High School SPP&G — Board Mock Up

SPP&G Key Changes for 2017-18

. A new section was added to the Introduction on pg. 2 of the handbook to include the specific language
from Vision 2020 regarding Deeper Learning.

Core Values

o Caring—All JCPS children are nurtured as if they are our own.

 Equity—All students receive an education that gives them what they need to thrive through dif-
ferentiated supports focused on removing social factors as a predictor of success.

* Excellence—Empowering people to lead, create, and innovate is essential to creating aculture
of excellence.

* Respect—All students, staff, and families are treated with dignity and respect as members of a
safe and welcoming learning community.

* Individuality—Children learn differently and require personalized approaches to learning.

* Diversity—Our diversity is a strength—differences of each are assets of the whole.

* Opportunity—Effective teaching is the most powerful tool for engaging and motivating stu-
dents to reach their full potential.

* Creativity—The abilities to create, innovate, and solve challenging problems are critical skills
for educators and children to develop and employ in teaching and learning.

» Collaboration—Relationships, cooperation, and partnerships among students, staff, families,
and community are fundamental to the success of our students.

« Stewardship—Adults model integrity, respect, and responsibility through mindful stewardship
of talents, resources, and time.

Deeper Learning
Each student will progress toward mastery of both academic standards and the development of
capacities and dispositions necessary for success in college, career, community, and life.




2. Grade Level Promotion — pg. 8 of the handbook. Clarifies that once a student has met requirements for
promotion to the next grade level, the student cannot be demoted to the previous grade level.

de-Level Promotion

Placement ts 1 prades mine through twelve 15 defermmed by
earned by the beginning ool year and how those credyis.a#®n with high school gradua-
tion requirements.

Freshmanm ... ... _(0—4.90 credits
edits

A. Grade-Level Promotion

Placement of students in grades nine through twelve is determined by the number of credits earned
by the beginning of the school year and how those credits align with high school graduation requirements.
Once promoted by credits earned, a student cannot be moved back a grade- level.

Freshman 0-4.99 credits
Sophomore 5-10.99 credits
Junior 11-15.99 credits
Senior 16+ credits




3. Technology Competency Requirement has been revised as the Technology Graduation Requirement
Option — pg. 9 of the handbook. The revisions clarify the various ways a student can demonstrate
technology proficiency if they do not demonstrate proficiency by the end of the 7" grade.

hnology Graduation Requirement Options

Wgiudent must demonstrate minimum performance-based competency in technology. O
tions in the below are intended for students who did not demonstrate technology profigs
by the end of elgh

Parents should check

Credit Option
Any general computer course that el
the following: hardware, software, and
digital literacy
JCPSeSchool Technology Graduatio
Requirement course (formerly
Apps)
IC? course
MOS course ng event)
Successfully completing a qualifying
technology-based performance event

Technology Graduation Requirement Options

Each student must demonstrate sussnum-performance-bacad-compatanatechnology proficien-
cy srteehaeles-by earning a passing score on the 21st Century Skills Assessment.

Students who do not demonstrate proficiency by the end of the seventh grade will:

+ successfully complete any credit beanng computer course that mcludes digital literacy curniculum
+ earn an EverF1 Ignition certificate, which 1s placed in the student’s permanentrecord
* successfully complete a qualifying technology-based performance event since technology 1s
ever-changing
—the performance event may include, but not be limited to:
+ competing in VEX World Robotics
* presenting at State STLP competifion

+ completing a qualifying Student Technology Ambassador event




Grade Reporting — pg. 15 Revisions were made to the entire section on grade reporting to be clearer to
students and families when credit is awarded in the different scheduling models. Revisions were also
made to denote that Traditional Schools may follow different grading patterns (i.e. yearlong credit or
other)

B, Grade Reporting

6-Week Progress Report and a 12-Week Progress Report are distributed during each
sewgester or timester. For semester schools, the 12-Week Progress Report 15 not a sepfitate
orad®Nrom the 6-Week Progress Report; it 15 a cumulative report of all work comfeted
during tAR 12-week period. A final semester grade 15 a comulative report of stpdent prog-
ress for the Wlf-credit earned during the 18-week period and 1s recorded gafthe student’s
high school Petwganent Record. For trimester schools, a 12-week perigdftepresents a half-
credit earned and Ngnal grade on the Permanent Record.
Courses at traditionalWeh schools are one full school year in lepfth. A credit i1s earned
at the end of the vear for 8gch traditional high school course #fat the student has passed.
Grades 1n traditional hugh scBQol courses will be compos#€ grades.
Stx-week grade reports are distrigted districtwide.
If a student is exhibiting unsatisiasory perforp#ince or is experiencing changes in
performance, parents/guardians mud be ng#fied by the teacher at least on week prior
to the end of the six-week grading cycle Yitter notification, a verbal or written plan for
improvement must be developed in cogp€ratid with the teacher, the student, and the par-
ent/ guardian.
Attendance records or reports sp#tld include docunmdgtation of tardies to school and class.
Local schools may use addityhal reporting matenial to I\the needs of the community.
Concern about any gradeghould be directed to the student ™gacher first. If the concern 15
not resolved, a confergfice with a counselor 15 scheduled. If 1t 19%t11l not resolved, a confer-
ence with the pringdpal is scheduled. If the parent/guardian wants Mappeal the principal’s
decision, a letigf should be sent within ten days of the principal’'s deci™Qn to the achieve-
ment area gafistant superintendent for a review. A wrtten response statind\he achievement
area asgflant superintendent’s final decision shall be forwarded to the parendguardian.
ThigAt the 1ast step in the appeal process. Admissions and Release Comnuttee (NRC)
pfOcedures should be followed for students 1n the Exceptional Chald Education (E
Program.




