studcnb' 
backgrounds, cultures, sk&lls. langu.-'gc proficie ncy. 
mtcrests. and spcdal needs, and au~ In~ this 
knowledge about. the cl.ass as a whole. 

lc. t Outcomes represent modernlf!ly hagh 
expectations and n gor 
t Some rcnect&mportant lea rning m the d&sc•phne and 
consist or a combination or outcomes and activities. 
• Outcomes renect scver.tl types of learning. but 
teache1 ha~ mad~ no attempt at coo1dinallon or 
integration 
+ Most o f the outcome~ nrc SUitable f0 1 most of the 
student!. In the class 111 accordance with global 
asscssmcuts of st11deutlcarning. 

ld. • Teacher displays basic awareness of school 01 
district resources available for class room use, for 
the cxp .. m sio n of his or her own knowledge, and for 
stude nts, but no knowledge of resources ~wailablc 
more broL1tlly. 

lc. t Soml' of the learnlngacuviues and mater•als arc 
su1Wble to the mstruclional outcomes and represent a 
modcr;ate cognitiVe challenge but with no 
diffeJcntlatlon fordiffcrc ntstudcnts.lns truct&onal 
groups pa1'tl:1lly SUJlJ>Orl the mstruclional outcome~. 
w1th an effort by the teacher at prov1d1ng some vancty 
t The lesson or unit has a recogmzable structure: the 
progression of actwlttes IS uneven. w1th most time 
alloc.lliOns reasonable 

H. + Some or the instructional outcomes are assessed 
through the proposed appro.1ch, but others drc nol 
• Assessment crite na tmd st.Jndards have been 
developed, but they are not clear 
+ /\ppro;ach to the usc orronnJtlvc assessment is 
rudimentary. including o nly some of the Instructional 
outcomes 
t Teacher Intends to usc assessment rcsuhs to plan for 
future m~trucllon for the class as a whole 

PROFICIENT 
la . + Te ache r di-splays solid knowledge of the 
unport:tnt concepts in the discipline <lllllthc 
ways they l'elntc to one ~mother. 

• Te;:~chcr's pkms ;:~nd pr.1ctice reflect 01ccurate 
understanding or prercqui-.ate relauonshaps 
a mong topic~ and concepts 
• Teacher's lll<ms and practice reflect ftunllaarit.y 
wilh a wide range of effective pedagogical 
.approaches In the discipline. 

Ill. • Tc.•chcr under~l..mcls U\c active lhllUt'C of 
student h!Jrnlng and attain> lnfonnation about 
levels of development ror g f OUJlS of students. 
t Th(! teacher also purposefully seeks knowledge 
from SC\'Cral sources or students' backgrounds, 
cullu1 cs. skill~. language jHonclcncy, intc1 csts, and 
specialnc<:cb and attains this knowledge Gboul 

. groups or stutlcnts. 
I c. t Most outcomes represent rigorous and 
lmportantlcarning in the disophne. 
• All the ln'\t& uction.:~l outcomes arc clear, arc 
written in Lhc form of~tudcnt learning. nnd 
suggest v1.ablc methods of a.ssessmcnL 
t Outcomes reflect scvcr.ll different types of 
learnmg and oppo rtunities for coordination. 
t Outcomes t.1ke into account the varying needs 
or croups or s tudents. 

ld. + Teacher displays awareness of resources
not only through the schnol and district. but 3lso 
through sources external to the school aml on the 
Jnlcrnet-JV3ilable for ci.I~SI'OOIIl USC, for the 
cxpans io11 of his or her· own knowledge, nnd for 
students. 
1 c. t Teacher coordmatcs knowledge of content. of 
students, omd of resources. to design a series o f 
learning CXI)Cncnces aligned to instrucUo n;al 
outcomes anct .witnble to groups of students. 
• The learning activities h.we reasonable time 
allocations; they represent slgnlfiQ ntcognitlve 
challenge. with some d&ffelenliation ror different 
groups or students. 
t The lesson or unit has a clc.1r S\I"Ucture, With 
;;1ppro 1riatc ttnd Viiricd usc uflltslrucl&onal ,:ti'Oups. 
I f. t Teacher's plan for student assessment Is 
aligned with the instructional outcomes; 
assessment methodologies may have been 
adapted for groups of students. 
+ Assessment crite ria and s tomdanl.s Me clear. 
Teacher has a well·dcvcloped strategy for us ing 
fo rmative assessment and has designed 
particuL1r· l.lJlJlroachcs to be used. 
+ Teacher Intends to use assessment resullS to 
plan for fuwrc Instruction (or groups of students. 

EXEMI'LARY 
la. + Teacher d1~pi.JyS extcnstve knowledge of the 
hnportantconcepts In the disc&l>line <tnd the w.1ys 
they relate both to one another and to other 
diSCiplines 
+ Teacher's plJ ns .and practice reflect 
undersbndmg or prcrequ&sltc rel.1tionshaps among 
topics :md concepts and provide a link to neces>•IIY 
cognitive strucliiiC\ needed by studenL~ to ensm c 
undcrs tilnding. 
t Teacher's plans and pracuce reflect fanuhanty 
w1th n wide r.-nge or errectwe ped<~gog,cal 
.. tl)proitdtes in the diSdpl1ne, anllclpat1ng student 
mlsconcc 1Uons 
1 h . • Teacher i.ICtlvc ly seeks knowledge or 
stude nts' leve ls of development ~'"d their 
backgrounds, cultures. skills, language 
proficacncy, inte rests. and special needs from .l 
VOII'Icty of sources. This infonnatlon Is acquired 
for Individual .stude nts. 

l c. t All outcom~ represent rigorou-s and 
Important learning In the d1scipl1ne. 
+ The outcomes arc clear, arc written m the form 
of ~tutlent lcar·ning. ~nd permit viable methods or 
assessmenL 
t Ouh:omes renect 'SCVe~l different types of 
lc.u·nlng and, where appropriate, I'C(Jresent 
opportulutacs for both coordmation and integlt lllon 
t Outcomes t:1ke into account the v~uymg need~ or 
lnd•vldual studcut:.. 
I d. t Teacher diSplays extensiVe knowledge of 
resources-no\ only through the school and d1strrct 
but also in the commumty, lhrough professional 
01 g.1nlzations .1nd universities. and o n the 
lntcrnet-forcla~room use, for the expans ion of lm. 
0 1 her own knowledge, and for students. 

I e. • Pl3ns repre:scmt thecoordmauon ofin-depth 
content knowl~ge. undcrstandmg or d1fferent studen~· 
needs, ami ava1lablo resources (including lechnologyj, 
res:ulllng in a Serle~ Mlearning acllvllics designed 10 
cng:\ge studei\IS lu hlgh·level cognitive >~ctivity. 

• Learning act1V1tlcs are d•fCerentfated appropriately ror 
lndivKiudl learners. lnnrucuonal groups Me van ed 
<'j)pro,m:.trly with some oppor1unlly rorstudent choke 
• The lcs.,on's or unit's structure Is cleo~r and allowe: for 
different pathways according to d1vcrse student needs 

1 r. • Teacher's plan for student assessme nt is fully 
aligned with the lnstrucuonal outcomes and has 
clear cnteri.1 and sundards that show evidence or 
student contnbullon to their developmenl 
• /\sscssmcnt methodologies have been adapted for 
Individual studcnL\, as needed 
• The appro.,ch to using formative a~essment Is 
well designed and Includes student as well as 
teacher usc of the assessment lnrormation Teacher 
Intends to USC .ISSCS5ment results lO plan future 
Instruction for lndlvldual students. 



DOMI\IN 3: INSTRUCTION 
BELOW SfANDARD 
Ja. • The instructional purpose of the lesson is 
uncledrtostudents. and the directions :tnd 
procedures are confusing. 
t The tcachcr'sexpiJIMlion oft he content 
con'-'lin.) major error~ 
t The te;•cher's spoken or written lallJ.!U3J;C 
contains errors or grammar or syntax 
t The teacher's voc-.1bulary is inapJlropriate, 
vague, or used incorrcctly,leavingstudcnts 
confused 

Jb. t Teachcr'squc~tlons are oflow cognitive 
challenge, require smglc corrcrt respons-es. ~nd 
are asked in rapid succession. 
+ Interaction between teacher and students 1(\ 
predominantly redt.allon style, with the teacher 
med1atlng all questions and answers 
• A few students dommate lhe d•scus~10n 

Jc. t The learning tn,.ks o.~ nd activities. llhllcrials, 
resources. instructional groups and technology 
arc poorly aligned with the instrucuonal 
outcomes or requ1re only rote responses. 
t The pace of the lesson is too s low or too rushed. 
t few Mudcnts are Intellectually engaged or 
Interested. 