D. Grade Reporting

*» The chart below describes what type of grades students earn by schedule type or course

length for each of the six grade reports distributed district-wide. Progress grades are cumula-

tive from the start of the term to the grading period reported. A final grade 1s a cumulative
report of students” progress from the start of the term and represents credit earned and a
final grade appears on the Permanent Record (transcript).

Schedule or Course Type

Grading Period

Trimester

Semester

Year-Long

1st 6 Weeks

Progress Grade

Progress Grade

Progress Grade

2nd 6 weeks

Final Grade (0.5
Credit)

Progress Grade

Progress Grade

3rd 6 Weeks

Progress Grade

Final Grade (0.5
Credit)

Progress Grade

4th 6 Weeks

Final Grade (0.5
Credit)

Progress Grade

Progress Grade

5th 6 Weeks

Progress Grade

Progress Grade

Progress Grade

6th 6 Weeks

Final Grade (0.5
Cradit)

Final Grade (0.5
Credit)

Final Grade (1
Cradit)

* Courses at traditional high schools may follow different grading patterns. Please check the

school handbook for details. are-enefull schoalvearinlength-—A craditisearmed atthe end-

grade reporting timeline will apply to dual credit/enrollment courses and be used by the
secondary school awarding credit. The instructor must detail the grade reporting timeline on
the course syllabus.

* If a student is exhibiting unsatisfactory performance or is experiencing changes in
performance, parents/guardians must be notified by the teacher at least on week prior
to the end of the siz-week grading cvele. After notification. a verbal or written plan for
improvement must be developed in cooperation with the teacher. the student. and the parent/
guardian.

» Attendance records or reports should include documentation of tardies to school and class.

* Local schools may use additional reporting material to fit the needs of the comnmnity.

* Concern about any grade should be directed to the student’s teacher first. If the concern 1s
not resolved, a conference with a counselor 13 scheduled. If 1t 15 still not resolved, a confer-
ence with the principal 1s scheduled. If the parent/guardian wants to appeal the principal’s
decision, a letter should be sent within ten days of the principal’s decision to the aclievement
area assistant superintendent for a review. A written response stating the achievement area
assistant superintendent’s final decision shall be forwarded to the parent/guardian. This 1s
the last step 1n the appeal process. Admissions and Release Committee (ARC) procedures
should be followed for students in the Exceptional Child Education (ECE)Program.




5. Evaluation of Incoming Transfer Records — pg. 16 of the handbook. Key Changes: Added additional
language and provided appropriate regulations concerning students enrolling without official
transcripts or academic records.
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¢ If a student e accredited secondary 1 Credits shall
follow 704 KAR 3:307

—

* If a student transfers from a nonaccredited secondary school, recognition of credits shall follow 704
KAR 3:307 http://www.Irc.ky.gov/kar/704/003/307.htm This regulation also includes students
entering a public school without a properly certified transcript, and from whom a properly certified
transcript cannot reasonably be obtained.

6. Additional Considerations and Requirements for ECE Students - pg. 20 of the handbook. Key
Changes: Added new section to provide guidance to members of the ARC and implementers of
the IEP regarding what to do if the IEP is not appropriate.

Additional Considerations
and Requirements for Studepis
in ECE Programs

Both federal IMWand state law require that students in ECE Programs hgg€ access to core con-
tent and the general edhgation curriculum. A student’s Individual Educat# Program (IEP) must
be aligned with Eentucky Wearning Goals and the content/skills idegj#fied in the KAS/Program of
Studies. Consultation betweem™Nge Comprehensive Program (CP) gfld ECE teachers is necessary to
determine both the instructional Pheram and grading procedfes.

Depending on the service-delivergodel, academic ggoress, and social development, grades
are assigned by the ECE teacher, the CPtwgcher, or bg#fl, according to the following:

* Grades are assigned by the ECE teacidgwhef classroom instruction is delivered in the
ECE classroom.

* Grades are assigned by the CP teachéT when CWgsroom instruction is delivered in a CP
class- room without ECE collabafation.

* The ECE and CP teachers ggflaborate to assign gradeghen classroom instruetion is deliv-
ered in a CP classroom y#fth co-teaching models taught jgtlv by CP and ECE teachers.