3d . • There Is lillie o r no assessment or 
monltonng of student learning; feedba'k Is 
nbscnt or or poor quality. 
• Students do not appear to be aware of the 
as~s'iment criteria and do not engage In self· 
asscssmenL 

3c. + Teacher adheres to th<' inst ruction in s pite 
of evidence of poor student understo.ndlng or 
l;:~ck of interest 
• Teacher Ignores student questions; when 
students experience difficulty, the ledther blames 
the students or their home c nvironmcnl 

DEVELOPING 
3a. • The teacher's attcml>lto explain the 
in..-truCllon.11 purpose has only limited success, 
undjor directions and procedures must be 
cl.1riOcd after Initial stutlc nt confusion. 
• The teacher's expl;matlon of t he content may 
cont.._lin minor errors; .;ome portions are clear; 
other portions are dirAcullto follow 
• The teacher's explanation consists of;:~ 
monologue, with no invit.ltiun to the student.;; fn1 
intellectual cncaccmcnl. 
t Teacher 's spoken l.111guage is correct; however. 
Ius o 1· her vocabulary is limited, or not fully 
apJlroprlate to the studenlS' ages or 
backj!rou nds. 

3b. • Teacher's que~uon~ le01d students lhmugh 
a single path ofinqui1y. With answers srentlngly 
dcte1·mlncd In advance. 
f J\ltc nt.tlivdy, the tc.1cher .1llempts to fr.uuc 
some qucstioll5 designed to promote £ludcnt 
thmking and understanding. but only a rcw 
students <~re involved. 
• Teacher attempts to engage all students 1n lhe 
dlscu551on and to e ncourage them to respond to 
one another. but with une ve n results. 
3c. t The lc<~rning tasks and a ctivities ;uc 
partially aligned with the lnslructional out· 
come~ but require only minimal think1ng by 
students, allowing most to be passive or merely 
COnlJJI!imL 
t The pacing of the lesson mt~y not provide 
s tudents the time needed to be intcllcctu.llly 
engaged. 

3 d. t Assessment is used sporadically by tc;acher 
andjor students to support instruction through 
some monitoring ofp1·o~re'l'\: In learning. 
• Feedback lo students Is general, students 
appear lo be o nly partially ;~ware ofthe 
assessme nt criteria used to evaluate their work. 
and few assess their own work. 
• Questions, prompts. and assessments arc 
rare ly used to diaRnose evidence oflearnin •. 
3c. • Teache r atte mpts to modify the les~on 
when needed and to respond to student 
questions and interests. with moderate success 
• Teacher accepts rcspoMibility for stude nt 
succcs~ but has o nly a limited rcpertoue or 
slrategies to draw upo n. 

PROFICIENT 
J a . • The teacher clearly communicates 
instruct.lonaiJ)urposc of the lesson, including 
where it b situ<~ted Within hroader learning. ~Inti 
explains procedures a nd directions clcm·ly. 
• Tcachcr'se)(planiltion of content is well 
scaffoldcd, clear and accurate, and connects with 
students' knowledge and exper ience. 
+ Ounng the expl::r.nauon of content. L11c teacher 
i 1witcs Mudcnt intellectual engagement 
• Teacher''= spoken .~nd wrillen la ngu,•ge Is c\c~1 

and correct nnd uses voc.1bulary approprlatt: to 
the stud('nts' ::~g('s and mtcrests. 

3 b. • Alth('ugh the teacher may usc some low· 
level <JUC~tions, he o r she asks the stude nts 
questions designed to pro111otc thinking and 
underst<~ndlng. 