For students enrollgdfin the Alternative Diploma track, the Admissidgs and Release (ARC) de-
termines if the ECE#Togress Report and Report Card should be used inste of the regular high
school report cgpf Tor reporting student grades.

In additjef to completing report cards, teachers collect, maintain, and analyze Wga to deter-
mine if Y€ student with disabilities 1s making expected progress toward IEP geals on thg Progress
RepgflfForm. This progress report is sent to parents on the same report card schedule as taone

pfrified by the district for all students.



http://www.lrc.ky.gov/kar/704/003/307.htm%20).

Additional Considerations and

Requirements for Students in
ECE Programs

Both federal law and state law require that students 1n ECE Programs have access to core con-
tent and the general education curriculum. A student’s Individual Education Program (IEP) must
be aligned with Kentucky Learmng Goals and the content/skills identified 1n the KAS/Program of
Studies. Consultation between the Comprehensive Program (CP) and ECE teachers 15 necessary to
determine both the instructional program and grading procedures.

Depending on the service-delivery model, academic progress, and social development, grades
are assigned by the ECE teacher, the CP teacher, or both, according to the following:

* Grades are assigned by the ECE teacher when classroom instruction 1s delivered in the ECE

classroom.

* Grades are assigned by the CP teacher when classroom instruction 1s delivered m a CP class-

room without ECEcollaboration.

* The ECE and CP teachers collaborate to assign grades when classroom instruction 15 deliv-

ered i a CP classroom with co-teaching models taught jointly by CP and ECE teachers.

Upon implementation of the IEP and collection of ongoing progress data, if any member of
the ARC or any implementer of the IEP believes that the IEP 1s not appropriate to meet the indi-
vidual needs of the child or youth, then that individual submits a request to the ARC chairperson
district representative to convene the ARC meeting to review the [EP.

Data should be collected and analyzed on an ongoing basis and should be used to change in-
struction 1f necessary. There must be evidence or documentation to support the data, and progress
must be reported to parents and the ARC.

For students enrolled in the Alternative Diploma track, the Admissions and Release (ARC) de-
termunes if the ECE Progress Report and Report Card should be used instead of the regular hagh
school report card for reporting student grades.

In addition to completing report cards, teachers collect. maintain. and analyze data to deter-
mune 1f the student with disabilities 1s making expected progress toward [EP goals on the Progress
Report Form. This progress report 1s sent to parents on the same report card schedule as the one
specified by the district for all students.




7. Revisions to Additional Considerations and Requirements for ELLs pg. 14 of the handbook. Key changes:
Updated the language in this section and changed the terminology of English Language Learners (ELL) to
English Learners (EL) throughout the document. In addition, the revisions provide further guidance from
the federal level as well as the state level to support teachers in grading practices for English Learners.

Additional Considerations
and Requirements for Engli
anguage Learner

Both federal law and stég law require that students identified as 1sh Language Learn-
ers (ELLs) have access to the ™8 as a key component of ensugga#®that EI1 L students acquire
the tools to succeed in peneral educaisg classrooms withige#fTeasonable length of time. An EIL
student’s Program Services Plan (PSP) outhwgs the El# service type the student 1s receiving as
well as the instructional and assessment accompations that are implemented in the classroom
in order to ensure that ELLs are receiving M€ suppor™egeessary so that they have the opportunity
to succeed.

Grades for ELLs are assigpe@ by the classroom teacher. FofNsggdents enrolled in an ESL
Program, consultation bg@®en the classroom teacher and the ESL t®gier may be necessary when
making decisions ghelit grading. If appropriate, ELL services and accomimdation supports are in
place and the affpropriate level of wotk i1s assessed, based on the student’s curredlevel of lan-
guage geeficiency, then the same range of grades available to all students 15 applicabMNp ELLs.




Additional Considerations and

Requirements for English Lahguage
Learners (ELs)

Classroom teachers design and modify instruction, assignments, and tests based on students’
English lan- guage proficiency levels in reading, writing, listening and speaking as determined by
the English Language Proficiency Screener or ACCESS assessment.

ELs receive instructional and assessment accommodations in the classroom, while being
instructed with Kentucky Academic Standards on grade level. A student’s Program Services Plan
(PSP) outlines the instruc- tional and assessment accommodations that should be implemented.

The WIDA English Language Development Standards should be used as a tool to access Kentucky
Aca- demic Standards. The WIDA Can Do Descriptors highlight examples of what English Learners
can do at each English proficiency level. It is a grade-specific resource designed to guide teachers in
planning meaningful activi- ties with ELs.

Federal guidance states that ELs are to be provided standards-aligned instruction that is
“rigorous, grade-lev- el appropriate, and provides deliberate and appropriate scaffolds” including
assessment and instructional accom- modations . Report card grades should reflect these instructional
and assessment accommodations without limit- ing the student from earning the highest grade in the
content area. Students should not receive grades of “D,” or “U”, on assignments solely based on their
English proficiency level. A student could receive a “D,” or “U,” only if the student’s lack of
performance on appropriately modified or accommodated work warrants such a grade.