+ Teac.hcr crc;:~tes a genuine discussion among 
sludcnlS, J)fOVidmg adequ.1tc time for students to 
respond and stepping aside when appropriate. 
• Teacher successfully e ngages most studcnlS in 
the discu!losion, employing a range of strategies to 
ensure that most students a rc heard. 
Jc. t The learning tasks .md otctivit ies are <~ligncd 
with lhc Instructional outcomes and designed to 
challenge student thinking. the result being that 
mosl studcnLS display artivc intellectual 
e ngagement with impo1 t..1nt ~utd challenging 
content and are supporte d in that engage me nt by 
tc.;&chcr scaffolding. 
• The pacing of the Jesson Is appropriate, 
providing most students the time needed to be 
intellectually engdged. 

3d. • 1\s.;:cssme nt is used regularly by teacher 
and/or St\&dc nts during the lesson thro ugh 
monitoring of learning p rogress and res ulu In 
accurate. s pecific feedback that adv<~nces 

learning. 
+ Students appear to be aware of the assessment 
criteria: some of them engage in self-assessment 
• Questions, prompts, as'lc~smcnts are used to 
diaJ:mosc evide nce oflearnin '· 
3e. • Teacher promotes the successful learning 
of all )tudcnts. making minor adJUStments ~~s 
needed lO Instruction plans and accommodallng 
student questions, needs, and Interests. 
• Drawing on a broad rcpe1tolre of s trategies. 
the teache r persists in seckir1g ilJJproachcs for 
students who h;w e difficulty learning. 

EXEMPLARY 
3a. • The teacher links the iMtructional purpose 
of the lesson to student interests; the d1rectlons 
a nd procedures arc clear and nntlclpate possible 
student mb understandirlg 
• The tea<: her's explanation of content is 
thorough and cle.tr, developing conceptual 
understandmg through artful scaffolding and 
conncctmg with students' interests. 
• Students contribute lo exte nding the content 
a nd help cxpl.lln concept:, to their classmate'i. 
t The tc<~~hcr's spoken anti written la nguage Is 
expressiVe, .md the teacher Ondo;;: opportunities to 
exte nd students' \"ocabularlcs. 

Jb. • Teacher uses a variety or )Cries of 
questions or prompts to challenge students 
cognitivcly, <~dvancc high·lcvel thlnking and 
discourse, ami promote met.acognlllon. 
• Students ronuulatc many (jUCStions. initiate 
topiCS. .1nd make unsol1cited conu·ibut.ions 
t Student:. thcm~lves ensure that all voices are 
heard In the discussion. 

Jc. • VIrtually all >tudents arc mtr llccwally engaged In 
ch:lllengtng contc:nt through well·dcsigncd learning 
tonks <~nd suilabh:! SC;);ffoldtng by lht te:.cher and fully 
:lllgncd "1th &he instntctional outcomes 
• In add1110n, there is evldcncc of some student 
Initiation oflnquhy and or student contn button to the 
c:<plor :•tlon urlmporl:ml content 
• 111e padng or the lesson provides studcnu. the time 
needed 10 lnlcllcctually engage \\1th :md renect upon 
their learning a nd to consolidate their understandmg 
• Students rnay havo some choice m how they complete 
tasks and m.·w SHVe as resources for oue another. 

3d. • Assessment Is rully integrated into Jn.,.truction 
through cxtcll!>IVC usc or rornmttve assessmcnL 
• Students :'IJlJH!:lr 10 be 01\IMrC or. :uu.lthCI'C is '.ioOIIll' 
evidence that they have contributed to, the :.ssessml'nt 
cntl'rla 
• StudenlS sclf·ass~s ;md monitor lht•lr progress 
• A v:uiely of fe«fback. from both 1heir le:&chcr and 
I heir peers. Is accurate. spec1fic, and advances learning. 
• Question.,, fH Oillllts. a.ssl'ssments .uc used regularly to 
dlag no)e tvldcncc of learning by lmllvidual students. 

3e. • Teache r seizes an opporUHlity to enh,mcc 
learning.. building on a sponl..1ncous event or 
student fnterco;;ts, or succcssrully adjusts and 
d&ffercntiJtcS Instruction to add1·ess ind1vidu:.l 
s tudcnlmio;;-u nderstandlngs. 
• Teacher persists in seeking effective 
appro.1ches for stude nts who need he lp, using .an 
extensive repertoire of instructional strategies 
and soliciting addtlional resources rrom tht:! 
school or commumty. 




